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and content.
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become flexible, critical readers.

* Learn how to appreciate a variety of texts with a
breadth of reading material and forms from a diverse
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* Engaging activities are provided to test understanding
of each topic and develop skills — guiding answers are
available to check your responses.
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Build confidence in a range of key literary analysis

techniques and skills with this practical companion,

full of advice and guidance from experienced Literary Analysis for
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* Build analysis techniques and skills through a range of
strategies, serving as a useful companion throughout
the course — from critical-thinking, referencing and
citation and the development of a line of inquiry to
reflecting on the writing process and constructing
essays for Paper | and Paper 2.

* Develop skills in how to approach a text using literary
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* Learn how to engage with texts so that you can write —
convincingly and passionately about literature through
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Introduction

This book is designed to help you prepare for your assessments in your language A:
literature for the IB Diploma course, both in the long term, as you progress through
your two-year programme, and in the short term, as you prepare each assessment for
submission to the IB.

Language A has four required assessments for higher-level (HL) students and three
required assessments for standard-level (SL) students. These assessments have been
designed to encourage the development of skills that will stand you in good stead in the
future, both in further education and throughout your life.

Each chapter in this book will delve into one of the four literature assessments. The
first three chapters will apply to all students, whether you are studying the programme
at the standard level or the higher level. Chapter 4 is on the HL Essay and, as the name
implies, it does not apply to SL students.

The samples provided in this book cannot be used in your course because you are
required, for every assessment, to use a work that you have studied in your class.

If, by chance, you are studying one of the works we use in this book, we still suggest
that it is not a good idea for you to try to replicate a sample encountered here.

To take the ideas that we provide here would constitute malpractice. This book
will be known to many of the IB teachers who serve as examiners, and you would
certainly run the risk of having such malpractice recognized and penalized. Indeed,
it is very possible that your own teacher will be familiar with these examples and
will therefore deal with malpractice at the school level should you try to reproduce
examples from the book.

Instead, you can use the samples in this book as models of ways in which you might
review the works you study for your programme in order to prepare them for your
assessments. The chapters should be very useful in terms of helping to give you ideas
about what to think about as well as about the skills that will be needed to complete
each assessment.

You can also use the models of the completed assessments to help you understand what
will be required of you when you complete your individual oral (IO), HL essay and your
two exam papers. You will also find exercises in each chapter that you can do in order
to develop the skills needed for success on each of the assessments, as well as a complete
model of a response for each assessment. The intention of this book, in other words, is
to provide you with detailed examples of what good preparation and good assessments

look like.

For more information about how to develop the skills needed for success on the
assessments, you may wish to consult Literary Analysis for English Literature: Skills for

Success, written by Carolyn P. Henly and Angela Stancar Johnson, also published by
Hodder Education.
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Features of this book

Key terms

Glossary terms are highlighted to give you access to the vocabulary you need for each topic
or assessment.

~ Connections to the seven course concepts are explored in boxes like this one.

LEARNER PORTFOLIO ACTIVITIES

Exercises for developing the skills needed for the assessment, and that can be added to
or recorded in your learner portfolio, are included throughout the book.

ACTIVITIES

Other activities are presented in boxes like this one.

ASSESSMENT TRAP

Common mistakes and misunderstandings are flagged up at relevant points to help you avoid falling into the
same traps.

ﬂ

TIPS

Additional tips relating to specific skills or topics are presented like this.

W Using QR codes

At several points throughout the book, we make reference to additional resources
that have been made available online — for example, templates for activities you can
add to your learner portfolio, or notes relating to activities. These can be found at
hoddereducation.com/ib-extras or accessed quickly using the QR codes throughout.
These are placed in the margin alongside the text for quick scanning and look like
those shown on the left here.

To use the QR codes to access the weblinks you will need a QR code reader for your
smartphone/tablet. There are many free readers available, depending on the device that
you use. We have supplied some suggestions below, but this is not an exhaustive list and
you should only download software that is compatible with your device and operating

system. We do not endorse any of the third-party products listed below and downloading
them is at your own risk.

m For iPhone/iPad, Qrafter — https://apple.co/32SodzT
m For Android, QR Droid - https://bit.ly/JKbRPO
m For Blackberry, QR Code Scanner — https://blck.by/2DD51Jo
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Assessment overview

The table below provides you with the basic requirements for each of the four
assessments. The first three entries apply both to HL and SL students; the last applies
only to HL students. In the chapters that follow, you will learn about each assessment
in more detail.

Assessment Requirements

Individual oral e The IO is an internal assessment, which means that your teacher will mark it and their marks will be
verified by an IB moderator.

e You will present a 10-minute explanation of how two different literary works reflect the same global
issue. Then you will answer questions from the teacher for 5 minutes.

e You may use any of the works you have studied up to the time of the 10, but you must choose one
passage from a work originally written in English and one originally written in another language and
studied in translation.

e The requirements for the 10 are the same for both HL and SL students.

e You will learn about what a global issue is and how you develop one, as well as how to prepare an 10,
in Chapter 1 of this book.

e Your teacher will decide when in the course of your programme you will complete this assessment.

The two exam papers will be completed during the IB exam session at the end of the second year of your
Diploma programme. (These will take place in May or November, depending on which hemisphere you live in.)

Paper 1: e Paper 1 is a test of your ability to engage with a text you have not seen before, to analyse it and to
Guided literary explain, in writing, your thoughts about that text.

analysis e There will be two passages, and they can come from any of the four literary forms you will study in
your language A programme; fiction, non-fiction, drama or poetry.

e For each passage, you will be given a guiding question.

e HL students will have 2 hours and 15 minutes to write about both of the passages. SL students will
have 1 hour and 15 minutes to respond to only ONE of the two passages — they choose which one.

e This is the only assessment for which you will write about works you have not previously studied.
e You will learn about how to prepare for and write a successful paper 1 in Chapter 2.

Paper 2: e This exam paper is the same for the literature course and the language and literature course, and for
Comparative both HL and SL students.
essay e All students will have 1 hour and 45 minutes to write an essay in which they answer one question

chosen from a set of four.

e The response must be a comparison and contrast of two of the works studied during your two-year
programme.

e You choose the works, and you may use any two works that you studied in your language A
programme other than the works you used for your 10, and, if you are an HL student, the HL essay.

e You will have an opportunity to prepare several works prior to the exam, considering how they might
be compared and contrasted, so that you have some ideas in mind when you go in.

e You will learn about paper 2 in Chapter 3 of this book.

HL essay e The HL essay is an essay about one of the works that you have studied in your course up to the time
that you prepare the essay.

e You will develop a topic to write about. The essay must involve a discussion of the work as a whole; it
is not a detailed examination of a single passage or a set of passages.

e |tissuggested, though not required, that you begin your development of a topic for the HL essay by
exploring the role of one of the course concepts in the work you choose.

e As the title suggests, SL students do not submit this essay to the IB.

e You will learn about how to prepare the HL essay, and consider some potential kinds of essay topics
and their relation to course concepts, in Chapter 4.

e Your teacher will decide when in the course of your programme you will complete this assessment.
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As we mentioned before, the skills you will need to develop in order to succeed on these

four assessments are those that will serve you well in college and beyond. Some of these
are general thinking skills, such as:

communication

how to know something (this is very reminiscent of your TOK — theory of
knowledge — course!)

®m analysis
B interpretation

m evaluation.

The following graphics show you how each of these skills fits into the IB assessments:

Individual oral
Students are required to deliver
a well-organized, coherent,
convincing and balanced oral,
which focuses on a global issue
of their own choice.

Paper 2
Students are required to write
a formal essay that is well-
organized, offers a balanced
comparison between two works,
and is clearly focused on
a given question.

Paper 1
Students are required to write
a formal, well-organized and
well-focused response, using
language appropriate to
a formal essay.

Communicate

¥

HL essay
Students are required to write
a formal essay exploring a line of
inquiry in relation to a text or work.
The essay should be formal and
well structured, and should

evidence good citation and
referencing skills.

Individual oral
Students are required to
demonstrate knowledge and
understanding of one non-literary
text and one work in their course
of studies, and interpret them in
relation to a global issue.

Paper 1
The response to a
previously unseen non-literary
passage requires students to show

Paper 2
The essay on two works
requires students to show their

their knowledge and understanding o knowledge and understanding of
| . understand and .
of texts and text types, and their interpret the works and interpret the

ability to establish their own
interpretation from the text and
to come to conclusions
about it.

implications, and their similarities
and differences, in connection
with a given focus.

HL essay
Students are required to
demonstrate knowledge and
understanding of one of the texts
or works studied in relation to a
line of inquiry they
have selected.
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Individual oral
Students are required to
evaluate one non-literary text and

one work studied in termsofa |
| global issue present in both of them, \
and to analyse and evaluate how
their unique perspectives are
constructed by means of
the authors’ choices.

paper1 i L
Paper ! . Paper 2
Students are required to explore ; .
Students are required to write
a previously unseen non-literary

Analyse ' a comparative analysis and
| passage and to write a response to | :
and evaluate evaluation of two of the works
it, analysing and evaluating how

studied in terms of the demands
the writer’s choices have

contributed to meaning. of a given question.

- A

HL essay \

Students are required to analyse
and evaluate one of the texts or
works studied in relation to a line
of inquiry of their own choice.

Given that your language A programme is a course in how to read literature, you will
not be surprised to realize that the overarching skill that you will be demonstrating in
your literature assessments is the ability to read and appreciate literature.

The learner portfolio

You probably noticed, in the overview above, that you will be able to choose the works
for three of the four assessments (two of three if you are an SL student), and that those
works can be any that you study in the course of your two-year programme up to the
point at which you prepare the assessment. Past versions of this course constrained
students to a choice among as few as three works for the essay and for paper 2, and for
the oral students had no choice: they drew a poem at random for the first half of the
oral, and they were given one of two other works to discuss on the spot for the second
half. This current version of the curriculum, however, provides you with an exciting
opportunity to choose the work that you like the best, and for which you think you can
do the best job, for each assessment.

Most of the literary works that you study will be potentially usable on more than one -
or even any — of your assessments. Let’s consider The Merchant of Venice, by William
Shakespeare, for instance.

The Merchant of Venice is a play about a woman, Portia, whose father has died. Before
he died, however, he made his daughter promise that she would choose a husband by
using a test involving three caskets (boxes): one of bronze, one of silver and one of gold.
Inside each box would be a prize, and one of those prizes would be Portia. The suitor
who chose the right box would get her hand in marriage. Another character, Bassanio,
wished to present his suit for Portia’s hand, but he needed a lot of money in order to
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present himself as having a household worthy of such a wealthy woman. He borrowed
the money from his friend Antonio. Antonio, however, had all of his money tied up in
goods on ships, so he in turn borrowed the money from a Jewish moneylender named
Shylock. The problem was that, because of Shylock’s Jewishness, Antonio had always
treated him abominably, even spitting on him in the street. So when Antonio went to
Shylock for money, Shylock agreed to lend it, but the cost, should Antonio not be able
to repay the debt on time, would be a pound of Antonio’s flesh.

Bassanio, arrayed like a prince, goes to Portia and wins her hand by correctly
solving the riddle of the caskets. You can probably imagine, however, that all kinds
of problems arise from Antonio’s spiteful and unwise bargain with the moneylender:
Antonio’s ships are lost at sea, and Shylock goes to court to collect his pound

of flesh. Portia, dressing herself as a man, appears in the court as a lawyer and,
through very clever citation of the law, avoids Antonio having a pound of his flesh
cut out. In so doing, she also manages to confiscate all of Shylock’s goods and
require him to renounce his Judaism. There are a good many more twists involving
various betrayals, including Portia, still in her disguise as the young lawyer,
tricking Bassanio by setting him an impossible task; Shylock’s daughter marrying a
Christian; and Bassanio getting into trouble with Portia because he gave away the
ring she had given him.

The following table shows how an HL language A student might be able to use The
Merchant of Venice on any of the three assessments for which students choose the
works. (Remember that paper 1 will be a cold read of something you have not read
before. It is extremely unlikely that you will encounter a work on paper 1 that is
familiar to you.)

The Merchant of Venice

10 Possible global issues:
e The role of women in society
e Religious bigotry
e Marriage as a business arrangement/women as a commodity

Note: For the oral, you would have to choose a second work: one you had studied
in translation and which dealt with the same global issue you chose for The
Merchant of Venice.

HL essay One of many possible topics one could explore about The Merchant of Venice
in an HL essay would be: How does Shakespeare develop empathy among his
audience members for various characters in the play?

Paper 2 We can see that The Merchant of Venice has a number of themes and concepts in
common with such works as:

e Persepolis by Marjane Satrapi (the role of women in society)
e Things Fall Apart by Chinua Achebe (religious bigotry)

e Pride and Prejudice by Jane Austen (marriage as a business arrangement/
women as a commodity).

The play could also be used to respond to a wide variety of questions about the
nature of drama, including how characters are developed, structure, setting and
the use of various literary techniques, such as symbolism.
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Remember that you can use any given work for only one assessment, so if you
chose to use The Merchant of Venice as part of your IO, for instance, you could not
then use it on the HL essay or paper 2. The choice of which work to use on which
assessment 1s yours.

In order for that freedom of choice to work in your favour, however, you will need to
be thoroughly knowledgeable about all the works from your programme, and you will
need to be aware of the demands of all the assessments from the beginning of your
programme, so that you can keep them all in mind as you study each work. You may
find that your best choices for paper 2, for example, which you will write at the end of
the second year, will be works that you studied at the very beginning of the first year,
20 months earlier. The fewer works you remember well, the fewer choices you will
have for each assessment. So you need to develop a habit of thoughtful engagement
with each work of literature and of considering each work in the context of how it
might be useful in any of your two or three free-choice assessments. You will also need
to have a systematic way to store the exercises you do for each work and to record your
ideas about that work, so that you can return to your notes later in the course and
refresh your memory easily, rather than having to start studying the work essentially
from the beginning again.

The mechanism the IB has prescribed to help you with this is the learner portfolio. Your
teacher will help you develop your learner portfolio, which may be in electronic, hard
copy or multimedia form, and you will use it to store activities, notes and reflections on
each work of literature you study throughout your two-year programme. This collection
will provide you with materials that you can go back to and review when the time
comes to prepare each of your assessments.

One type of activity and notes that you are likely to want to keep in your portfolio

will be those related to your study of each individual work. You could include whatever
notes you take during class on each work. You can also undertake various activities that
will help you explore themes, literary techniques, the use of structure and connections
to the course concepts in each of the works. For more information about the course
concepts, you may wish to consult English Literature for the IB Diploma, by Carolyn P.
Henly, Nic Amy, Angela Stancar Johnson and Kathleen Clare Waller, also published
by Hodder Education. Sophisticated understanding of all these elements of literary
works will be useful for your assessments, as you can tell from the descriptions of the
assessments above.

One thing you might wish to include in your portfolio is a summary sheet as you finish
your study of each individual work of literature. This would give you a quick way to
review each work later in order to remind yourself of the important ideas and features
of each work. The following model provides you with an example of what such a sheet
might look like. Note that, in the table that follows, we chose to fill in every box to
demonstrate how each of the different ideas in the first column might be applied to a
literary work, however you may find that it is not desirable, or even possible, to do that
with every work you study. Some of the elements might not apply, or they might not be
important. Feel free to choose those that are the most helpful to you for interpreting
that work.
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Model: Summary sheet for learner portfolio

Directions: Fill in the second column, responding to the prompts in the first column. You can delete any of the lines that you do

not use.
Title of work: An Unnecessavy Womam
Author: Rovih AlameAAine

Literary form:

Novel

Which of the following course concepts are helpful in interpreting this literary work and why?

|dentity

Sowme of the things this novel suggests about the identity of this author ave his love of books,
his appreciation for the natuve of tramslation omAd what that means, oma his vespect fov
women and tHheir avilities.

Culture

The author was bovu tn Lebamon in 1950, omA he writes about the wovlA he sees avound him,
He lived through the Lebanese civil wawr (1975-1990). The cultuve v which he lives fovms the
vackAvop fov his vook. What is expected of women in that cultuve plays am impovtamt vole in
how the navvator sees hevseldf,

Creativity

The major act of creativity on the part of the author heve is the cveation of a very
believavle female navvator. Sometimes male aunthors Ao wot Ao that very well, but i+ was
auite successfully done heve. Readers of tHhis uovel hawve to Ao some creative work avound
the works in tramslation. We hawve to think about what vooks Aaliva is tramslating and why
AlowmeAdAdive chose thew.

Communication

The presentation of this wovel is pretty stvaightfovward, so theve ave few bavvievs to our
avllity to undevstomd this author's communication amd his ideas. Some knowledge of Beivut
omd the histovical wars that have taken place theve might be necessavy for o veader to
truly appreciate what is happening in this novel. oune bavvier might ve age: i+ might be move
ABLicult Por student veaders to truly appreciate the view of the wovld thvough am aging
womawm,

Perspective Pevspective is critical to our understamding of this wovel: the navvator’s pevspective (see
velow under ‘Navvative pevspective’) is appealing. The author’s perspective ow the navvator is
perhaps move empathetic amd gewevous thawm is her pevspective of hevself. We ave vited to
shave that authov’s pevspective.

Transformation | This novel is not irself a tramsformation; however i+ has as pavt of s centval content

Representation

the question of the tromsPormation of other novels through tramslation. The wavvatov of
Alameddine’s novel uses the act of tramstorming novels £rom one lomguage to amother as o
way to give her life meaning. She respects the vesponsivility that trvamslation entails, and she

spends a year wovking ow each trvamslation.

An Unnecessawry Womawm is o highly vepresentational novel, set in om identifiable time ana
place: the recent past in Beivut. All of the settings ave cavefully vealized - the toww, the
vookstore, the navvator’s apartment vuilding. Theve is a high Aegree of histovical accuracy.
The structuve of Aaliya’s tale vepresents the way her mind woamders through the mewovies
of hev life amA hev obsevvations of +Hhe present.

Which of the following literary strategies are important in this work of literature and why? If needed, add other literary
strategies by inserting more rows in the table.

Metaphor

Theve is a great metaphor ow page 8¢, wheve the navvator talks about weeding to clear

the omt Favm out of hev brvain. The metaphor is obviously about chaos omd confusion, anad

i+ vefers to that specific moment in the navvatov’s life, but it is also am excellent metaphor
Lov hevr whole Bvame of mind, whether she vealizes it ov wot. Hev minA is o ot favm whew i+
comes to hev understanding of herself — working veally havd, but no imdividual amt seeing the
whole picture. The author invites us +o undevstomd that about Hhls nawvvatov.
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Narrative
perspective

The navvative pevspective in this novel is fivst pevson amd the navvator is the main
chavacter of the novel. She is an excellent obsevver of the wovld avound hev; howevey,
she is wot & confident judge of hev own avility omd worth (as veflected in the title). She is
not & fully uwreliable navvatov, but she Aoes have o blinad spot. The navvative pevspective
is impovtomt because when she is ultimately suvprised by the friendship omA suppovt of hev
neighbours, we ave suvprised vight along with hev.

Symbol

The tromslation of the novels from one language to amother cam be seen as symbolic of the
tromsPormation of the womom from one person to amother as she goes thvough her life.

Setting

The setting in wawr-tovn Lebamon com also be seen as symbolic of Hhe struggles that Aaliya
has enduved, as well as fov hev conflict with the vest of hev family.

Use of time

The stovy integrates past amd present to create a stovy wot only of wheve this navvator has
been, but also of wheve she is going. We get the sense that her life, Aespite what she thinks,
is not ovey, but that the past has led hev to the present, and hev suvprising acquaintance
with her previously distomt neighbours will cavvy hev into a new futuve.

Allusion

Theve ave allusious +o momy Aiffevent novels. The allusions ave not fully Aeveloped, but we
com cousider the titles amd what we know avout these books amd what they might signify in
tevms of the nawvvator’s expervience and identity.

Structure

The structure of the novel velies on the interweaving of the navvatov’s present life, hev past
expevience omA hev trawmslations.

Identify at least three key passages or quotations that it might be very useful to refer to on an assessment. Explain why this
passage or quotation seems important to you. Add more than three if you wish.

Passage 1

The passage avout Aaliya Aying hev hair blue beginning on page 2 with ‘I touch o wet lock ..
amd continuing to page 3, ending with ‘| cam Aistinguish the colov vlue a bit too cleavly vight
now.” This passage is importamt because it is our Livst introduction to the wavvator. From it,
we undevstomd her age amd her attitude towards hev neighbours, but we also get our fivst
msight nto hev opinion of hevself, which is quite self-Aeprecating.

Passage 2

The passage avout Homnalh'’s brief love aflaiv with the lieutrenomt who Aid wot love hey,
although she Aid not kuow that, begimning on page |52 with ‘over the next two weeks ... amad
ending ou page 154 with '... no one ow the tram was hurt! This passage is impovtomt because
+ is Pundamentally about the Aibfevence between veality amd self-delusion, and how not
being able to see that Aifference cam shape a life. The passage is somewhat ivouic, since
Aaliya doesn't see hevself completely vealistically eithery, although she tvies to.

Passage 3

“The crvazy witch is vight in & wary. This Aestruction is am opportumity to break free from
the vules l've set for tramslating, ov from some of them at least. Like a teenagey, |, too, com
vevel’ (page 289). This passage is importamt because it shows how Aaliya’s view of hevseld is
chamging. It provides om insight into her move positive view of the future, regavdless of her
age. We see that, in some ways, she feels young again.

How might this work be used on each of the language A assessments?

IA Global issues for this novel might e Aeveloped avound civil wa, voles of women in Aiffevent
cultuves, age amd usefulness, the nature of Lriendship.

Paper 2 This novel could ve used to vespond to exaam questions avout the function of navvative
pevspective, the vole of setting in creating meaming, velationships between family mewmbers,
omd how the cultuve of the author might mbluence the creation of a wovk of litevatuve.

HL essay This vook could alse be used to write am HL essay on amy of Hhe topics mentioned avove. |

wmight be most intevested in exploring the pevspective of the navvator omd how she presents
oam interesting mix of reliavility amd unveliability, amd how we know that the author Hhinks
wmove highly of the navvator tham the wavvator thinks of hevself.




Introduction

LEARNER PORTFOLIO ACTIVITY

Use the QR code to access the template used for the model on page 11 and complete it
for two or more of the works you have studied. Do you see, as you complete the table,
how the works are similar to each other and how they are different? Based on what you
know about the assessments so far, for which one or more of the assessments do you
think each of these works would be a good choice?

As you can tell from the model, your work on each individual piece of literature that
you study will lay the groundwork for all of the assessments. In each of the chapters
that follow you will find more ideas for study activities specific to the assessment under
consideration, which can be included in your learner portfolio.

Work cited

Alameddine, R. An Unnecessary Woman. Grove, 2013.

International Baccalaureate Organization. Language A: language and literature guide.
International Baccalaureate Organization, 2019.




Individual oral

Introduction to the individual oral

The individual oral (IO) is the internal assessment component of the language A
course. Each of the four assessments at higher level (three at standard level) has a
different focus, from a conceptual or comparative focus to the more global reach of the
IO. The linchpin of the IO is the global issue, which we’ll spend some time exploring
and analysing in this chapter.

m The IO is worth 30% of the overall grade for SL students and 20% for HL students.
The lesser weight for HL students takes into account the addition of the HL essay
coursework (20%).

m Both SL and HL students will deliver a 10-minute oral using two extracts from two
different works, one of which must be written in the language studied and the other
a work studied in translation.

m The focus of this 10-minute portion is the treatment and presentation of a global
issue in the respective extracts.

m The student presentation will be followed by a 5-minute period of teacher questions
to make a total of 15 minutes.

m This component is internally assessed and then externally moderated by the IB.

The global issue

The focus on global issues (GI) in the IB Diploma language A curriculum offers students
a means to see literature not as an isolated subject, but as one situated in real-world
issues — issues that are relevant today and that speak pointedly to a student’s interests.

Global issues are the very concerns and ideas that frequently emerge in our discussions
of literature. We debate whether a character’s action was justifiable or ethical, or how
deep-seated hierarchies of gender, race or class may challenge readers. These issues are
relevant not just to a particular story or a particular character, but in fact transcend the work.
These are questions that speak to what it is to be human, what it is to live in a community,
both local and global. These are the issues that puzzle us, that pique our curiosity and, as we
inevitably debate them, often move us to rally in opposition or defence.

In your studies, you will have investigated a series of works and a variety of global issues
that naturally stem from such debate. Your group and class discourse, and of course

the detailed work and reflections that emerge over time in your learner portfolio, will
provide the inspiration for your focus.

We will devote considerable time and space to the global issue and how to effectively
choose and develop one, but first let’s look at what exactly it is. There is perhaps an
inclination to equate global with sweeping notions like world peace or climate change,
or to think that issue is synonymous with problem. Let’s see if we can clarify this: a
global issue, according to the Language A: Literature Guide (2019, p. 57), should have
three properties:

m it has significance on a wide/large scale
W it is transnational

®m its impact is felt in everyday local contexts.
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What exactly do these three properties imply? Let’s consider this in relation to the specific
example of the disparity between boys and girls in the accessibility of a school education.
Although a serious issue that affects millions of young people in many countries, it is
perhaps still too narrow a focus, specific to particular cultures and texts. Although it extends
beyond national borders, it would be difficult to argue that it is a problem experienced in
equal measure around the world. A more all-encompassing umbrella might consider ‘access
to a quality education’, an idea that builds on one of the United Nations’ (UN) Sustainable
Development Goals and provides a broader palette in which to situate specific examples. As
an easy check for an issue’s broader significance, ask yourself: ‘Is the issue relevant whether
you're seated in a classroom in Vientiane or Paris, Bogotd or Abuja?”

Fields of inquiry
As a starting point for understanding global issues, look at the fields of inquiry offered
in the IB Language A: Literature Guide (reprinted below). The fields of inquiry are
broad topics, identifying subject focuses, but are not in themselves global issues. Think
of these in the same way you might a topic in a literary discussion about, say, love or
jealousy — much too broad to properly function as a theme. In the process of narrowing,
you might explore how love’s intensity can both transform and destroy, as illustrated in
Bronte’s Wuthering Heights, or how lago uses a profession of love as leverage, as a means
to revenge in Shakespeare’s Othello, or how love can emerge in even the most unlikely
setting between the politicized Valentin and the sentimental Molina in Puig’s Kiss of the
Spider Woman. You will use a similar narrowing process when deciding on a global issue.
The fields of inquiry are not by themselves global issues, merely starting points — they
need to be specified, to be contextualized; in short, to be worked on!

As outlined in the IB’s Language A: Literature Guide (2019, p. 57), the general fields are
listed in the table below.

Culture, identity
and community

Beliefs, values
and education

You might focus on the way in which texts explore aspects of family, class, race, ethnicity,
nationality, religion, gender and sexuality, and the way these impact on individuals and societies.

You might also focus on issues concerning migration, colonialism and nationalism.
You might focus on the way in which texts explore the beliefs and values nurtured in
particular societies, and the ways they shape individuals, communities and educational systems.

You might also explore the tensions that arise when there are conflicts of beliefs and values, and
ethics.

Politics, power
and justice

You might focus on the ways in which texts explore aspects of rights and responsibilities or
the workings and structures of governments and institutions.

You might also investigate hierarchies of power, the distribution of wealth and resources, the
limits of justice and the law, equality and inequality, human rights, and peace and conflict.

Art, creativity and
the imagination

Science,
technology and
the environment

You might focus on the ways in which texts explore aspects of aesthetic inspiration, creation,
craft and beauty.

You might also focus on the shaping and challenging of perceptions through art, and the function,
value and effects of art in society.

You might focus on the ways in which texts explore the relationship between humans and the
environment, and the implications of technology and media for society.

You might also consider the idea of scientific development and progress.

Note: As starting points, the fields shown in the table are relatively self-explanatory, but
Art, creativity and the imagination needs qualifying (or perhaps a cautionary note!). A
student might view this as an invitation to discuss how a particular work or an element
is imaginative or artistic (describing, say, the imaginative force of Gabriel Garcia
Marquez’s magical realism or perhaps the ingenuity of Italo Calvino’s If on a Winter’s
Night a Traveller). But that is not the intent of this line of inquiry. Rather, you would
need to consider what the work says about art, creativity or imagination.
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Let’s say you're intrigued by the issue of censorship, perhaps self-censoring,
governmental censure, etc. While you would not want to log the how and why of a
text’s history of censorship (the prolific censoring of Vladimir Nabokov’s Lolita or
Alice Walker’s The Color Purple or Salman Rushdie’s The Satanic Verses, for example),
you could explore what a work like Ray Bradbury's Fahrenheit 451 or Dai Sijie’s

Balzac and the Little Chinese Seamstress says about censorship. The former becomes
social commentary, the latter an examination of how an idea is communicated in
literature.

B Sustainable Development Goals

Beyond the fields of inquiry, you might also look to the UN’s list of Sustainable
Development Goals = 17 in all — which might more specifically address an interest.
This universal set of goals and targets is designed to help UN member states frame
their policies, but you may find one of these provides a helpful direction.

NO GOOD HEALTH QUALITY GENDER CLEAN WATER
POVERTY HUNGER AND WELL-BEING EDUCATION EQUALITY AND SANITATION

Tl ml

DECENT WORK AND INDUSTRY, INNOVATION -I REDUCED -' RESPONSIBLE
ECONOMIC GROWTH AND INFRASTRUCTURE INEQUALITIES CONSUMPTION

M| =) QO

v

1 CLIMATE ‘I LIFE ‘I PEACE, JUSTICE 1 PARTNERSHIPS
ACTION BELOW WATER AND STRONG FOR THE GOALS
INSTITUTIONS

] DB

We'll take you through the entirety of the process of selecting a global issue later in
this chapter, through the lens of a student thinking about, preparing for and, finally,
presenting the actual oral.

® The task

The task is a straightforward one in that you are asked to respond to the following
prompt:

B United Nations' Sustainable Development Goals

Examine the ways in which the global issue of your choice is presented through
the content and form of two of the works that you have studied.
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The task is, in essence, a literary analysis carried out against the background of both
a local and global frame - in other words, a contextualized analysis. The global issue
is the element that grounds the oral: the very thing that provides its cohesion and
coherence. You'll be looking at the interrelationship between culture and context, the
relationship between form and content, and between part and whole.

The skills that you will develop in both preparing and conducting the 1O are similar

to those that underscore the course at large, namely that you are constructing your

own understandings and interpretations. Those critical-thinking skills, the ability to
draw analogies, to transfer from within and without the text, become most evident in
this assessment, as does the ability to communicate complex ideas in a prescribed time
frame. Balancing not only a confidence but also an authentic personal engagement
characterizes those orals that are a pleasure to deliver and a pleasure to listen to. Finally,
because you will be choosing your texts and extracts, and planning your oral, you will
also be developing self-management skills such as self-motivation, time management,
organization and long-range planning.

We'll allocate considerable space in this chapter to both landing on a global issue and
selecting extracts rich in material.

Logistics
Your teacher will determine at what point during the two-year programme the 10O
is to take place; however as student autonomy underscores many aspects of the new
course, you have choice here — in choosing the works, in choosing the oral topic and
in choosing the particular extracts (as long as they are not from texts already used for
your HL essay). Your teacher can provide feedback as to the appropriateness of both the
global issue and texts chosen, but the choice should be yours. After all, you want to land
on texts and ideas of greatest interest to you!

m These extracts can be selected from any literary form but, as a reminder, one work
must be in the language studied and one must be studied in translation.

m The requirement for length is a passage that does not exceed 40 lines, but of
course you will need to make a judgment call on passages that emerge from, say,
a graphic novel or drama. You're looking for extracts that not only demonstrate a
clear connection to your global issue, but also ones that are manageable given the
10-minute window.

You will bring clean, unannotated copies of the extracts, along with your outline, to the
IO as a guide for your discussion. When an extract is taken from a text that is part of a
larger work studied (for example, an extract from ‘“The Babylon Lottery’, a short story in
Jorge Luis Borges’ collection of short stories, Ficciones, lines from T.S. Eliot’s The Waste
Land, frames from Bechdel’s graphic novel Fun Home or a scene from Shakespeare’s
Hamlet) or when it is a complete text that is part of a work studied (for example, the
poem ‘The End and the Beginning’ from Wislawa Szymborska’s Poems, New and
Collected), you will also need to discuss aspects of the broader work as it relates to the
global issue. Students should strive to balance their time between discussing both the
extract and the work from which it is taken. Approximately the same amount of time
should be invested in discussing the presence of the global issue in both. We will look
more closely at the relationship between part and whole later in the chapter.

Assessment criteria

The four criteria and descriptors you see in the table that follows are the same for both
standard level (SL) and higher level (HL). Notice that there are two marks available
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within a level; teachers and examiners apply a bestfit model, which simply means that
they are looking for what the guide says is ‘a balance of achievement’. In other words,
not every aspect of the level descriptor must be met to warrant that mark.

For further insight, let’s look more closely at some of the key words and concepts in the
assessment criteria.

Criterion A: Understanding and interpretation

m How well does the candidate demonstrate knowledge and understanding of the
extracts, and of the works/texts from which they were taken?!

m To what extent does the candidate make use of knowledge and understanding of the
extracts and the works/texts to draw conclusions in relation to the global issue?

m How well are ideas supported by references to the extracts, and to the works/texts?

Marks Level descriptor

0 The work does not reach a standard described by the descriptors below.

1-2 There is little knowledge and understanding of the extracts and the works/texts in
relation to the global issue.

References to the extracts and to the works/texts are infrequent or are rarely appropriate.

3-4 There is some knowledge and understanding of the extracts and the works/texts in
relation to the global issue.

References to the extracts and to the works/texts are at times appropriate.

5-6 There is satisfactory knowledge and understanding of the extracts and the works/texts
and an interpretation of their implications in relation to the global issue.

References to the extracts and to the works/texts are generally relevant and mostly
support the candidate’s ideas.

7-8 There is good knowledge and understanding of the extracts and the works/texts and a
sustained interpretation of their implications in relation to the global issue.

References to the extracts and to the works/texts are relevant and support the
candidate’s ideas.

9-10  There is excellent knowledge and understanding of the extracts and of the works/texts
and a persuasive interpretation of their implications in relation to the global issue.

References to the extracts and to the works/texts are well chosen and effectively support
the candidate’s ideas.

The knowledge embedded in both the extract and the text as a whole can be
overwhelming, and a key part of your task is to narrow the lens through which you
examine the text. The extent to which a passage offers sufficient depth and complexity
may have more to do with selecting passages: an exercise that involves patience and
experimentation on your part.

Sometimes the more challenging, even ambiguous, section may just be the one that
opens up the more probing investigation. To garner the upper marks, you'll need a
sustained and perceptive interpretation, so a passage that merely mentions or introduces
the global issue may not offer room for such meaningful links.

Let’s say you're exploring the idea of outsiders assimilating into native cultures, using
Euripides’ Medea as one of your texts. For those unfamiliar with the Ancient Greek
tragedy, it begins about 10 years after the myth of Jason and the Argonauts and their
quest for the Golden Fleece, when Jason deserts his wife, the eponymous Medea, to
marry a Corinthian princess. Medea, a foreigner to Greek culture, seeks revenge on
those intent on banishing her.
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While you could find numerous examples of Medea cast as a foreign, even barbaric,
figure, you might find more fertile, and subtle, territory in probing the Chorus’s response
to Medea’s vengeful scheme, a lyric rich in metaphor and allusion. Remember, you need
to consider the complex relationship between culture and context; take time to find
passages that can offer such scope.

And, of course, detail, detail, detail! Making assertions without textual support is
like dangling candy before your examiner’s sugar-deprived eyes. How did you arrive at
that conclusion? What justifies that claim? And, please, refer to line numbers when
possible. Imagine your examiner scrambling to find the reference you just mentioned
as you leap to your next point. Your task is to guide them through your argument and
the evidence.

Criterion B: Analysis and evaluation

m How well does the candidate use his or her knowledge and understanding of each
of the extracts and their associated works/texts to analyse and evaluate the ways in
which authorial choices present the global issue!?

Marks Level descriptor

0 The work does not reach a standard described by the descriptors below.

1-2 The oral is descriptive or contains no relevant analysis.

Authorial choices are seldom identified and, if so, are poorly understood in relation to the
presentation of the global issue.

3-4 The oral contains some relevant analysis, but it is reliant on description.

Authorial choices are identified, but are vaguely treated and/or only partially understood
in relation to the presentation of the global issue.

5-6 The oral is analytical in nature, and evaluation of the extracts and their works/texts is
mostly relevant.

Authorial choices are identified and reasonably understood in relation to the presentation
of the global issue.

7-8 Analysis and evaluation of the extracts and their works/texts are relevant and at times
insightful.

There is a good understanding of how authorial choices are used to present the global issue.

9-10  Analysis and evaluation of the extracts and their works/texts are relevant and insightful.

There is a thorough and nuanced understanding of how authorial choices are used to
present the global issue.

The core consideration here is how authorial choice shapes and delivers the global issue.
It is not, as you've probably heard repeatedly, a call to list any and all the literary devices
you spot. This assumes an element of evaluation as you appraise the effects of such
choices, both in the passage and in the work as a whole.

As you select and prepare your oral, be attentive to nuances within a passage. Is there a
subtext or perhaps a transformation embedded there!? Might this signal a shift in tone or
position on the global issue?

Following on from the example of Euripides’ Medea above and the issue of outsider
assimilation, you could mine material from Medea’s ardent monologue before the
Women of Corinth or her early exchanges with Creon and Jason.

But perhaps there are more fruitful passages. Unable to thwart the intolerance she
experiences as both a foreigner and a woman, Medea employs the very tool Euripides
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accords her, her cleverness, and in this case that translates to adopting more male
characteristics to thwart the patriarchy. A passage showing us the moment Medea
abruptly shifts from aggrieved foreigner to sycophant, flattering Jason’s ability to forge
this new ‘alliance’ with Corinthian royalty, shows us a conciliatory character employing
a necessary tool. That tool, in this case embracing the Greek virtue of love and
harmony, or oikos, is employed to calm her enemy. In language, in structure and in tone,
such a passage evokes much debate.

It might feel like you have endless possibilities once you begin to explore, but take the
time to land on one that intrigues and perhaps befuddles. You'll find a richer field upon
which to explore if you're attempting to unravel complexity.

Criterion C: Focus and organization
m How well does the candidate deliver a structured, well-balanced and focused oral?

m How well does the candidate connect ideas in a cohesive manner?

Marks Level descriptor

0 The work does not reach a standard described by the descriptors below.
1-2 The oral rarely focuses on the task. There are few connections between ideas.
3-4 The oral only sometimes focuses on the task, and treatment of the extracts, and of the

works/texts, may be unbalanced.
There are some connections between ideas, but these are not always coherent.

5-6 The oral maintains a focus on the task, despite some lapses; treatment of the extracts and
works/texts is mostly balanced.

The development of ideas is mostly logical; ideas are generally connected in a
cohesive manner.

7-8 The oral maintains a mostly clear and sustained focus on the task; treatment of the extracts
and works/texts is balanced.

The development of ideas is logical; ideas are cohesively connected in an effective manner.

9-10 The oral maintains a clear and sustained focus on the task; treatment of the extracts and
works/texts is well balanced.

The development of ideas is logical and convincing; ideas are connected in a
cogent manner.

As in any of the IB assessments, how you structure and deliver your argument is
crucial to its effectiveness and certainly its persuasiveness. While there’s no singular or
preferred way to structure your oral, you're looking for balance, between the extracts,
and between part and whole.

The global issue is the very thing that provides coherence and cohesion. Some sort

of organizing principle should be apparent, so that the oral unfolds logically and
cohesively. It does not mean that the oral should be comparative. The ideas in an oral
can be connected without any need for comparison or contrast (such comparison is
neither rewarded nor penalized, as we’ll discuss in greater depth later in the chapter).
Just ensure that everything in your oral connects by using the global issue as a unifying
thread running through it all.

A helpful guide in this criterion is to think about the three Cs: coherence,
cohesion, cogency. In other words, does it make sense, do the ideas connect and is it
persuasive!
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Criterion D: Language

m How clear, accurate and effective is the language?

Marks Level descriptor

0 The work does not reach a standard described by the descriptors below.

1-2 The language is rarely clear or accurate; errors often hinder communication. Vocabulary
and syntax are imprecise and frequently inaccurate.

Elements of style (for example, register, tone and rhetorical devices) are inappropriate to
the task and detract from the oral.

3-4 The language is generally clear; errors sometimes hinder communication. Vocabulary and
syntax are often imprecise with inaccuracies.

Elements of style (for example, register, tone and rhetorical devices) are often
inappropriate to the task and detract from the oral.

5-6 The language is clear; errors do not hinder communication. Vocabulary and syntax are
appropriate to the task but simple and repetitive.

Elements of style (for example, register, tone and rhetorical devices) are appropriate to
the task and neither enhance nor detract from the oral.

7-8 The language is clear and accurate; occasional errors do not hinder communication.
Vocabulary and syntax are appropriate and varied.

Elements of style (for example, register, tone and rhetorical devices) are appropriate to
the task and somewhat enhance the oral.

9-10 The language is clear, accurate and varied; occasional errors do not hinder
communication. Vocabulary and syntax are varied and create effect.

Elements of style (for example, register, tone and rhetorical devices) are appropriate to
the task and enhance the oral.

Your personal engagement becomes evident pretty quickly, sounding neither like the
professorial academic or the casual texter, but one simply engaged with ideas and
literature that are meaningful to you. You're not trying to overly complicate your work
with a string of impressive vocabulary words that can too often feel forced or rehearsed,
but use a natural delivery that, above all, seeks clarity.

Suggestions that usually surface when looking at the effectiveness of speeches — varying
intonation, syntax and pace — are helpful reminders that while presentation is not
formally assessed, it matters in terms of engaging your listener. More potent diction -
the vigorous verbs, the language of literary analysis, the language of argument — goes
some way to convincing your audience.

Long-term preparation for the individual oral

Your learner portfolio

The work you do throughout the course will contribute to your long-term preparation for
the IO. The key element here will be your learner portfolio (LP) and the extent to which
you use this as both a record of your many interactions with the texts, your class discussions
and, of course, your activities in and outside of the course (think TOK, CAS — creativity,
activity, service — and other subject areas). These pages (or videos or blogs or Padlets or
screenshots — whatever formats you're utilizing) offer a wealth of material. They can remind
you of those lively debates that invited perhaps heated but personal engagement or an
impassioned reflection as you wonder why the author or character made a particular choice.
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Remember, the LP is the very place designed to chronicle such experiences. It is the
place where you'll begin to make connections, to raise questions and to wonder. The
kinds of things you might want to record in your learner portfolio include:

m visible thinking exercises: everything from marginal doodles to more extensive mind
maps can often shift the lens in how you see a text, topic or global issue in relation
to another text

m classroom exercises where you and a few classmates, armed with multiple coloured
markers on whiteboards, generated what were often unexpected or intriguing links

®m copious notes and annotations — and particularly reflections — on both your reading
and class discussions, which will provide much desired help when you begin to
narrow your choice of text and global issue

®m a marking system — perhaps using colour-coding or sticky notes, for example —
that indicates passages or ideas of particular interest. You'll be thankful when,

months later, you don’t feel as if you're starting anew or hunting for ‘that passage

[ likedon ...

. By "
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M Visible thinking activities and colour-coding can help you organize your thoughts, and
make it easier to find information and ideas in the future




Chronicling your thoughts

Rather than trying to recall distant discussions as you near the time of your oral, record
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memorable issues and passages as they present themselves.

Too often we think we'll recall a heated discussion or our reaction while reading, but

those moments can be elusive and slip from memory. Having a handy method to quickly

record such impressions can assume any form, but the chart below illustrates one such

example. The notes here are raw, rough comments (and probably not clear if you haven’t

read the book), but remember such notes are there to jog your memory. Use whatever

shorthand you prefer, but they should remind you of what was at issue, the crux of the

debate or even a provocative passage.

Having a handy repository invites entries when you might not otherwise capitalize

on such spontaneous reactions (whether during reading or an intriguing class debate).

Those initial judgments, those questions, those intertextual links are valuable, and

something you’ll want to log, no matter how brief.

What you see in the example below could easily be penned during your reading or

class discussion. You can download your own blank grid/template by following the

QR code, but of course you can design a format that best suits your preferences

(perhaps something less rigid may be to your liking = you might want to use one

that allows for greater doodling, visible links and connections). Whatever design

you use, having a repository for such comments in your portfolio will make it quick

and easy to use. You'll be glad of such notes when you come to prepare for either the

IO or the HL essay.
Possible passages/points of

Text Issues/ideas/lines of inquiry reference/quotations
Reading Lolitar | Is she veally talking avout vigilamte 96-97 [colA, AetacheA
m Tehvam: A | justice heve? A kind of wild eye-fov- | execution wotices ... veal
Memoiv in eve vetvibution ov am excuse fov time vespouse to unfolding
Bocks, vy Azawv | sheev brvutality? vevolution]; 14§-50, 1S2-573
Nafist (20073) Bookstoves increasingly Aeveld

Censovship of avtistic expression oA
wtellectualism, move am Ovwelliom
vewviting of history ov move
Falhvenheit 45| censuve? Avt as o
platform Lrom which to promote

political ideas? Ov litevature as am
mstrument fov ameliovating humom
suffering or expediting healing? As &
vehicle to engender empathy?

of westevu texts (91-93); Voice
of Amevica velevence/10S

. A veasonable omalogy?
‘Bliwd ceusov’ 24/ ‘Sensual
expevience, wot allegovy ...
mhaling the expevience’ |11,
109; empathy 118, 132; ‘Catsoy
tvial’ 12436

Determining one’s worth ama
1dentity; the vight to tell your stovy
M your own way/wecessitating o
wmoval couvage? e.g. the women of
1001 Nights

Schehevazade, 19, Lolita as
victim of amother’s vetelling,
A2/74-TS

Short-term preparation for the individual oral

Reviewing your learner portfolio

As the first step in developing your IO, you will want to review all the material you have

developed in your portfolio throughout the course.
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By the end of the first year, you will have studied six or seven texts (at HL) and five or
six (at SL), so there is ample room for choice in the works, global issues and possible
extracts. You may already have an idea of where youd like to focus but try not to decide
too quickly on a line of inquiry. The best way to keep an open mind is to revisit your
learner portfolio. Before we see an example of how a student might build their oral -
from initial brainstorming to final delivery — try this exercise yourself.

LEARNER PORTFOLIO ACTIVITY 1.1

While the learner portfolio is not assessed by the IB, it plays a vital role in both your
journey through and reflection on your studies. It can provide a real springboard for
the 10.

1 First, browse through the pages, the blogs, the reflections and the many
activities in your portfolio (on paper or digital, even doodles). Invest time in this
review. It will remind you of those moments of debate, of issues that engaged
the imagination, even of that day of frustration that so unnerved you! As
you move through your portfolio, look at those issues that are relevant, that
transcend borders, that emerged in the literature you studied: ideas you might
gladly still take on today.

2 Next, devote at least 15 minutes to some madcap brainstorming and see what
emerges. What is of interest? What questions have stayed with you? Write
non-stop and don’t worry about making connections or even coherent points
at this stage. This is simply a step back to revisit those moments when reading
provoked, when class debates intrigued or when questions went unanswered.
Get it down! Do you find yourself landing on the same texts, or similar
questions? Perhaps you're discovering that some elements that intrigued you
earlier no longer hold the same interest for you. Okay, let those go. You're going
to devote some time to this assessment so you want to ensure that it engages
you, emotionally and intellectually.

3 Now, on a clean page, jot down your spontaneous responses to the following
questions:

m \What are the biggest issues facing humanity today?
m \What are the biggest issues facing your community?
m \What are the biggest issues facing your classmates?
m What are the biggest issues facing you personally?

At this point, you are merely listing what comes to mind, the broad topics. Consider,
as well, topics that have emerged in your TOK class or in CAS activities, or any of
your other subject areas of study.

4 Next, look at your list and begin to first narrow the scope and then consider
connecting different texts to issues. You'll find, just as you did in your study of the
literature, that no text embraces a single issue.

Look at the example that follows, which suggests, in small part, the varying
possibilities a text can generate. This is the kind of brainstorming you can do quite
quickly. Build on those issues you listed as important for you, for the community, for
a global world.

What you see on the opposite page is an example of what can result from this kind of
brainstorming when first considering issues and possible texts. The columns on the
right list example texts, while the column on the far left shows a sampling of possible
areas of exploration leading to a global issue. This kind of exercise illustrates how a
text can generate a number of different lines of inquiry. Remember that you can pair
different forms — prose fiction, prose non-fiction, drama, poetry — if you choose.
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Global issues or ideas that might lead to

global issues

Possible texts: Works in
translation

Possible texts: Works originally
written in the language studied

Surviving in a world of binary oppositions

The cultural construction of gender, of
stereotypes

Existing codes of male privilege that
determine norms of communal behaviour

The power of education and literature
Ideas of cultural superiority

Censorship of artistic expression and
intellectualism

Determining one’s worth and identity
The tension between tradition and modernity

Manuel Puig Kiss of the
Spider Woman

Nawal El Saadawi Woman
at Point Zero

Yasunari Kawabata Snow
Country

Azar Nafisi Reading Lolita in Tehran

T.S. Eliot The Love Song of J. Alfred
Prufrock

Zora Neale Hurston Their Eyes Were
Watching God

Edward Albee Who's Afraid of Virginia
Woolf?

Chinua Achebe Hopes and
Impediments: Selected Essays

Kendrick Lamar 'DNA" from DAMN.
Flannery O’Connor Good Country People

Literature as an instrument for ameliorating
human suffering or expediting healing

The right to tell your story in your own way
The question of truth and myth

Friendships in response to oppression
Meditation on the nature of friendship

The tension between memory and trauma

The impact of institutionalized corruption
The question of hierarchies of power

A question of satisfying the demands of justice
The impact of avenging family honour

The journey from victim to victimizer

Class origins of self-image

The tension created by divided loyalties

Elena Ferrante My Brilliant
Friend

Joaquim Maria Machado
de Assis Dom Casmurro

Bernhard Schlink The
Reader

Wislawa Szymborska ‘The
End and the Beginning’

Ismail Kadare Broken April

Dario Fo Accidental Death
of an Anarchist

Anton Chekhov The Cherry
Orchard

Giuseppe Tomasi The

Leopard

Alison Bechdel Fun Home
Mariama Ba So Long a Letter

Maxine Hong Kingston The Woman
Warrior

Elizabeth Ehrlich Miriam’s Kitchen: A
Memoir

lan McEwan Atonement

Jonathan Swift A Modest Proposal
Shakespeare Hamlet

Richard Wright Native Son
Kendrick Lamar 'DNA’ from DAMN.

Mohsin Hamid The Reluctant
Fundamentalist

LEARNER PORTFOLIO ACTIVITY 1.2

Now try creating your own chart (use the QR code to take you to a blank template) and
you'll begin to see the ease with which you can make connections. You'll also see how
a few texts can generate issues that spider out in a variety of ways. They don't all align
neatly with each of the global issues, but such an exercise can offer some unexpected

and unforeseen connections.

As you engage with the activity above, you'll note how many issues connect and
overlap with the concepts you've explored in your studies. In this example, the concepts
of culture and representation are foregrounded, in particular the relationship between
the author and the diverse voices that wrestle with social and political inequities.
Questions as to a sense of self in an ever-changing world surface as characters seek to
find their voice — their identity — when others would seek to devalue their very presence.
Through diverse forms — from satire to epistle to farce — we observe how the inventive
hand of an author can present a problem, an issue or an ideology from a perspective
that we had not perhaps imagined before. That creativity, and of course the challenge
of communicating to an audience not always sympathetic to an idea, can be seen in
some of the highly charged emotional and political works above. Communication also
comes into play in your oral as you explore how the use of authorial choices — the
authors’ own communication techniques — help shape the chosen global issue.
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Reflecting on your learner portfolio

Narrowing the wealth of possibilities may seem an overwhelming prospect, but sit back
and consider what you've collected. Do you keep circling back to the same texts or the
same issues’

Having reviewed your portfolio, or more specifically engaged in the activity on the
previous page, take 20-30 minutes to simply reflect. These observations are informal, at
times almost stream-of-consciousness writing, which is fine. You're in the early stages of
thinking about connections but you'll probably discover in this ‘thinking aloud’ activity
that you eliminate a great deal and land on ideas that are meaningful to you.

The T voice of the student reflection below is invented, but the example here is one

of process: the means by which a student begins to narrow their focus and, in this
instance, lands on two texts for exploration. The order in the decision process is not
prescribed; in other words, you may first close in on your choice of texts or you may
decide on the issue and then test out several works for possible connections. This should
become apparent in your reflection.

In thinking over the texts we've studied thus fav, I've wavvowed the Lollowing
issues from my portLolio: from group amd class Aiscussion, £rom my wovk with
Amnesty Intevnational as o CAS praject - specifically, the write for Rights
CAMPAIGN — oA Prom am eavly class Aebate over ways to vecoucile past trauman
with Hhe political meawns o addvess Hhem such as South Afvical’s “Tvuth oA
Reconciliation Commission’ Lollowing the end of Apavtheid.

| remewmber vepeatedly asking whether Chile intended to mimic that

process following Pinochet’s vule amd although Aviel Dovfmom Aoes wot

explicitly cite Chile as the setting for Death and the Maiden, we com

assume o coumtvy expeviencing similaww pains axs it emevges from o vepressive
goverument to embvace democvacy. And while at fivst struggling with Kuvt
Vounegut’s Slaughterhouse-Five (the time tvavel of Billy Pillgvim amd those
Tvalfomadoriams!), | was intrigued with the frame stovy - that of the wavvator
wrestling with, trying to write about, the hovvors of WWII, specifically the bombing
of Dvesden.

How Aodes ome write about suclhh oo massacve?

We studied Havvy Mulisch’s The Assault omA momy of Wislawar Szymborvska's
poewms, both of which explove the trauma omA the alftrevmath of awm oppressive
vegime omd could hawve wovked nicely heve. ldeas also surfaced n seveval
TOK Aiscussions o the ethics of ‘moving Lorwavd’, but | Hhink 1'm epting for
DovPwman’s play amd Vounegut’s novel as they provide not only Aistinct veices but
also two vadically diverse means of coping with past tvauma (the very question
Vounegut's navvatov poses).

A FlooAd of questions ave emerging ... | question the vole of mewmory n the
aftevmath of such trauma .. what happens when Hhe mewories so Aominate
one’s life? Weve the chavacters seeking justice? Revenge? Some seuse of pevsonal
empowerment?! A voice? Retvibution? A way to evase the past?

This is the kind of reflection that emerges when sifting through the memories of your
studies and asking yourself what ideas continue to interest, what texts invite a second
look, and what questions continue to nag. In fact, the litany of questions at the end
seems to beg for further exploration.
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Exploring possible global issues

The next stage requires patience and diligence. The process of narrowing — either texts or
a more specific global issue — should lead your next round of brainstorming (the technique
you use is entirely your preference; some prefer the stream-of-consciousness writing, as we
saw previously; some might use the visual links of mind mapping). Envision this process as
a funnel that is continually narrowing as the contents move downwards.

In the example on page 26, we observed the student thinking in a more general way
about issues and texts that resonated with them during their studies. The student,
having decided on the Dorfman and Vonnegut texts, begins to consider how the
characters processed such trauma, exploring two ideas that had emerged in their
earlier brainstorming chart: ‘Memory in the aftermath of war’ and ‘The need to testify,
to record past injustices’ (the student could just as easily have pursued ideas such as
‘paralysis resulting from trauma’ or even PTSD (post-traumatic stress disorder). The
following reflection gives an idea of how this student is now grounding the issue in
textual detail, considering possible lines of inquiry.

The idea here is not to compare, but to let ideas emerge on the topics for both

texts. The frequent use of ellipses is merely an indication of this stream-of-conscious
brainstorming, getting ideas down quickly and naturally in your own style of shorthand.
You'll notice that detail is beginning to emerge in the form of possible parts of the texts
that might present this issue more specifically.

Mewory n the aftermath of wav ...

ln & society contending with the legacy of a vepressive vegime, the simplest of
stimull — & voice, o smell, o touch — cam avouse painbul mewmories of injustices too
often silenced by a goverument that wawmts to fovget ov even deny that such
brutality ever occuvved (evoking profound issues about how o society should
conbrout a viclent past, be i+ Chile or Avgentina, South Abvica ov Rwomdar ,..).

Frequeunt seusory images addvess the power of mewmory, as a means of

keeping the memory so vaw that any stimuli cam easily triggev the past ... e.g.
Paunlina plindfolded Auving her torture amd tHhus few visual clues, but other
senses compensating - the sound of her torturer’s voice, the swmell of his skin,

the Schupert Quartet, all signal naunsea. While it has been years since hev
abAuction, Paulina insists hev mewmory is cleaw, couvinceA Mivemda is Hhe Aoctov
who tortured omd vaped hev. And just how veliable ave Hhose mewmories? Mivamda
labels Paulina’s memovies ‘LPomtasies of the mind’,..

In om tevview with Cavlos Reves on the Amunesty Intrevnational website, Aviel
Dovfwmom dbsevved: ‘Memory is o comstomt obsession for me ... Fighting against
those who would ovlitevate others, who would forget thew, ignove them, neglect
thewm, evase them £rom the eavth!

And in the histovical context of Vonmegut’s stovy ... Could such “Povgetting’ apply
to the official vendition of the vowmbing of Dvesden, a version maintained in
‘stvategic silence’? Vomnegut speaks of his Laulty memory in the opening chaptey,
as om ‘old Lavt with his mewmovies and his Pall Malls), his late-night Avinking ..
phoning old war buddies asking for ‘some help vemembering stufd’. He speaks of
a Aesive to write about i+ yet concedes am imability to Ao so. The mewmory seems
to vesist shaping ... Billy Pilgvim becowmes, in effect, his Aoppelgangey, Lamiliar

but sufliciently Aistomced, Avifting often into the bizawve (Billy’s recounting of
the five-bombing, for example, movphs into o surveal tale of ‘wmoon men'). Such
atvocities only make seuse under o veneer of science fiction.
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Tvauma shapes a stovy Hhat both Vonmegut amd Paulina struggle to veconcile
with Hheiv own expevience; they seek closuve.

The need to testiy, to record past injustices

Paunlina insists she wot be one of the ‘Aisappeaved, to vecovAa the conbession

of hev abuser (although at seveval points other move viclent altevnatives ave
cousideved); omd while Vounegut Aesives to speak, he finds littHe meaningful

to contvivute (‘theve is nothing mtelligent to say about o massacre’). But he
Aces look back, he Aoes tell his stovy ... but ouly within the skin of his alter ego,
Billy Pilgvim (wow Aisovdered, ‘umstuck in time’). Past hovvors still v much alive
the same way the Tralfamadoviams believe all moments ‘always have existed,
alwerys will exist’.

But just as Vounegut ultimately speaks out (publishes), so too Aces BP when
confronting his hospital mate omd while ves, a £ellow wav vetevaw, it's clear
Rumboord holds official status, maimtaining the success of the bombing vaid.
Billy Pilgvim’s Aeclavation is that of a suvvivor: ‘| was in Dresden whew i+ wars
YombeA. | was a prisonev of waw. ... ‘We Aow't ever hawve to talk about it said
Billy. 'l just wowmt you to know: | was theve.”

Pevhherps this scene wmove cleavly pavallels Paunlina's need £ov MivamAa's
confession. Seeking the ‘real veal truth’ ... 'l want him to sit in £rout of that
cassette vecovder amd tell me what he AlA - wot just to me, everything to
everybody ... admission of guilt by her abuser Leels the only meauns to break
the pavalysis.

This example builds on, and in some way begins to answer, the questions posed in the
initial reflection. The student focuses the lens more precisely on an area and in effect
tests to see if it holds the potential, and of course the interest, to pursue further. Here,
two such paths are explored — memory in the aftermath of war and the need to record
past injustices — but the student might easily have considered ideas of vigilante justice
or PTSD or the ethics of retribution or the political silencing of wholesale violence

or ... well, you get the point. It’s about possibilities. Think of this exercise as a set of
mini experiments to appraise whether there’s ample material and appeal to address
the issue.

LEARNER PORTFOLIO ACTIVITY 1.3

Now it's your turn. Read through your initial brainstorming and see where you are.
You may have already decided on two texts and are now wrestling with an array of
possible fields of inquiry, or you may be comfortable with a more general issue but are
considering what texts best present that issue.

If you're unsure where to start, pick one of the ideas from your earlier chart and see
where it takes you. Sometimes you don’t know if you have a viable idea until you begin
to probe.

Allot ample time for this and have the texts and your portfolio with you as you might
want to thumb through notes or sticky-note references to find a quotation, as used

in the student model, or note possible passages. Jot down questions as they emerge,
as well as insights, even challenges. It's all helpful. This activity is designed to help you
narrow the topic, yes, but also to confirm whether this is an area that still holds interest
and that offers ample room to explore.
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Narrowing and defining the global issue

At this stage, you'll want to assess your brainstorming and notes thus far. If you're
closing in on one or two possible issues, apply the criteria as outlined on page 14 and see
if it meets the three requirements:

1 Does it have significance on a wide/large scale?
2 Is it transnational?

3 Is its impact felt in everyday local contexts?

Do your observations fit into one of the fields of inquiry? Or one of the UN’s
Sustainable Development Goals!?

In our student example, we can see that a number of questions and insights fall under
the overarching umbrella of Politics, power and justice — particularly with a focus on the
limitation of justice and the law. But as we mentioned earlier, the fields of inquiry are
like chapter headings — broad strokes that need a more precise focus. Let’s look at how
the student more specifically closes in on the global issue.

key questions coutinue to suvface for me: How Ao you keep the past alive
without becoming its prisonev? Is it legitimate to sacvifice the tvuth to
ensuve peace? What is the power of giving veoice to the tevvov? How can we
enable the victim to vecoustvuct thelr wovlAd to wcovpovate theiv traumatic
expevience’!

But all these questions hinge ow o Aogged memory of such traumatic events,
their potential to control oA Aominate our ‘mow’. When tevvovism shattevs one’s
very seuse of meaning, of who you ave, what'’s the path o move forwavd? How
Aoes one tramsition out of o mental amd emotional wawr zone, helping one to
bvecome ‘unstuck’ as we see with Vounegut’s Billy Pilgvim, ov umlock the vepressea
nightmave of Dovfman’s Paunlina?

Both anthors speak to the power of mewmory i bearing witness to the past. And
thelr chavacters seek some means of chivonicling past injustices omd holding the
pevpetvators to account. And finally, from these mamny ideas (enough | Hhimvk fov
numevous 10s), | lamded on wmy Gl:

‘Power and justice: the vole of memory in the altevmath of wav’

Does i+ Bulfil the cvitevia fov o Gl7 Yes, as i+ adAvesses o pvoblem Hhat cowm be
Pound all over the wovld, throughout the twentieth century .. amd, sadly, for
too momy of Hhose avound us.

This reflection is about clearly articulating your global issue. Having cast a
wider net on previous exercises, you're ready to narrow your selection. And, in
fact, land on an issue. The student poses again the larger questions driving their
investigation and then suggests how they all funnel into a more precise line of
inquiry: the role of memory in the aftermath of war. This is also the point at
which you need to ensure your global issue meets the three requirements you see
addressed in the final lines.

At this point in your deliberations, you should have settled on what feels like a workable
global issue. And while it is not necessarily final (you may discover that, in choosing
passages and subsequent development, it needs tweaking or even changing altogether),
it allows you to now consider possible extracts and begin developing your oral.
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Selecting extracts that illustrate a global issue

You can choose from any of the texts you've studied, but the timing of your oral will of
course narrow that list of possibilities. And remember, once you've already selected a text for
the HL essay, it’s no longer available for the oral. You'll want to consider passages that offer
opportunities beyond simply identifying or pointing to the global issue.

You might consider some of the following when on the hunt for a passage or scene that
not only refers to the global issue in question, but also offers opportunity for greater depth:

m Does it offer a perspective or a solution or even a question relative to your global issue?
m Does it function as foreshadowing or a catalyst for either character or plot?

m Does it offer a frame for later, more detailed, issues or contradictions?

m Does it provide a challenge for a character, perhaps ethical, cultural or political?

m Does it present the global issue in a straightforward, direct fashion or perhaps couch
it in a larger metaphor! In a barrage of emotion? In satire! In irony?

m Does it capitalize on genre-specific conventions (for example, presenting the issue in
stage directions or through a chorus, perhaps in a letter or interior monologue)!?

m Does it counter or undermine the issue?

m Does it look back in reflection, commenting perhaps on progress or lack thereof
relative to the global issue?

Thinking about such questions is in some way answering why you selected these
particular passages. You'll also want to think about how they contribute to our
understanding of the GI in light of the work as a whole. Such considerations could
even apply if you're selecting a short story or poem, in the sense that the work is
representative of an issue that appears in numerous works by the same author. Or
perhaps it represents a change in the author’s perspective (e.g. the issue presented in a
later work may contradict an earlier stance).

At this point you'll want to commit to your text choice. As your earlier brainstorming
suggested, you can jump from text to text, but your efforts now should be directed at
locating the particular passages that can best serve your investigation.

The reflection below shows the student exploring their reasons for selecting the specific
extracts they have chosen.

For the Vounegut text, | wamted to focus specifically on the navvatoy, on the
pavalysis Hhat prompted the creation of the Billy Pilgvim chavacter. It is i the
opening chapter that we ave introduced not ouly to our storyteller but also his
struggle to veconcile the hovvors of WWII, specifically the bombing of Dresden
that continues to haunt.

AnA while theve were numerous scenes that could easily present Paulina’s
Allemmar in Dovfmaw’s play, | elected to focus on one of Hhe eavlier moments
wheve Paulina challenges her hushamd Gevavde, wheve she nsists the ‘trial’ of
hev tovturer is the only way fov hev o move LovwarvA. IH's & teuse scene that
Lollows the visually Avamatic episode of Roberto's ‘kidnapping’.

Annotating your extracts

After selecting extracts that you think best illustrate your global issue, and before you
begin to structure your actual oral, it’s a good idea to carefully analyse these. And
while you cannot bring your annotated copies into the actual oral - clean passages
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only! = the process of annotating details is an important one, not with an eye to every
thematic or stylistic element you might note if preparing for a commentary, but focusing
solely on those elements that speak directly to your global issue. It’s also a check to see
if the passage offers sufficient material to probe your global issue. Taking the time to
scrutinize your extracts in depth now will help avoid a situation later where you discover
a passage falls short on substance.

There are many ways to annotate and you will have honed your own techniques in
recent years. Some opt for an array of colours linked to specific thematic or stylistic
elements, while others pen copious marginal notes. But you'll want to do more than
merely highlight your global issue. What does the text say about it? Does it offer, for
example, insight? Judgment? An ironic twist! A historical context? A cultural frame?
A character perspective! An ethical or moral perspective! A challenge to convention, to
tradition, to a norm, to an authority! An appeal to emotion? A cause and effect! This
list could go on and on, but you get the idea here.

Consider authorial choices with a broad sweep, beyond simply a litany of stylistic
elements, and look to choices relating to structure, dialogue, even paragraphing (does it,
for example, serve as foreshadowing, as a catalyst for action, as a solution, as a frame for
other more detailed issues, and so on?).

ACTIVITY

This is a variation of a think-pair-share activity that involves having you and a classmate
read out each other’s passages (or if it contains dialogue, each of you can adopt a role).
Up to this point you've had one voice in your head as you read the passage, but a new
perspective, a new voice, quite literally, can provide fresh insight. Read the passages
aloud a couple of times and then share what you hear. Try not to limit your classmate's
response before you begin by describing your global issue or even your thesis. Stay open
and simply listen. You'll be surprised what emerges!

m You may discover auditory elements that escaped you on an initial read (greater
awareness of changing rhythms, of tone; you begin to hear how meaning is
constructed).

® You might have noted repetition but, on listening, discover that a word, even
repeated, can change its meaning if the context changes.

B You may sense an easing or increase in tension, a build-up or appeal to emotion that
was not noticeable when annotating.

® You might have noted particular semantic fields or syntactic patterns, but hearing
them may suggest new insight.

Like a kaleidoscope with its ever-changing, multi-coloured hues, this exercise shifts the
frame on your passage, much as a play or audiobook with a different cast or narrator
can feel quite new. Leave yourself open to new inferences.

Following on from the earlier student example, the sample extract and accompanying
annotated notes illustrate this next step. The extract is taken from Act 2 Scene 1

of Ariel Dorfman’s play Death and the Maiden. After first establishing context for

the passage, the student examines two key ideas that emanate from the global issue.
You're now beginning to look at detail; in this example, this involves analysing the
exchange between two characters with not only different wartime experiences but also
irreconcilable differences when it comes to addressing the trauma of war.

Look at both the extract and accompanying annotated notes. You may prefer to jot your
annotations directly onto your passage, and in fact it’s probably a good idea to print out
several copies of your extract as you experiment with possibilities — eliminating some
aspects, developing others in greater detail.
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PAULINA: You'd have to resign even if no one knew about this?
GERARDO: Yes.

PAULINA: Because of your mad wife, who was mad because she stayed
silent and is now mad because she can speak?

GERARDO: Among other reasons, yes, that's so, if the truth still matters
to you.

PAULINA: The real real truth, huh? (Brief pause.) Could you wait just a
sec. (She goes into the other room and discovers Roberto about to free
himself. When he sees her, he stops immediately. Paulina ties him up again
while her voice assumes male tones.) 'Hey, don’t you like our hospitality?
Want to leave so soon, bitch? You're not going to have such a good time
outside as you're having with me, sweetie. Tell me you'll miss me. At least
tell me that." (Paulina begins to slowly pass her hands up and down
Roberto’s body, almost as if she were caressing it. Then she goes back to
the terrace.) It's not only the voice | recognize, Gerardo. | also recognize
the skin. And the smell. Gerardo. | recognize his skin. (Brief pause.)
Suppose | was able to prove beyond a shadow of a doubt that this doctor
of yours is guilty? Would you want me to set him free anyway?

GERARDO: Yes. If he's guilty, more reason to set him free. Don’t look at
me like that. Imagine what would happen if everyone acted like you did.
You satisfy your own personal passion, you punish on your own, while
the other people in this country with scores of other problems who
finally have a chance to solve some of them, those people can just go
screw themselves — the whole return to democracy can go screw itself —

PAULINA: Nobody’s going to get screwed! Nobody’s even going to know!

GERARDO: The only way to be absolutely sure about that is to kill him
and in that case you're the one who's going to get screwed and I'm
going to get screwed along with you. Let him go, Paulina. For the good
of the country, for our own good.

PAULINA: And me? What | need? Look at me, look at me!

GERARDO: Yes, look at you, love. You're still a prisoner, you stayed
there behind with them, locked in that basement. For fifteen years
you've done nothing with your life. Not a thing. Look at you, just when
we've got the chance to start all over again and you begin to open all
the wounds ... Isn't it time we -?

PAULINA: Forgot? You're asking me to forget.

GERARDO: Free yourself from them, Paulina, that’s what I'm asking.
PAULINA: And let him loose so he can come back in a few years’ time?
GERARDO: Let him loose, so he won't come back ever again.

PAULINA: And we see him at the Tavelli and we smile at him, he
introduces his lovely wife to us and we smile and we all shake hands and
we comment on how warm it is this time of the year and -?

GERARDO: No need to smile at him but basically yes, that is what we

have to do. And start to live, yes.
Dorfman




1 Individual oral

First, as part of this exercise, contextualize the passage; in other words, situate the
extract in relation to the work as a whole. Consider the when, where and why of the
passage. You'll want to tighten this context when you give the actual oral (probably a
sentence or two), but at this stage, do it thoroughly.

This extvact is fvom Act L1 of Aviel DovPwmaw’s play Death amd +Hhe Maiden,

set in & country emevging £rvom o prolonged dictatovship. We come to leavn of
Paulina’s traumar some |S vears eavlier at the homds of hev tovturer ama hev
steadfast belief that Roverto, the alleged good Samaritam who has lamded as
their guest fov the night, is her very tovtuver.

Following the lavgely visual, and avguably viclent, scene of Robevto’s kidnapping,
Panliner stomds guavd with o guw, cleavly i contvol of Hhe scene. She mocks both
Gevavdo's wotion of the ‘veal veal truth’ amd proceeds to mimic the language

of hev tovturers - the victim becomes the victimizer. Leaving momentavily to
check that Roverto is still safely tied to his chaiy, Panlina veturus to challenge
Gevavdo on the lack of means Por victims to exact a seuse of justice.

Next, highlight those elements that speak directly to your global issue, with a detailed
eye to their treatment (in other words, the authorial choices that communicate these
ideas). In this instance, the student has divided those examples that, first, speak to the
role of memory and, second, deal with how one confronts that past trauma to move
forward. At this stage you're analysing the wealth of material the passage offers. You
may or may not use all such references as you begin to structure your oral.

o Elewmeunts that speak to the vole of mewmory, mewmories linked mdelibly with
sensovy vecoguition veturn Paunlina to the Aays of her torture, veliving thew:
(1S, 16) ‘his voice’, this skin’ omd ‘the smell’ (ama later, the music, Schubvevt’s
Quavtet).

e Such vecoguition leads to the hypothetical (if suflficiently suppovted, ‘veyond
a shadow of a Aoubt’), ‘would you womt me to set him free?’ Even whew
Paunlina later adwmits possible Adoubt, Aoes i+ mattev?! Does Rovevto become
some metonymic stomd-in for all abusers not yet brought to justice? ov
Paunlina fov all Hhose tevvovized by the vegime?

Key term

Metonymic — A figure of speech that substitutes one noun for another, suggesting an
attribute closely associated with it. Perhaps the most often used example is ‘the pen is
mightier than the sword’ (the pen substituting for writing, the sword representing warfare).
Or ‘the crown issued a statement yesterday’, the crown of course substituting for the
monarch.

¢ Her stage movement, her comments mimic the lamguage of her tovtuvers
(8-10, 13-195) ... her momentary cavesses mock hev vapist’s actions (Aoes
this remPorce the power of her mewories as she adopts the condescending,
pelittling towe of her abusev? (10-1%)).

o Both hev husbamd, the humowm vights lawyer Gevavdo, amd Roberto, now
Paunlina’s hostage, vefer to Panlina’s ‘maduess’, but Paulina's aactions vepresent
hev gvowing empowerment, now owning phvases £rom voth mew - the ‘real veal
truth’ omd ‘'wmad’ 4, 7). Yet also o kind of catch-22, insisting she'll be viewea
as mad whether she vemains silent or whether she takes action, highlighting
the Ailfficult situation fov vickims of such cvimes. The Avama in veal Hime
virkually vecveates the [S-yeav-old scewe with o vevevsal of voles ... the
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avused becomes the abuser (ov conversely, in Gevavdo's mind, judge, jury,
executionev).

o AnA sHll & prisoner of such mewmovies (31-39), lockeA n tHhat basement’. Fov
Paunlina, the past is intvinsically cowmected to this locale. Yet i+ com never ve
Pully vecaptuved ... blindPolded, the mewmories still vaw vut supjective ... she
seeks divect contact with the past; this moment offevs a bridge between
present amd past.

¢ The passage intvoduces two centval questions of the play that adAvess
the global issue Aivectly: How cam those who tortured omd those who weve
tortured coexist in the sowme lomd? How amy such countvy confronts the past,
how & community Eractured by Hhe Fraumatic expevience of thousomds can
feel justice vendeveAd.

o The passage is structuved, like much of the play, as the hypothetical
weighing of avguments, the very thing the Commission must amd will addvess.

Panlina omAd Gevawvdo’s language mimics each othev’s (e.9. ‘omd let him loose?
.. let him loose’, 24-25,30-31,38-39, 40-473),

o It is Panlina'’s plea or pevsonal justice (opening wounds ov healing?) counteved by
Gevowdo’s hypothetical statements that vocalizes the cvux of Hhe play’s moval
Allemmar: Komt’s ‘categovical impevative’ ov goldew vule application ... ‘what
W everyone acted as you AA7 (20). The inbPormal ‘get screwed” employed
colloquially oma with voth liteval omd figuvative conmotations (23-29).

o The passage is chavacterized by o number of vhetovical amd hypothetical
questions as if Dovfmam is vauising Hhe issues for his andience as well (35-473),
questioning how to move Lorward as Paunlina poses the lavger Qs .. how cam
the abused amd avuser coexist? Com one simply fovget?

o This passage begins to itvoduce many of the detaills of Paulina'’s eavlier
trauma, details that will emerge vit by bit Auving the ensuing confrontations
avout what to Ao with her hostage. A past, we leavn, mavked by psychological
trauma yet kept silent i Hhe present by am overwhelming discourse of
communal ‘Povgetting’ (3¢). Gevavdo poses a centval question of the play heve:
How Ao they, personally, but also as o country, ‘stawt to live’ again (44). Asking
Victims to live side by side with their abusers ... foreshadowing the final
scewe.

o Does this become the cvux of ther Allemmar, for amy kind of vigilomte justice?
Is +his am ethical Allemma? Political complication? A cvy for justice?

Preparing and delivering a successful
individual oral

Developing a plan

m Remember, this is not a commentary whereby you explore any and all. You’re not on
the prowl to identify every stylistic element, every rhyme, rhythm and allusion — not
even every thematic thread. Foreground those elements that illuminate your global
issue and marginalize the remainder.

m Consider differences in form. In the student example, the mode of storytelling in
Dorfman’s high-intensity drama (or psychological thriller as some have labelled
it) could not be more different from Vonnegut’s non-linear novel (a novel, yes, but
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labelling its genre is not so easy. Satire! Autobiography? Science fiction?). What role
does this play in the presentation and representation of the global issue?

m And, of course, consider differences in time and place. Keep an open mind, as I
imagine you did in class discussions, to differing perceptions that emerge when
unfamiliar with a situation or, as in the student example, when confronted with
varying attitudes to politics or justice or culture.

®m Your teacher will provide you with the student outline form, on which you will
identify the global issue, the works chosen and a maximum of 10 bullet points to
help remind you of your structure. It’s best to keep these bullet points short and
simple; they are merely reminders of the points you wish to highlight and develop,
rather than sentences you might read. You can take this outline, along with the
unannotated copies of the extracts, into your oral. You are expected to submit your
outline to your teacher at least one week prior to your scheduled oral. Follow the QR
code to access an example of a completed outline form, based on the examples used
in this chapter.

m As you prepare your extracts, add line numbers (every fifth line is fine) and use them
when delivering your oral. You know where you are in the passage, but your listener
is desperately trying to locate the reference before you leap to your next point.

m The last instance of guidance your teacher can provide is when you present your
outline form. They can annotate, offer some brief marginal notes, but not edit. This
is your oral!

Organizing and structuring your oral

The first 10 minutes is yours as you examine the presentation of the global issue in your
two passages. This is followed by 5 minutes of teacher questions. There’s no prescribed
formula for structuring your oral. Your examiners are open to a variety of means, but
ideally you want to present a coherent argument anchored by the global issue. It shouldn’t
sound as if you're rattling off a grocery list of observations. Keep in mind that you need

to demonstrate knowledge and understanding (Criterion A), and analysis and evaluation
(Criterion B) in both the extract and the work as a whole. Roughly the same amount of
time should be devoted to discussing the presence of the global issue in each text.

By design, the 1O is not comparative and there is no demand for you to compare and
contrast the treatment of the global issue in the two passages you choose, but that
doesn’t preclude you from doing so. Comparisons will naturally emerge, but there’s no
reward or penalty for this element. Remember, it’s the global issue that gives the oral
cohesion and coherence.

Your oral should feel like a cohesive whole and not the summation of discrete

parts. Provide a logical progression for your listener, beginning with a clearly stated
introduction, an analysis of both texts as they relate to the global issue and, finally, a
conclusion.

The means of organization is entirely up to you but consider the value of communicating
precisely and clearly not only a thesis but also a direction. Remember, you have an
outline before you; your examiner does not and it’s easy to see how a discussion can seem
to drift for your listener. Provide those signposts for them, even if it feels like a rather
obvious ‘My next point is .... And while a thesis is not requisite, again think of your
listener who is thrown into these texts. Offer them a guiding light and a sense of how
you'll proceed. They’ll thank you!
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The introduction
Here is an example of an introduction following on from the student model presented
earlier (as a reminder, the global issue is Power and justice: the role of memory in the
aftermath of war).

The mewory of traumatic events can continue to haunt for years after the
eveut. ViVid mewmories, easily ignited, ave wever far £rvom the surface in both
Kurt Vonmegut’s sative Slaughtevhouse-Five omA Aviel Dovfmawm’s plory Death
omd the Maiden. Vonmegut wrestles with his past trvauma thvough his altev ego
Billy Pillgvim n his attempts to move forward, having witnessed the hovvors of
the Secomd Wovld War bowmbing of Dresden. Dovman’s Paunlina, havivg enduved
wmonths of tovtuve at the hands of a sadistic Aoctov, remains a ‘prisonev’,
flguratively locked n the scene of her tovturve. Both authors grapple with the
Aevastating effects of war - its personal trauma omd endless nightmaves -
but while Vonmegut’s navvator finds litte ‘intelligent to say avout waw’ (amd
only ultimately through the lens of his alter ego, Billy Pilgvim), Dovfman’s surviver
copitalizes on am oppovtunity to face Aown her tovtuvey.,

While this introduction juxtaposes the two texts, the student could just as easily have
introduced the global issue in a more generic fashion, then proceeded to examine the
first text and then transition to the second.

While you need to contextualize your passages, perhaps from sheer interest or passion (launching
avoid providing extraneous details that veer into, for example, a plea for social justice in the
from the global issue (for example, this student court system or the inequities of poverty) and,
would want to avoid launching into the historical while interesting, it can eat up your time quickly
background of the Second World War or Pinochet’s  and garner little credit. Your goal is to analyse
regime, or biographical notes for Vonnegut or and evaluate an author’s craft; in other words, to
Dorfman, or even a personal connection to either examine how the authors present and frame the
the text or issue). It's easy to get side-tracked, global issue in the literature.

Analysis of the two works
There’s no prescribed formula in terms of structuring the main body of your oral. Your
examiners are open to a variety of means but, ideally, you want to present a coherent
argument anchored by the global issue. As noted above, it shouldn’t sound as if you're
rattling off a grocery list of observations.

While the global issue is the anchor, much of your exploration revolves around
illustrating how authorial choices have an effect on our understanding of this issue.
Provide sufficient context for your listener, situating the passage in the work as a whole,
and then develop your argument as you would in any persuasive essay. Links to the
global issue and claims as to how it is presented require a close read, analysing the detail
that generates such conclusions.

Continuing with the student example, exploring Power and justice: the role of memory
in the aftermath of war, let’s look at a portion of the oral that analyses the author’s craft.

This scene fvom Act L1 of Dovbman’s Death and the Maiden presents Paulina wot
s & casualty of waw, but as owe now empoweved to confront her tovtuver. Following
the lawvgely visual, and avguably viclent, scene of Dv Roberto Mivamda's ‘seizuve,
Panlina stamds guavd with o gum, cleawly i contvol of the scene. She conbronts

her hushamd, newly appointed to the country’s Investigating Commission, with o
sevies of hypothetical questions (1,3-14,7, 18,30,3%¢, 38, 40-42). Each question
peppeved throughout the passage vaises am issue of how victims of the countvy’s
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Aictatovship com hope to or fail o Fiud justice. Her questions awve often met with
Gevowdo's hypothetical ‘W statements (if he's guilty’, ‘i the tvuth stll matters to
you' ,.,), which suggest almost o Aiswmissiveness alluding to his pevception of hev as
'sick’ ov ‘'wmad’ (3). This metif vums thvough much of the wovk, equating her imability
to move o from Hhe trauma as am tllness that Aiminishes her sewse of self.

You'll also want to be attentive to stylistic conventions particular to the form, as in this
example:

Dovfman’s use of stage Aivections veinborces Paulina’s vivtual vestaging of past
tovments. Her movements, as she ‘slowly passes hev hands up omd Aown Robevto’s
oAy, ave mdicated i the tralicized paventhetical, mimicking the sadistic
actions that haunt hev visceval mewmovies.

The conclusion
Consider the value of your concluding remarks; they should provide a sense not only
of how the global issue is presented but what the texts and authors say about it. Don’t
simply repeat earlier statements, but synthesize your argument, perhaps saving an
introspective remark for your ending (a provocative question emerging, for example, or
an analogy or vivid image that frames the issue).

If you haven’t already done so, you'll want to situate the passages in the larger work, speaking
specifically to how these passages contribute to the author’s treatment of the global issue in
the work as a whole. Sometimes referred to as the ‘so what’ factor, or more gently ‘to what
effect’, consider the perspective your authors offer on that issue. You can address the texts
separately or together, as the example below illustrates. Do be wary, however, of that abrupt
ending when perhaps your teacher will need to cut you off as you drift over the time limit!

Have a look at this example of a conclusion:

These passages intvoduce us to survivors who endured untold trauma, who
survived but with mewmories that pavalyse. Vounegut confrouts such trauma, but
Prom a Aistamce, through litevature, thvough his alter ego Billy Pillgvim — alveit
m & less coherent amd linear mamney, as the jagged time shifts Hhvoughout

the wovk illustrate Hhis ongoing struggle. Dovfman brings the past in Aivect
conbrontation with the present, providing o veal-time, avguably intense, standotd
between the abuser amd the avused. They vaise questions as to how om
mAvidual moves forwavds after such upheaval oA consider how one comvats
o national Aiscourvse of silewce. Both chavacters speak to Hhe ueed to testiby,
ov aas Billy Pilgvim explaiins, ‘I just womt you to know: | was theve.

Responding to your teacher’s questions

Following your 10-minute delivery of your oral, your teacher will jump in with 5 minutes
of questions. In the unlikely event you finish before the 10-minute mark (unlikely as
you've probably trimmed numerous points to fit within this time frame), your teacher
will begin with questions. They'’re looking for your spontaneous use of language, the
authenticity of your argument and, yes, your ability to think on your feet. They're there
to help you demonstrate your knowledge and understanding, not, as some fear, to catch
you out. This is an opportunity to probe some areas more deeply, to reflect and evaluate.

These questions are designed to help you flesh out any areas relevant to the global
issue that you may not have covered adequately. Perhaps you identified a stylistic
element but stopped short of illustrating how it precisely speaks to your global issue. Is
the point more nuanced than you initially proposed? Does the text invite a variety of
interpretations and, if so, how might that alter how we see the global issue?
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If your teacher takes you back to an earlier statement, avoid the tendency to merely
repeat your point (a common occurrence, often born of nerves or uncertainty), but
take a deep breath and think of this as an opportunity to consider the ambiguity of
the language, for example, or a pattern emerging in light of the work as a whole. Much
as you would in any class discussion, let yourself be open to possibilities. You may

even land on a new connection during the actual oral. That’s fine — the idea is not to
simply deliver well-rehearsed comments, but to engage in a thoughtful response to fresh
questions, even new alternatives.

ACTIVITY

Whether you practise with a classmate or record your own presentation, try to anticipate
possible questions. As you listen to a classmate’s |0, take notes, much as your teacher
will during your delivery. You'll find that the act of not only listening intently but also
jotting down key points will heighten your own sense of what makes for an effective
structure, and what contributes to clarity or even a lack of clarity. And, of course,
hearing a classmate’s questions on your |O may highlight areas that need bolstering with
greater detail or a more clearly delineated structure. Such feedback is valuable and will
help you reflect on and refine your own performance.

Communication is not only one of the concepts you'll explore in your studies, it is the
crux of this task. How effectively you deliver a cohesive and cogent argument, how
convincingly you demonstrate how the literature presents the issue of your choice is, in
large part, the measure of your success.

Top tips for an effective individual oral

m There are a variety of acceptable approaches to the oral (e.g. first one text then the
next, or discussing both texts as you move through your developing points), but the
outline form (and the oral itself, of course) should clearly state the global issue. This
may be stated in the form of a question, an assertion or as a topic heading.

m Be sure to use specific words and phrases from the text as you make your points.
Line numbers are fine but let your listener hear these words in the manner you're
trying to convey.

m Remember, both your teacher and the examiner have the extracts in front of them,
so there’s no need for you to read aloud any or all of the texts. More importantly,
provide necessary context. Provide an overall sense of the texts and then situate
the passages in the larger work. You can do this succinctly, but effectively, so your
listener grasps the significance of this moment.

m Try recording your own thoughts — even during the initial brainstorming stage —
and certainly later, as you practise the oral. You'll want to be comfortable moving
through your argument and main points, and also to be aware of time constraints —
this takes practice! Such an exercise, even in the privacy of your own space, provides
opportunities for both feedback and for building confidence with speaking.

m Practise your oral to ensure you have organized what you want to say and that you stay
within the allotted time (Criterion C keeps an eye on this). But, of course, you can’t do
a dress rehearsal with your teacher. While you certainly don’t want to memorize your
oral (there's nothing worse than listening to what sounds like a canned speech), such
practice helps you better gauge time and calm a tendency when nervous to rush through
the material (finding yourself finishing all you planned and with minutes to spare!).
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m Let’s consider voice and register for a minute. If you are engaged (and hopefully after
such an investment in time and preparation you are!), your enthusiasm will come
through naturally. Your teacher wants to hear a voice that feels authentic. And while
there is no specific criterion for presentation, or one that assesses the effectiveness
of your delivery, common sense will tell you that you want to keep your listener
listening and engaged.

m When you record yourself practising your oral, consider the effectiveness of pauses, of
pacing, of stress (on your words, not your nervousness!). If it sounds rather monotone,
you're in danger of losing your audience. Nerves can quicken the pace, so remember
to breathe and speak slowly.

m Be wary of those pesky fillers and quirks that we all fall back on - fillers such as ‘um’,
‘sort of, ‘like’ — which signal a too-informal register. As you record a few practice
orals, you'll catch these yourself.

m Finally, using the first person is not only natural but accepted here. This is not the
register of your HL essay, but one more akin to a speech delivered with enthusiasm
and conviction.

Conclusion

Of those real-world skills you so often hear people talk about, public speaking may be
one of the most useful. Think about the many times this type of scenario will present
itself — that interview for the job you so covet or the presentation before colleagues of
a new idea you hope will be adopted. It might be anything from petitioning for a salary
increase to presenting a new advertising campaign, maybe even outlining a case study
before a UN committee.

At both a micro and macro level, our ability to look at an issue, its origins and
variances, and how it fits into a larger whole are key skills for the twenty-first century.
These are moments in which you put forth not only your knowledge and reasoning but
also your ability to deliver ideas with clarity and assurance. Your listening skills and
your communication skills are all on display here, as well your faculty for thinking on
your feet. These will serve you well in the future.

If you land on an issue and a text that generates real engagement during the year,
you'll find this exercise a natural extension of both that initial passion and interest.
Just keep going!
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Paper 1: Guided literary analysis

Introduction to paper 1

Paper 1 is one of the two written exams you will take in the second year of your course.
The purpose of this exam is to evaluate how well you can apply the skills of literary
analysis. There is an element of surprise with this exam because it contains two
previously unseen literary passages that are in different forms of writing. ‘Unseen’ means
that it is very likely you have never seen them before and probably will not be familiar
with the authors who created them. This exam gives you the chance to apply what you
have learned about literary analysis to literature that is brand new to you.

There are a few important differences between the SL and the HL exams:

m The SL exam offers two passages from two different literary forms and students select
one passage to explore. Each passage has a guiding question to help guide the literary
analysis. This exam lasts 1 hour and 15 minutes, is worth 20 marks and is weighted

at 35%.

m The HL exam offers the same passages as the SL exam, but HL students must write
on both of them. The HL exam lasts 2 hours and 15 minutes, is worth 40 marks and
is weighted at 35%.

A guided literary analysis is an essay you will write that explores the passage and
addresses a guiding question. Each passage will have a guiding question that helps you
focus on technical or formal aspects of the passage. If you do not like — or understand -
the guiding question that is provided, you may create your own question.

The passages could come from any form of literature (poetry, drama, prose fiction, prose
non-fiction), and the exam could have any combination of these forms, so candidates
need to be prepared for all of them. The passages are either complete pieces of writing
(usually poetry) or extracts from longer pieces (i.e. from a chapter of a novel or memoir,
or a scene from a play, or a key moment from a graphic novel).

The assessment criteria for SL and HL are the same, and each HL guided literary
analysis is of the same value and is marked separately.

You might hear people talking about paper 1 as a ‘commentary’ (which is what it used
to be), and you should know that there are significant differences between a
commentary and a guided literary analysis. A commentary often attempts to address
everything in a passage, whereas a guided literary analysis is very focused, and literary
aspects of a passage are really explored only in relation to the question being answered.

Assessment criteria

The criteria by which your exam paper will be marked are as follows.

Criterion A: Understanding and interpretation

m How well does the candidate demonstrate an understanding of the text and draw
reasoned conclusions from implications in it?

m How well are ideas supported by references to the text!?
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Marks Level descriptor

0 The work does not reach a standard described by the descriptors below.

1 The response demonstrates little understanding of the literal meaning of the text.
References to the text are infrequent or are rarely appropriate.

2 The response demonstrates some understanding of the literal meaning of the text.

References to the text are at times appropriate. |
3 The response demonstrates an understanding of the literal meaning of the text. There is a
satisfactory interpretation of some implications of the text.

References to the text are generally relevant and mostly support the candidate’s ideas.
4 The response demonstrates a thorough understanding of the literal meaning of the text.
There is a convincing interpretation of many implications of the text.

References to the text are relevant and support the candidate’s ideas.

5 The response demonstrates a thorough and perceptive understanding of the literal
meaning of the text. There is a convincing and insightful interpretation of larger
implications and subtleties of the text.

References to the text are well chosen and effectively support the candidate’s ideas.

Criterion A is concerned with three things:

1 You need to show that you understand the passage. If you want to get to the highest
marks, your understanding needs to show a level of insight that goes above and
beyond literal understanding. You also need to show some understanding of the
literary form to which the passage belongs.

2 You need to interpret the passage and explore your own unique ideas in response
to it.

3 You need to reference the passage (usually shown with specific quotes and/or line
numbers) and convincingly explain how these references support your ideas. A
common error examiners often encounter is when candidates provide evidence but
fail to connect it to the ideas being written about. If the connection is not clearly
shown, examiners cannot give high marks for Criterion A.

While it might seem difficult to balance these three things in one criterion, you
can see how they are intertwined. Showing understanding is the foundation of
the entire response. You cannot successfully interpret a text if you do not fully
understand it. Additionally, your interpretation will not be credible without
adequate evidence.

Sometimes you might encounter a passage (often a poem) that you simply don’t ‘get’.
This happens. Instead of wallowing in despair, focus on what you do understand and
can talk about. You might not understand the passage fully, but you will undoubtedly
notice structural elements or form aspects that you can successfully discuss in relation
to the guiding question. In an exam situation, you need to do the best you can with
whatever tools you have available.

Criterion B: Analysis and evaluation

m To what extent does the candidate analyse and evaluate how textual features and/or
authorial choices shape meaning?
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Marks Level descriptor

0 The work does not reach a standard described by the descriptors below.

1 The response is descriptive and/or demonstrates little relevant analysis of textual features
and/or authorial choices.

2 The response demonstrates some appropriate analysis of textual features and/or authorial
choices, but is reliant on description.

3 The response demonstrates a generally appropriate analysis of textual features and/or
authorial choices.

4 The response demonstrates an appropriate and at times insightful analysis of textual
features and/or authorial choices. There is a good evaluation of how such features and/or
choices shape meaning.

5 The response demonstrates an insightful and convincing analysis of textual features
and/or authorial choices. There is a very good evaluation of how such features and/or
choices shape meaning.

Criterion B is also concerned with three things:

1 You need to identify (accurately and meaningfully) aspects of the passage where you feel
the author has made intentional choices. This is your chance to identify and apply all the
text-appropriate literary conventions you have learned over the years as a literature student.

2 You need to evaluate all the possible textual features and authorial choices that
could possibly apply, and then select only those that help support your argument and
collaborate with the other literary ideas you're exploring. Your task is to write a guided
literary response, not to splatter the page with every literary convention you can find in
the passage. Part of the evaluation process is determining which aspects best apply to the
passage and how to organize them successfully. The next step in evaluation is showing
how the writer has made specific choices in order to create meaning in the text.

3 You need to analyse the passage in relation to these literary aspects and authorial
choices, and show how they contribute to meaning and how they might affect readers.

A common problem examiners encounter is when A similar problem is when candidates provide
candidates mention literary elements or authorial evidence and talk about an idea, but never actually
choices (e.g. metaphor) but provide no textual give the idea a name (e.g. theme), which puts
support for their ideas. Always remember to provide examiners in an awkward position of having to guess
textual support (a quote or line number) so that at what the candidate is talking about — and they
examiners know precisely what you're discussing. might guess incorrectly!

Criterion C: Focus and organization

m How well-organized, coherent and focused is the presentation of ideas!?

Marks Level descriptor

0 The work does not reach a standard described by the descriptors below.

1 Little organization is apparent in the presentation of ideas. No discernible focus is
apparent in the analysis.

2 Some organization is apparent in the presentation of ideas. There is little focus in the analysis.

3 The presentation of ideas is adequately organized in a generally coherent manner. There is

some focus in the analysis.

4 The presentation of ideas is well organized and mostly coherent. The analysis is
adequately focused.

5 The presentation of ideas is effectively organized and coherent. The analysis is well focused.
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There is no preferred method of organization that examiners favour, and they are
trained to accept any systems that are logical and clear. So, whether you prefer thesis
statements or thesis questions, or having a thesis at the end instead of the beginning,
you have a good chance of performing well on Criterion C if you are consistent,
coherent and focused in your organization.

Some additional guidance

m Make a plan before you write and do your best to follow it (revisions are okay if you
have an epiphany along the way).

® Remember that you're writing a guided literary analysis, which means that you are
responding to a prompt the entire time. Always check that you are responding to the
prompt. If you are off prompt, then you are off task, and that means you are probably
losing points.

m Ensure that your ideas build upon one another and that you are guiding the reader
through your argument the entire time.

m While there is no clear directive about writing in paragraphs, this is something that
should be assumed. You need to organize your ideas into logical paragraphs that
ideally have topic sentences that connect to the prompt, or your thesis.

m Finally, remember to use signposting language, which utilizes key words and terms
from the prompt, throughout your response so that examiners can easily follow your
ideas to their conclusion.

Criterion D: Language

How clear, varied and accurate is the language!?

How appropriate is the choice of register and style? (Register refers, in this context,
to the candidate’s use of elements such as vocabulary, tone, sentence structure and
terminology appropriate to the analysis.)

Marks Level descriptor

0 The work does not reach a standard described by the descriptors below.

1 Language is rarely clear and appropriate; there are many errors in grammar, vocabulary
and sentence construction, and little sense of register and style.

2 Language is sometimes clear and carefully chosen; grammar, vocabulary and sentence

construction are fairly accurate, although errors and inconsistencies are apparent; the
register and style are to some extent appropriate to the task.

3 Language is clear and carefully chosen, with an adequate degree of accuracy in grammar,
vocabulary and sentence construction despite some lapses; register and style are mostly
appropriate to the task.

q Language is clear and carefully chosen, with a good degree of accuracy in grammar,
vocabulary and sentence construction; register and style are consistently appropriate to
the task.

5 Language is very clear, effective, carefully chosen and precise, with a high degree of
accuracy in grammar, vocabulary and sentence construction; register and style are
effective and appropriate to the task.

While this criterion might seem obvious, there’s a bit more at work here than you might
initially realize. Examiners are looking for specific things and, fortunately, these are all
things that you can practise. Additionally, these aspects of writing will help you with all
the kinds of writing you will do throughout your life.

Focus on these aspects for Criterion D:

®m Your writing needs to be clear, organized (Criterion C) and understandable.
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m Your writing needs to have variety in the kinds of sentences you create (no one likes
to read paragraph after paragraph of the same kind of sentence) as well as variety in
your vocabulary choices.

m Your writing needs to be accurate, which means you need to spell words correctly
and to follow the established grammatical rules.

®m You need to use vocabulary that is appropriate to literary analysis and stay in a
formal register throughout the response. Register refers to the kind of language you
use in your essay — which, in this case, should be formal and academic, and should
maintain a serious, inquisitive, tone.

Examiners understand that candidates are writing their paper 1 responses in exam
conditions, and that the pressures of the test will lead to some spelling and grammatical
mistakes. Errors of the same type tend to be grouped. For example, if the same word

is spelled incorrectly five times, it is not thought of as five errors, but only one. Please
always do your best to use language correctly.

Examiners strive to reward as much as they possibly can, and interesting (and accurate)
word choices, coupled with interesting (and accurate) sentence variety, can really help a
candidate reach the highest marks in this criterion.

Remember that fancy words and sentences are no substitute for perceptive thought. The
best responses are written persuasively and reveal thoughtful insight.

Long-term preparation for paper 1

Here are three guiding tips to always remember and to be continually thinking about
throughout your studies as you prepare for paper 1:

1 pay attention 2 form is important 3 not everything is equal.

Pay attention

There is no substitute for close reading. There are no tricks that can replace simply
paying very, very close attention to all the details in a passage. When you read a text,
you need to give yourself the undistracted space and time to truly pay attention and to
see what is actually before you. Also, because you are a unique individual, you will have
unique insight into what you are reading, but you need to give yourself time to realize
what you’re noticing and how you're feeling about it.

Although the passages you will be presented with in the exam will almost certainly be
unfamiliar to you, there are skills and practices you can develop to improve your close
reading skills. Some strategies and techniques that you can use when practising for paper
1 are suggested in the Shortterm preparation section of this chapter (page 53); however, it
is never too early to start performing the required level of close reading in your literature
studies — these will come in handy with the other assessment components, too.

When you are practising with paper 1 passages, give yourself time (perhaps 20-30
minutes) to meditate on the passage, pay attention to all the details you can find in
it, and try to see what patterns and ideas emerge. In the actual exam, you’ll probably
allocate 10-20 minutes to this.

Form is important

Since the two unseen texts on paper 1 could be from any two of the four prescribed
literary forms, you will need to develop a thorough understanding of these four forms.

It can be argued that the form of something is just as important as whatever that thing
might be trying to express, or is able to express. Before we consider this idea in the
world of literature, let’s consider shoes and cars.
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[et’s start with cars:

m How important is the form of a car to you? What are the advantages and
disadvantages of a pickup truck (or lorry) compared to a luxury sports car! When
would you use each of these vehicles, and why?

m Most people wouldn’t transport wood or tools in a luxury sports car, as they might in
a pickup truck. In this regard, the form of the vehicle determines how it is used and

what it can be used for.

B Like different cars or shoes, different literary forms are used for different purposes, or to
communicate different messages

Similarly, consider shoes:

m A high-heeled boot serves a very different kind of purpose and sends a different
message than a pair of leather moccasins. When would someone wear each of these
kinds of shoes, and who typically wears them?

m For example, someone might wear high-heeled boots to a reception, whereas moccasins
would be too casual and would seem inappropriate. In this regard, how does the form
of a pair of shoes create its purpose and also communicate a message to viewers!

Let’s now transfer these ideas about cars and shoes to forms in the world of literature.
In the IB subject guide, literature is grouped into these four forms:
1 poetry 2 drama 3 prose fiction 4 prose non-fiction.

Note that some view graphic novels or comics as a fifth independent form, but they are
generally categorized under prose fiction or prose non-fiction.

Like the ways the vehicles and shoes mentioned above communicate messages to users
and viewers, each of these forms of writing also communicates to readers in different ways.

Below are concise summaries of some of the essential elements of these forms of writing.
Some of the elements described here will apply to more than one literary form. There
are activities that require you to skip ahead to the sample passages towards the end of
this chapter and see how the characteristics of each form are utilized therein. Notes and

answers to these activities can be accessed using the QR code.

Prose fiction
Here are some of the important aspects of prose fiction to remember and explore.

Characters
m These are people (or creatures or things) who enact the story. They are usually imaginary.
m Usually the reader sees how these characters are developed in works of prose fiction

(i.e. novels and short stories) and comes to understand them as he or she would
another person.
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Setting

m The setting is the time and location or environment in which a story takes place. It
can include the characters.

m The setting helps create the mood or atmosphere, and can contribute to any
conflicts the characters experience.

Plot

The plot of a novel or story is the progression of fictional events and might comprise the
following elements:

m Exposition or introduction — we learn about the characters, the setting and any conflicts.
Rising action — the story is building towards a climax.
Climax - a turning point in the work.

Falling action — the story begins to wrap up.

Resolution or conclusion — the story ends.

Point of view

This is the perspective from which the story is told.

m There might be more than one point of view in a story — for example, there might be
multiple narratives from different points of view.

m One of the best indicators of point of view is the pronouns being used. For example,
when you see T’ outside of dialogue, it’s your first indication that the story is being
told from the perspective of a specific character (first person).

Theme

m A theme is a central idea in a piece of writing. It is usually a topic or idea about how
human beings act that the author is suggesting or exploring.

ACTIVITY

Look at the passage from Madame Bovary on page 53. Answer the following questions
in relation to the elements of prose fiction listed above:

1 Who are the characters in the passage and what do we learn about them?
2 What is the setting of the passage and how is it significant?

3 What elements of plot are on show in this passage?
4

What seems to be the point of view of this passage and how might that affect how
the story is told?

5 How do the authorial choices develop the theme, or themes, of this passage?

Poetry

Here are some of the important aspects of poetry to remember and explore.

Lines and stanzas

Poems are organized into lines and stanzas (and sometimes shapes!).

m The length of lines, and size and shape of stanzas, often contribute to the ideas being
communicated.

m How much blank space there is on the page might guide readers to wonder what is
being communicated and what isn’t being communicated (and needs to be inferred).

m The use — or absence — of punctuation is an essential element of poetry.
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B Figurative language and imagery

Poetry often communicates ideas through figurative language and imagery. Examples
might include:

®m Metaphors and similes — comparisons between one thing and another as a means of
emphasizing a similar characteristic they share. Similes use words such as ‘like’ or ‘as’
to make the comparison; metaphors involve a more direct comparison where the first
thing is described as if it literally is the second.

m Personification and anthropomorphism — the attribution of human characteristics,
emotions or behaviours to objects or animals.

m Hyperbole - exaggerated descriptions that are not intended to be taken literally, but
are instead designed to convey strength of feeling or the magnitude or significance of
a thing, issue or event.

m Sensory imagery — language that appeals to one of our five senses: sight, smell,
hearing, touch or taste.

ASSESSMENT TRAP

The meaning of a poem is not completely relative. the poem itself. It doesn’t matter how beautiful or
Poems cannot mean anything you want them to mean.  interesting your interpretation might be — if the poem
Any interpretation of a poem has to be supported by does not support it, it is not a valid interpretation.

Poetry is a vast form of writing that deserves further exploration. Consider the form
aspects mentioned above, as well as other things you have learned about poetry from
your teachers, as you approach writing about poetry for paper 1.

You can also refer to English Literature for the IB Diploma and Literary Analysis for English
Literature: Skills for Success (see the Works cited list at the end of this chapter) for a
more in-depth exploration of poetry.

ACTIVITY

Look at William Stafford’s poem ‘Traveling Through the Dark’ on page 61. Answer the
following questions in relation to the elements of poetry listed above:

1 How does the organization of a poem impact its meaning?
2 How does the use of figurative language reinforce the main ideas of a poem?

B Drama
Here are some of the important aspects of drama to remember and explore.

Drama has its own set of specific literary terms that you should be familiar with.
Remember that while this form of writing might look like dialogue in prose fiction,
there are other aspects to it — performative aspects — that are very different. Drama is
meant to be performed and, in many ways, is the most alive of all the forms of writing.

B Audience

Drama needs an audience.
m The physical presence of an audience changes a performance.
m Theatre is a living, breathing art form that responds to its audience.

m The presence of live actors makes theatre different from movies and television.
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Playwright
Drama needs a playwright.

m The playwright creates the script, scenario or plan.

m Most playwrights follow a set of guidelines/elements set out more than 2,000 years
ago by the Greek philosopher Aristotle in his work Poetics.

® During the paper 1 exam, it is unlikely that you will know the playwright whose
passage will be used, so don’t worry about those kinds of details. It is important to
remember, though, that drama is written by a specific person who made intentional,
authorial choices. Mention that person as you write your response.

Dramatic elements

Drama can have the following elements (our list is based on Aristotle’s Poetics — can
you name others?):

m theme - the ideas and issues the playwright explores through the action presented
m plot - the events of a play

m characters - the people in the play

m language - the diction and dialogue of the characters that moves the plot forwards
m music — the thythm of the dialogue or the accompanying sounds

m spectacle — the visual elements of a play that help create atmosphere — the scenery,
costumes, special effects, etc.

In your guided literary analysis, focus only on specific elements that help you respond to
the guiding question. Even though there are six elements, perhaps only two or three of
them are relevant to the passage or the question.

Genres

Drama comes in many types, or genres. Some of the main types of drama are comedy,
tragedy, tragicomedy, history, melodrama and farce.

You will need to pay attention to dialogue and action cues in order to determine what
kind of drama the excerpt is — but sometimes you simply won’t have enough information
to know for sure. In that event, you could use a ‘perhaps’ statement to show that you are
trying to make a logical guess — for example, “The humorous nature of the dialogue in
this excerpt from Lady Windermere’s Fan seems to suggest that perhaps this is a comedy,
which reinforces the theme .... Generally, pursue this kind of exploration only if you
think it will help you answer the guiding question.

It is important to remember that not all aspects of drama will appear in every dramatic
passage you encounter, and that part of your task is to determine which aspects of this
form are most relevant in your guided literary analysis.

ACTIVITY

Look at the extract from Lady Windermere’s Fan on page 61. Answer the following
questions in relation to the elements of drama listed above:
1 Who is the intended audience for this drama and how do you know this?

2 How might the background, time period, culture, gender, etc. of a playwright
influence their drama?

3  Which dramatic elements seem most important to this passage?
4 To what type of drama does this passage seem to belong and why is this significant?
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Prose non-fiction
While prose non-fiction often reads like prose fiction, it is important to remember
that these are separate forms of writing with their own conventions. Below are some
important aspects of prose non-fiction to consider and remember.

Real events and experiences

Prose non-fiction is rooted in real events or experiences.
m It is about real lives, places, events and/or ideas.

m It often attempts to portray ‘the truth’ — or a sense of objective reality — and the
extent of a work’s truthfulness is an inherent tension in prose non-fiction.

Point of view and purpose

Prose non-fiction has a particular point of view and purpose:

m Tone and perspective/point of view are particularly important in non-fiction because
it is usually the author directly speaking to the audience.

m How writers present their ideas reveals their biases and prejudices.

m Determining an author’s purpose is essential to understanding the text.

LEARNER PORTFOLIO ACTIVITY 2.1

Prose non-fiction is a diverse form of writing. Research the different kinds of prose
non-fiction and make a list of them in your learner portfolio. Ensure you include brief
descriptions of each of the main kinds. It will be important to know, for example, the
differences between memoir and essay.

ACTIVITY

Look at the extract from Dust Tracks on a Road on page 63. Answer the following
questions in relation to the elements of prose non-fiction listed above:

1 What is revealed about the author’s life and experiences in this passage?

2 How does the author portray her experiences, how does she feel about them and
how do you know this?

3 What form of writing is this extract?

Form and genre
We have seen in relation to drama that within forms there are genres. For example,
in the form of poetry there are genres like romantic poetry, metaphysical poetry and
ballads. Similarly, in the form of prose fiction, there are genres like suspense, mystery
and horror. It is unlikely in an examination situation like paper 1 that you will be
able to determine the genre of an extract, but the form will be very clear and should
be explored.

Not everything is equal

It is important to know that there is an unspoken hierarchy in the world of literary
ideas, and because of this not everything in it is equal. Part of your task as a literature
student is to evaluate all of the possible literary ideas and identify the ones that are the
most important and relevant to the task.
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Look, for example, at the following literary conventions and features. Can you rank
them from most to least important!?

® mood - a distinctive or dominant aesthetic or emotional effect created by a writer’s
diction and descriptions

characterization — the process through which a character is revealed
theme — a general or broad message about a deeper meaning of a work

simile — a comparison of two things, using the words ‘like’ or ‘as’

onomatopoeia — the use of words in which the sounds seem to resemble the sounds
they describe

While we could debate the exact ranking of these literary conventions, everyone should
agree that onomatopoeia is likely to be ranked near the bottom as less important and
theme would be near the top as more important.

Generally, literary conventions that apply to just one word, or a few words in a passage
(like simile and onomatopoeia), are considered less important than conventions that
apply to larger aspects of — or even entire — passages.

Theme, for example, is a literary idea that generally covers most, if not all, of a passage
or text, and is, therefore, a larger idea. Additionally, theme is like an umbrella, and
many smaller ideas can fit underneath it and belong to it. Take a look at the umbrella
image for an idea of what this looks like.

For example, the conflicts and characterization
within a passage can help develop a theme, and fit
underneath — and help shape — the umbrella, whereas
onomatopoeia generally doesn’t lead anywhere more
significant, unless it is part of a larger pattern in a
passage (it is important to note here that sometimes

a work of literature — usually poetry — might turn

this entire hierarchy on its head and something like
onomatopoeia might end up being more important
than theme, which leads us back to the first tip: pay

attention!).

As you construct your responses to paper 1, keep in
mind that not everything is equal. If you really want
to discuss the similes you see in a poem, fantastic!
But make sure those similes point to a larger, more
significant idea.

One thing you can do to prepare for paper 1 throughout
your course is to familiarize yourself with as many

Characterization

literary strategies and their proper names as you can,
and think about their importance in general and
relative to one another. Keep a glossary of the literary

eisodolewouQ

terms that you encounter as you study each work of

.
=
n

literature. Then, from time to time, practise considering
the kind of role they play in creating meaning relative
to one another.
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LEARNER PORTFOLIO ACTIVITY 2.2

An essential part of being able to talk about literature is knowing some of the essential
terminology used to describe literary conventions. There are hundreds of terms, but let’s
focus on those you already know and use.

1 Make a list of the 15-20 literary conventions or features you feel most comfortable with.
2 Now rank them on a scale of most to least important, as we did on the previous page.

3 Compare this list with that of a peer, and see where you agree and disagree about the
ranking. Consider adjusting your list if their ideas persuade you to think differently.

4 Make an additional list of at least five new literary conventions that you want to learn
and start using in your writing.

5 Evaluate the literary conventions on your lists and write some notes about how they
connect to texts you are currently studying in class.

6 Consider which of these literary conventions belong only to particular forms of
writing (poetry, drama, prose fiction, prose non-fiction) and which apply to multiple
writing forms.

7 Explore in writing what kinds of convention relate to one another and help shape
one another.

The learner portfolio and paper 1

The learner portfolio is one of the best tools you have for your long-term preparation
for paper 1. Throughout the course, your teacher will have you use your learner
portfolio in a variety of ways, but you need to remember that the learner portfolio is
yours because you are the learner. You do not have to wait for your teacher to assign
you a task to work in it or add something to it. Your learner portfolio exists to help
you grow as a reflective student of literature, as well as to help you with all of your
DP assessments.

Here are some ways that the learner portfolio might help you with your long-term
preparations for paper 1:

m Record responses to a passage or text as you read it for the first time (try this out
with the sample passages in this chapter before you read the notes and comments
on them).

m Collect key passages from texts you have been reading in class that inspire you
to think deeply about literature. Colour-mark them and provide a key. (An
example of colour-marking can be found in the Short-term preparation section
on page 57).

m Formulate guiding questions for different passages and sketch out responses
to them.

m  Assess which of the skills involved in paper 1 you feel less confident in and use the
portfolio to track your progress in the development of those skills.

m Make audio recordings of you reading passages aloud and then explore them, either
solo or with a partner.

Create visualizations of passages that help you understand them from new angles.

Keep a record of the literary forms covered in your practice of paper 1 skills, make
sure that you have covered all possible literary forms that might appear in paper 1,
and assess your confidence with each one.

m Compare your practices of paper 1 over time and monitor the evolution of your
overall performance on the paper.
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m Explore which literary conventions, features or authorial choices you seem most
confident with, and which you still need to develop. Practise them and reflect on
your growth.

m Reflect on your strengths and weaknesses in relation to the assessment criteria. Make
an improvement plan and track your progress.

To help with your long- and short-term preparations, be sure to revisit and review all of
your paper 1 practice studies in your learner portfolio before the exam.

Short-term preparation for paper 1

One of the best ways to prepare yourself for the paper 1 exam is to practise with unseen
passages, trying out some different close reading activities and techniques, and thinking
about how you might go about composing a guided literary analysis. The pages that
follow contain guidance about how to do this, using the passage below from Gustave
Flaubert’s 1856 novel Madame Bowvary as an example.

It is presented here as if it were in a paper 1 exam, with a contextualizing statement and
guiding question. The statement is intended to help you by explaining what is actually
happening in the passage. This allows you to focus on your interpretation without
having to worry about not understanding what is happening in the passage. The
guiding question is designed to guide your literary analysis; however, as explained, you
are also welcome to create and use your own guiding question.

There are examples of passages from the other three literary forms, with guiding
questions, on page 61 for you to work through by yourself.

This passage from the French novel, Madame Bovary, by Gustave Flaubert,
centres around the illicit love affair that a married woman, Emma Bovary, has with
Rodolphe Boulanger, a bachelor who has had many lovers. The passage shows
how they each perceive their relationship differently.

Besides the riding-whip with its silver-gilt handle, Rodolphe had received
a seal with the motto, ‘Amor nel cor’ (A loving heart); furthermore, a
scarf for a muffler, and, finally, a cigar-case exactly like the Viscount’s,
that Charles had formerly picked up in the road, and that Emma had

5 kept. These presents, however, humiliated him; he refused several; she
insisted, and he ended by obeying, thinking her tyrannical and
overexacting.

Then she had silly ideas: "When midnight strikes,” she said, ‘you must
think of me.” And if he confessed that he had not thought of her, there
10  were floods of reproaches that always ended with the eternal question —

‘Do you love me?’
‘Why, of course | love you,” he answered.
‘A great deal?’
‘Certainly!”
15 "You haven't loved any others?’
‘Did you think you'd got a virgin?’ he exclaimed laughing.

Emma cried, and he tried to console her, adorning his protestations
with puns.
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‘Oh," she went on, ‘I love you! | love you so that | could not live without

20 you, do you see? There are times when | long to see you again, when |
am torn by all the anger of love. | ask myself, "Where is he? Perhaps he
is talking to other women. They smile upon him; he’s moving closer to
her ..." Oh no; no one else pleases you. There are some more beautiful,
but | love you best. | know how to love best. | am your servant, your

25 concubine! You are my king, my idol! You are good, you are beautiful,
you are clever, you are strong!’

He had so often heard these things said that they did not strike him as
original. Emma was like all his mistresses; and the charm of novelty,
gradually falling away like a garment, laid bare the eternal monotony of

30 passion, that has always the same forms and the same language. He did not
distinguish, this man of so much experience, the difference of sentiment
beneath the sameness of expression. Because lips libertine and venal had
murmured such words to him, he believed but little in the candour of hers;
exaggerated speeches hiding mediocre affections must be discounted; as if

35 the fullness of the soul did not sometimes overflow in the emptiest
metaphors, since no one can ever give the exact measure of his needs, nor
of his conceptions, nor of his sorrows; and since human speech is like a
cracked tin kettle, on which we hammer out tunes to make bears dance

when we long to move the stars.
Flaubert

Guiding question:

How are figurative language and dialogue used in this passage to create irony?

Initial questions

Remember the three guiding tips we discussed in the Long-term preparation section of this
chapter! They can be used to formulate some initial questions to ask of any unseen passage.

Pay attention

m What stands out to you!
m Do you see any patterns of words or phrases or ideas!?

m What can you conclude about these characters, and how do you know this!?

Form is important
m This is a prose fiction piece. What are the rules and conventions of prose fiction?
m How does this passage reflect and utilize the aspects of prose fiction!?
m Consider these additional questions as you think about the passage:
1 Who are the characters in the passage and what do we learn about them?
1 What is the setting of the passage and how is it significant?
(1 What seems significant about the plot of this passage?

L

What seems to be the point of view of this passage and how might that affect
how the story is told?

1 How do the authorial choices develop the theme, or themes, of this passage?
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Not everything is equal

m What seem to be the most significant literary ideas and/or authorial choices in this
passage!

m What other ideas and choices do you notice that support the more significant ones?

The guiding question

Each paper 1 passage will have an accompanying guiding question that you will answer
in your guided literary analysis. The guiding questions ask you to consider a literary
aspect of the passage and how the author achieved that effect.

The guiding question is often the best place to start because it helps you determine
your focus. For example, the guiding question for Madame Bovary asks you to consider
figurative language, dialogue and irony:

How are figurative language and dialogue used in this passage to create irony?

Using these three elements of the guiding question, we can begin to form some ideas about
the choices the author has made in relation to each, as shown below.

Figurative language

m Symbolism (Emma’s gifts and what they represent to both of them) lines 1-7
m Hyperbole (‘floods of reproaches’ — this is an overstatement) line 10

m Hyperbole and metaphor (how Emma inflates their relationship: ‘king’, ‘servant’, etc.)

lines 2426

m Simile (‘falling away like a garment’ — comparing their relationship to undressing)

lines 28-30
m Simile (‘speech is like a cracked tin kettle’ — comparing speech to a kettle) lines 37-38

These examples show how feelings and things in the passage are exaggerated, which helps
create the sense of irony.

Dialogue

® The middle part of this passage is filled with dialogue, so the challenge here is to
evaluate which parts of the dialogue might lead to irony. For example, consider who
does more of the speaking in this passage (Emma) and how each character speaks
differently (Emma is effusive and needy, while Rodolphe is guarded and reserved).

m Look at line 15, where Emma asks: ‘You haven’t loved any others!?” and Rodolphe
decides not to directly answer the question. He evades answering by parrying with
his own question, ‘Did you think you'd got a virgin?’

m This dialogue reveals something about the imbalance in their relationship, and
further dialogue shows how Rodolphe is weary of hearing her talk about her love for
him, as if he has heard it all before (lines 27-39), and is incapable of believing her.

The dialogue reveals the irony in their relationship — they each view it differently.
Irony
These examples of irony connect to figurative language and dialogue:

m Emma gives Rodolphe gifts that ‘humiliate’ him and she doesn’t realize it
(situational irony).

® Emma appears to love Rodolphe more and expresses it verbally (situational irony).
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m Rodolphe says he loves her, but he doesn’t seem to mean it (verbal and situational
irony).

® Human speech (dialogue) is like a ‘cracked tin kettle’, and even if we want to ‘move
the stars’ with our language, we cannot (situational irony).

LEARNER PORTFOLIO ACTIVITY 2.3

The examples of authorial choices mentioned previously are only starting points.

Continue your exploration of authorial choices found in this passage in your learner portfolio.

m \What else do you find?
m \What other authorial choices support the development of irony in this passage?

Creating your own guiding question
We already determined that the guiding question about figurative language, dialogue
and irony is viable, but if you decided that you don’t like or understand this question,
you could write your own.

There are some rules that apply to creating your own guiding question:
m It has to have a literary focus.

m It has to be answerable.

m The passage must be able to support it.

®m It must be complex enough to sustain inquiry.

Here is a guiding question that doesn’t work:

How is Emma Bovary desperate and needy and Rodolphe Boulanger selfish?

While you might feel that the statement implied in this question is true, based on the
passage, it is not a guiding question ... yet. It does not have a literary focus because it
is only about plot, there is not enough here to sustain inquiry and it is probably not
answerable because we don’t have enough information. The core idea about character
flaws, however, is valid, and possible guiding questions could be:

How do the internal and external conflicts in this passage support character
development?

How is tension used to develop a theme in this passage?

How, and in what ways, does conflict lead to irony in this passage?

LEARNER PORTFOLIO ACTIVITY 2.4

Think of an alternative guiding question to those listed above that would work with this
passage.

m Does it meet the criteria described above? If not, what do you need to do to make it
a viable guiding question?

B Re-read the passage with the question in mind. What do you notice now?
m Sketch out an outline for a response to this question.
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Colour-marking

One of the best ways to see, or identify, patterns in a text is to colour-mark it. There are
many ways to colour-mark, but the basic goal is to assign colours to particular literary
ideas you are interested in exploring, the same way a geographer assigns colours to
particular aspects of maps.

Below is a sample of colour-marking applied to the last paragraph of the passage from
Madame Bowvary.

This paragraph centres around the feelings of Rodolphe and how he is tired of his
relationship with Emma Bovary. With that in mind, let’s search for internal conflict
(which shows how he feels inside and helps build the irony) and figurative language
(how the author uses complex and metaphorical language to express ideas):

We will assign internal conflict this colour and figurative language this colour.

He had so often heard these things said that they did not strike him as original.
Emma was like all his mistresses; and the charm of novelty, gradually falling
away like a garment, laid bare the eternal monotony of passion, that has always
the same forms and the same language. He did not distinguish, this man of

so much experience, the difference of sentiment beneath the sameness of
expression. Because lips libertine and venal had murmured such words to him,
he believed but little in the candour of hers; exaggerated speeches hiding
mediocre affections must be discounted; as if the fullness of the soul did not
sometimes overflow in the emptiest metaphors, since no one can ever give the
exact measure of his needs, nor of his conceptions, nor of his sorrows; and since
human speech is like a cracked tin kettle, on which we hammer out tunes to
make bears dance when we long to move the stars.

Do you see how colour-marking helps you see and identify patterns more easily?

You could take the same passage and search for many, many other literary aspects as
well. If you aren’t sure where to start, consider colour-marking for the key literary ideas
in the guiding question first.

ACTIVITY

After reviewing all of the questions and suggestions in relation to this prose fiction
sample, give yourself 30 minutes to reflect on what you have learned. Reflect on the
following questions:

1 What are your strengths and weaknesses when it comes to analysing prose fiction?
2 How will you use colour-marking in your own future practice as a literature student?

3 What are key aspects of this form of writing that you should remember to
incorporate in your future analysis of prose fiction?

4 What do you need to remember when creating your own guiding questions?

Writing a successful guided literary analysis

Writing a guided literary analysis — an essay in response to a question — is an activity
that students have been doing for a long time, and there are time-tested ways of going
about this successfully.

Stay focused on the task

Your task is to respond to the prompt or question that comes at the end of the passage.
That is what the word ‘guided’ refers to in guided literary analysis. Exploring the
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passage and its meanings is the literary analysis. However, your job is not to talk about
everything you see: write only about aspects and elements that actually help you answer
the guiding question.

As we have seen, if you don’t like the guiding question offered, you may create your
own, but you should make it very clear to the examiner that you are following your own
unique path and what, exactly, that path is.

Remember when we were thinking about the umbrella in the Not everything is equal
section! This metaphorical idea particularly applies to paper 1. Find the key literary
elements that best apply to the question and passage, and explore what supporting
literary elements belong ‘underneath’ them. Develop these ideas as you write, showing
how they support one another and answer the question.

Organizing and planning your response

One of the best ways to make sure you stay focused on the task is to sketch out a plan or
outline before you begin writing. High-scoring responses almost always have a thorough
plan. Remember to refer back to your plan regularly while you are writing. You may
make changes to your plan if you realize something important while you are writing.

Although there is no prescribed method of organization or outline for the guided
literary analysis, your essay will need to include the features described below.

Introduction
The first rule of writing a response is to include a clear introduction. In writing your
introduction, you should do the following things:

m Indicate that you are responding to a specific guiding question.

m Mention the author’s name and the name of the text from which the extract has
been taken:

1 The first time you mention an author use their full name. After that, you may use
just their last name. Avoid using their first name only — that’s just for friends!

1 Remember the rules for titles. Since you won’t know much about these texts,
follow this general advice: use quotation marks for the titles of poems, short
stories and essays (e.g. “Traveling through the Dark’) and underline everything
else (e.g. Madame Bowvary).

m DBriefly state some of the literary ideas that you intend to explore in your essay and
how they connect to the guiding question. Organize these literary ideas from most to
least significant, or in order of exploration.

m Include a thesis statement, or thesis question, that, in this case, explains how you
intend to answer the guiding question. The thesis can be placed at the beginning or
the end of an introduction.

m Keep it concise — perhaps four to eight sentences.

Main points
You will need to organize your main points into paragraphs. These are often called body
paragraphs, because they make up the body of the essay. Often, paper 1 responses have three
to five body paragraphs. Each body paragraph should be indented and include the following:

® a topic sentence, usually the first sentence, that connects back to the guiding
question, and also explains the purpose of this paragraph
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m evidence to support the topic sentence. Evidence is almost always specific quotations
from the extract (include the line number(s))

m sentences that explain the evidence and connect it to specific literary ideas (this
helps demonstrate an understanding of authorial choices)

m a concluding sentence that also helps lead in to the next paragraph.
Remember that each of your body paragraphs should contain the above aspects.

After you have written all of your body paragraphs, you should pause and reread the
passage and the guiding question. Then reread your response up to this point. Make
sure you have said everything you wanted to say and that your response is focused on
answering the guiding question. If anything is missing, you now have the chance to add
another body paragraph or incorporate it into your conclusion.

Conclusion
Bring your ideas to a close by writing a conclusion. The best conclusions pull all the
ideas together and leave the reader with something new and compelling to consider.

Your conclusion should be indented, written as a paragraph, and should include:
m areference to the guiding question and how your response has answered it

m areference to the thesis statement (some essays might wait until the conclusion to
reveal the thesis statement)

®m a literary idea that offers the reader something new and relevant to consider.

Additional writing tips
Occasionally, you might think of something — an idea or piece of evidence — that you
want to include in a paragraph you have already completed. That is okay, and the way
to add new information is with an asterisk (*). Put the first asterisk above the spot where
you want to include the information, and then make a second one at the bottom of the
page or at the end of your essay. Next to the second asterisk, write the ideas, sentences,
evidence, etc. that you want to include. If you have more than one of these, then use
multiple asterisks (i.e. *, ** **%),

Consider giving your essay a title. This isn’t required or expected, but a well-constructed
title could help unify your ideas and give your response a strong first impression to
examiners.

There is a sample student response on page 64 that you should review and consider its
organizational strengths and weaknesses.

Managing your exam time

You will need to manage your time effectively to ensure you devote enough time to
reading and understanding the texts, as well as to writing your response.

Three things you will know going into your paper 1:
1 The extracts will almost certainly be passages you have never seen before.
2 You will start with 5 minutes of reading time (no writing, just reading over the exam).

3 You will have a limited amount of time (SL: 1 hour and 15 minutes/HL: 2 hours and
15 minutes).

Once the exam begins, the invigilator or proctor will let you know key times during the
exam, but it’s really up to you to manage your time wisely. Here is a suggested way to
manage your time that works well:




Prepare for Success: English Literature for the IB Diploma

SL and HL candidates
5 minutes of reading e Give each passage a good, focused read.
time e Get familiar with them.

e At SL, determine which one of the two passages you are going to
explore.

e At HL, determine which passage you want to explore first.
e Make sure you understand the passages.

First 15-20 minutes e Analyse the guiding question, colour-mark and annotate the
of exam passage.

e Make an outline, try other organizing and focusing strategies you
have learned.

e Pause and reread the passage and the guiding question (3—5 minutes).
Ensure that your notes and plans are accurate.

Next 40—45 minutes e Write your guided literary analysis, referring back to your outline and
planning notes.

Note: HL will need to work more quickly here — perhaps 30—40 minutes.

Remaining 10-15 e Re-read your response (all of it), making corrections, adding details,
minutes revising along the way.

SL: You're done!

HL candidates only

Remaining hour e Begin the process again as you need to write a second essay. You'll
need to work a little more quickly.

e |et your subconscious continue to work on understanding that second
passage and analysing its guiding question even while you are writing
about the first passage. Your brain is an incredible tool and can handle
this kind of multitasking!

Sample exam questions

In this section, you will find three further exam-length passages, one for each of the
remaining literary forms: poetry, drama and prose non-fiction. We suggest that you treat
each one, plus the question on Flaubert’s Madame Bovary on page 53, as practice for the
unseen paper 1.

Once you have taken your mock paper 1 assessment, use the QR codes in this section
to access some suggestions and tips about how you might have explored the passage
effectively during your planning time, similar to those included for prose fiction on page
46. Make a note of the strategies and techniques that you found particularly useful.
There is also a sample student essay on the poetry question on page 64.

You are encouraged to look for passages of similar length in the texts you are studying in
your Literature class to interact with in your learner portfolio.

Poetry
Note: poetry passages generally do not have a contextualizing statement because poems
that appear on paper 1 are complete works rather than extracts from longer ones.
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Traveling through the Dark
by William Stafford

Traveling through the dark | found a deer

dead on the edge of the Wilson River road.

It is usually best to roll them into the canyon:

that road is narrow; to swerve might make more dead.

5 By glow of the tail-light | stumbled back of the car
and stood by the heap, a doe, a recent killing;
she had stiffened already, almost cold.
| dragged her off; she was large in the belly.

My fingers touching her side brought me the reason —
10 her side was warm; her fawn lay there waiting,

alive, still, never to be born.

Beside that mountain road | hesitated.

The car aimed ahead its lowered parking lights;
under the hood purred the steady engine.

15 | stood in the glare of the warm exhaust turning red;
around our group | could hear the wilderness listen.

| thought hard for us all = my only swerving —,
then pushed her over the edge into the river.

Stafford

Guiding question:

How, and in what ways, does the setting of this poem create the tensions the
persona experiences?

Use the QR code to access notes about the kind of things you might do to plan a
response to this poem and guiding question.

Drama

In this passage from Oscar Wilde’s comedy, Lady Windermere's Fan, four aristocratic
men who are lifelong friends discuss their struggles with love and marriage.

Dumby: [With a sigh.] Good heavens! How marriage ruins a man! It's as
demoralising as cigarettes, and far more expensive.

Cecil Graham: You'll play, of course, Tuppy?

Lord Augustus: [Pouring himself out a brandy and soda at table.] Can't,
5 dear boy. Promised Mrs. Erlynne never to play or drink again.

Cecil Graham: Now, my dear Tuppy, don’t be led astray into the paths
of virtue. Reformed, you would be perfectly tedious. That is the worst of
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women. They always want one to be good. And if we are good, when
they meet us, they don’t love us at all. They like to find us quite
irretrievably bad, and to leave us quite unattractively good.

Lord Darlington: [Rising from R. table, where he has been writing
letters.] They always do find us bad!

Dumby: | don’t think we are bad. | think we are all good, except Tuppy.

Lord Darlington: No, we are all in the gutter, but some of us are
looking at the stars. [Sits down at C. table ]

Dumby: We are all in the gutter, but some of us are looking at the
stars? Upon my word, you are very romantic to-night, Darlington.

Cecil Graham: Too romantic! You must be in love. Who is the girl?

Lord Darlington: The woman | love is not free, or thinks she isn’t.
[Glances instinctively at Lord Windermere while he speaks.]

Cecil Graham: A married woman, then! Well, there’s nothing in the
world like the devotion of a married woman. It's a thing no married man
knows anything about.

Lord Darlington: Oh! she doesn’t love me. She is a good woman. She
is the only good woman | have ever met in my life.

Cecil Graham: The only good woman you have ever met in your life?
Lord Darlington: Yes!

Cecil Graham: [Lighting a cigarette.] Well, you are a lucky fellow! Why,
| have met hundreds of good women. | never seem to meet any but good
women. The world is perfectly packed with good women. To know
them is a middle-class education.

Lord Darlington: This woman has purity and innocence. She has
everything we men have |ost.

Cecil Graham: My dear fellow, what on earth should we men do going
about with purity and innocence? A carefully thought-out buttonhole is
much more effective.

Dumby: She doesn’t really love you then?
Lord Darlington: No, she does not!

Dumby: | congratulate you, my dear fellow. In this world there are only
two tragedies. One is not getting what one wants, and the other is
getting it. The last is much the worst; the last is a real tragedy! But

| am interested to hear she does not love you. How long could you love
a woman who didn’t love you, Cecil?

Cecil Graham: A woman who didn’t love me? Oh, all my life!
Dumby: So could I. But it’s so difficult to meet one.

Lord Darlington: How can you be so conceited, Dumby?
Wilde
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Guiding question:

How is irony developed, and to what effect, in this passage?

Use the QR code to access notes about the kind of things you might do to plan a

response to this extract and guiding question.

Prose non-fiction

In this excerpt, from Dust Tracks on a Road, Zora Neale Hurston shares the
devastating effects of the childhood poverty she faced as an African-American
female growing up in the American South in the early 1900s.

There is something about poverty that smells like death. Dead dreams
dropping off the heart like leaves in a dry season and rotting around the
feet; impulses smothered too long in the fetid air of underground caves.
The soul lives in a sickly air. People can be slave-ships in shoes.

5 This wordless feeling went with me from the time | was ten years old until |
achieved a sort of competence around twenty. Naturally, the first five years
were the worst. Things and circumstances gave life a most depressing odor.

The five years following my leaving the school at Jacksonville were
haunted. | was shifted from house to house of relatives and friends and

10 found comfort nowhere. | was without books to read most of the time,
except where | could get hold of them by mere chance. That left no
room for selection. | was miserable, and no doubt made others miserable
around me, because they could not see what was the matter with me,
and | had no part in what interested them.

15 | was in school off and on, which gave me vagrant peeps into the light,
but these intervals lacked peace because | had no guarantee that they
would last. | was growing and the general thought was that | could bring
in something. This book-reading business was a hold-back and an
unrelieved evil. | could not do very much, but look at so-and-so. She was

20 nursing for some good white people. A dollar a week and most of her
clothes. People who had no parents could not afford to sit around on
school benches wearing out what clothes they had.

One of the most serious objections to me was that having nothing, | still
did not know how to be humble. A child in my place ought to realize |

25 was lucky to have a roof over my head and anything to eat at all. And
from their point of view, they were right. From mine, my stomach pains
were the least of my sufferings. | wanted what they could not conceive
of. | could not reveal myself for lack of expression, and then for lack of
hope of understanding, even if | could have found the words. | was not

30 comfortable to have around. Strange things must have looked out of my
eyes like Lazarus after his resurrection.

So | was forever shifting. | walked by my corpse. | smelt it and felt it. |
smelt the corpses of those among whom | must live, though they did

not. They were as much at home with theirs as death in a tomb.
Neale Hurston
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Guiding question:

How, and to what effect, does Hurston utilize figurative language to compare
poverty to death?

Use the QR code to access notes about the kind of things you might do to plan a

response to this passage and guiding question.

Student example: Paper 1

Now that we have considered the requirements of the paper 1 exam, we will take a look
at a sample essay in response to the poetry sample, “Traveling through the Dark’ by
William Stafford, to see what all those requirements look like in action. The following
example of a paper 1 response was produced as an exercise, but it was written under
timed conditions. As you read the essay, consider the advice provided about organizing
essays as well as what you might award the writer for each assessment criterion. Note
that this response has been reproduced here as it was originally written; any spelling or
grammatical errors have not been corrected.

Guiding question:

How, and in what ways, does the setting of this poem create the tensions the
persona experiences?

The opening line of this Trawveling through the Dawvk’ is o poem by Willioam Stabford wheve

ﬁ'\aen:‘g:ir:g i?‘z fl;(f:TTSh i;r::elle;‘"-——- the pevsona 5 Plld' m a AELlcult sttuation Hhat cveates teunsion fov

shows some understanding him. The setting itself adds to the tension amd creates conflict. He

of the plot of the poem and has been Arviving i the mountains at night, encounters o dead Aeer

points out a key literary the side of the voad, amd he is forced o stop amd deal with Hh

' dea. on the side of the voad, and he is Porced to stop omd deal wi e
. . covpse n ovdev to help preveut future accidents. He Aiscovers that

The senfences in the middle the dead deer is a Aog, is preguamt, amd has o living baby nside

of this paragraph establish i o ) /15 VY ’ FIVIRg 7™

understanding of the poem of it. This situation causes the persona to feel intevual conflict

while staying focused on the because he is uncevtain about what to Ao next, amd also feels Hhat
guiding question about what
creates the tensions.

T judging him. While his Aecision to push the Ase ‘over the edge nto

the viver’ veleases the teusion in Hhe poem, i+ Aoes wot vesolve all of

the natural wovld avound him is watching what he will Ao amd is

Note how this sentence shows
the candidate pivoting away —
from showing understanding the cowflicts. Readers ave left wondering if he Aid the vight thing —
to setting up the thesis. amd also what they might Ao i they weve ever i the same kind of
The introduction ends with situation. v “Trawveling through the Davk,” William Stabford uses the

the thesis statement that — setting of the poem to create mternal and extevnal conblicts as well
includes 'setting’ and ‘tension
from the guiding question,

but also inserts internal and The entive setting of Stallord’s poewm is filleA with conblicts that
external conflicts.

as bulA Hhe teusion the pevsona feels.

. _ s the pevsona expeviences extevually amd intevnally. Readevs cam tell

This topic sentence clearly == 4 1.0 setting is wighttime, “Traveling thvough the Aok’

connects to the guiding i S ) i

question and establishes what (line 1), that wheve he is Aviving might be a little Aangevous, ‘that

the paragraph will be about. voad is nawvow; to swevve might make move dead’ (line 4), amd

Note how evidence is included that he is in o vemote place, ‘camyon’ (line 3), ‘mountain’ (line 12),

here as brief quotes followed— wildevuess’ (line 16). All of these wovds hawe counotations of being

by the line number. vemote, vugged, amd wild. When these things ave added togethey,
they sound almost like the setting for o scary movie — the pevsona is
alone in o vemote place wheve something vad could happen to him. He

is probably alveady nevvous about Aviving theve alone at night amd
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While this probably should this helps bullAd the teusion. Whew he sees the Aeev, he has o Aecision
have been mentioned earlier

in the paragraph, this to make — Aoes he swevve omd keep Aviving (Which could cause om
sentence r‘emind,s readers accident with oncoming tvalbfic), ov Aoes he stop amd deal with the
that the primary focus for vody? He is stuck i e situation he AlA ot choose ama this extevual

this response is how the

setting creates tension. B | | aets out of i ™ ' Fre body, he Find
: : : ension. Whew he gets out of his cav to wspec e vody, he finds
Notice how this candidate : J B cow o MoF 7 ‘

is setting up the quotes/ that i+ s ‘& doe, o vecent killing' (line ¢) and that 'she was lavge n
evidence before including the velly’ (line §). This euphemism means that she is preguomt, and
them, and then explaining that although the Aoe’s body was ‘alwmost cold’ (line 7), that ‘hev
;?:2\:\2:%05% detail side was wavwm’ omd that ‘her fawn lay theve waiting’ (line 10). The

' pevsona struggles imside about what to Ao. Should he tvy to save the
baby that was ‘alive, still’ (line |1)7 I+ feels as i Hhat is the vight
thing fov him to Ao, but how would he make it happen? As he stamds

____—— couflict causes mtevual conblict Por the pevsona, which adas to the

An additional literary
feature is included here

that strengthens the overall theve, he wotices amother aspect of the setting — the envivoument
argument. avound him. He stamds theve ‘By glow of the tail light’ (line S) ama
The final sentences of this Sua\a\e‘v\\y vealizes H/\?d- ‘I cou\!a\‘ heawv irl/\e wildevuess listen’ (line ‘lé).
body paragraph successfully The wildevuess heve is pevsonified, which helps veadevs empathize
bring us back to the guiding with how it might ve Peeling. The persona vealizes that the watuval
question about setting and wovlA avounAd him — Hhe trees, other amimals, the mountain — is
Tension. watching what he is Adoing amd wondering what he will de. 1€ he
While this topic sentence is makes the wrong decision, what will happen? This causes the pevsona

gz; Gﬁr SCJIZZEI% czso;t\lzc?rge;/;o;ﬁe wmove itevual conblict amd the vealization that theve ave possivly

guiding question and provides = 'wove chavacters i this peem tham just the pevsona amd the dead

a good structure for this \a\eev, AAds to Hhe teusion i the poewm.

body paragraph.
Ultimately, howevery, Hhe pevsona makes o Aecision, omd his finanl

, , cHown seems to velease the teusion that has been buildin
There is an attempt to point e T rereea ‘ e 9

out poetic structure here, throughout the poem. As he stands near the dead, preguamt Aoe,
but the idea is not fully he vealizes that the £awn is ‘wever to be vorn’ (line |1). He Acesw't
developed. veally explain why he avvives at the conclusion that he Aoes, other
Note that, while this tham that he ‘thought havd Lor us all’ (line 17), amd Aecides the
paragraph makes good vest thing to Ao is to push ‘hev over the edge into the viver’ (line 19).
points about the releasing . L 1 - . i

of the tension in the poem He Ald stvuggle with his Aecision, as shown whew Stabford writes,

it is COHSidCF‘Gb'Y shorter I ‘Beside that mountain voad | hesitated’ (line 12), wheve ‘hesttated’
than the previous paragraph vepresents the pevsona gvappling with the vight course of action.

and the ideas are not as AAAitionally, Stabfovd ends the Hhivd stomza with that line, which is
developed or well supported. i i . .

Tt is very likely that the o complete ome-line seutence, amAd it seems to vepresent o climax in
candidate realized how little the poewm. This is the turuing point n the poem wheve the persona now
time was left and wanted to must come to o Aecision oA act omn it oA Hhe poem ends soon after
move on to the conclusion. his line

Interesting! This conclusion
offers readers a new idea to
consider that applies to the
previous ideas as well.

While this might not be true

The velease of the teusion that the setting creates for the pevsona
is ivouic Pov veaders. The persona, after Aisposing with the body, is
avle to get nto his car amd Avive o to his Aestination, but veaders
ave wow left struggling with the eutive situation. Readers ave left

for all readers, this is a wondering about Stalford’s Lawn, trvapped nside ks dead wmothey,
possible interpretation that omd what will be the consequence of not trying to save it. Should the
is valid. pevsona hawe tried to vescue 7 Would i+ hawe survived without its
The final line of this guided wmother? Readers Aon't know the amswers to these questions, which

literary analysis offers
readers an additional
parting literary idea that is
compelling and interesting. trapped, uwborn fawn symbolizes the tvamsPerving of this tensiow.

wwonically vesults in Hhe teusion being tramstevved out of the poem amad
outo us. The pevsonal's problem now becomes our own, and pevharps the
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Conclusion

There is no substitute for actually caring about literature. Candidates can learn dozens
of acronyms, test-taking tips and strategies, and do well with them, but none of them
can replace genuine engagement with a text. Examiners know immediately when a
student is actually responding to a text with genuine engagement, sincerity and subtlety.

There is no shortcut to get to this place — you must take the long road - and, to arrive
there, you must be committed to reading with all of your mind and your heart. The
journey is worthwhile, and one you may take again and again throughout your entire
life. Come along!
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Paper 2: Comparative essay

Introduction to paper 2

Paper 2 is the second of the two externally assessed exam papers that you will complete
at the end of the second year of the Diploma programme.

m Paper 2 is worth 35% of the overall course grade for standard-level (SL) students and
25% of the overall course grade for higher-level (HL) students.

m The reason that these two exam papers are weighted differently is that HL students
must also write an essay, which is also submitted for examination, but which SL
students do not write. You can read about the HL essay in Chapter 4.

m Both HL and SL students will have 1 hour and 45 minutes to complete this exam.

m The examination will consist of four general questions about literature, and you
will choose one of those questions to respond to. Unlike paper 1, which, as you saw
in Chapter 2, will present you with two texts that you have not seen before, this
exam will require you to write about works that you studied over the course of your
language A: literature programme.

m You will choose the two works that you use in order to answer the question that
you choose, and you can choose any two works that you have studied during the
programme, except the works you used for your internal assessment and the work
you chose for your HL essay, if you wrote one. We will discuss the implications of
this ability to choose in more detail in the sections later in this chapter on long- and
short-term preparation for the exam paper.

The skills you will develop in preparing for the paper 2 exam are the same as those
that you will develop in preparing for the paper 1 exam: reading critically and for
comprehension; making inferences and drawing conclusions; using and interpreting

a range of discipline-specific terms; writing for different purposes; and structuring
information in essays. Paper 2, however, is a comparison/contrast task, so you will also
develop skills required for that, including understanding and analysis. Finally, because
you will be choosing your potential works and planning for the essay prior to the
exam, you will also be developing self-management skills such as self-motivation, time-
management, organization and long-term planning.

Assessment criteria

The criteria by which your exam paper will be marked are listed below and on the
following pages.

Criterion A: Knowledge, understanding and interpretation

m How much knowledge and understanding of the works does the candidate
demonstrate!?

m To what extent does the candidate make use of knowledge and understanding of the
works to draw conclusions about their similarities and differences in relation to the
question/!
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Marks Level descriptor

0 The work does not reach a standard described by the descriptors below.

1-2 There is little knowledge and understanding of the works in relation to the question answered.
There is little meaningful comparison and contrast of the works used in relation to the
question.

3-4 There is some knowledge and understanding of the works in relation to the question
answered.

There is a superficial attempt to compare and contrast the works used in relation to the
question.

5-6 There is satisfactory knowledge and understanding of the works and an interpretation of
their implications in relation to the question answered.

The essay offers a satisfactory interpretation of the similarities and differences between
the works used in relation to the question.

7-8 There is good knowledge and understanding of the works and a sustained interpretation
of their implications in relation to the question answered.

The essay offers a convincing interpretation of the similarities and differences between the
works used in relation to the question.

9-10  There is perceptive knowledge and understanding of the works and a persuasive
interpretation of their implications in relation to the question answered.

The essay offers an insightful interpretation of the similarities and differences between the
works used in relation to the question.

Criterion B: Analysis and evaluation

m To what extent does the candidate analyse and evaluate how the choices of
language, technique and style, and/or broader authorial choices, shape meaning?

m How effectively does the candidate use analysis and evaluation skills to compare and
contrast both works!?

Marks Level descriptor

0 The work does not reach a standard described by the descriptors below.

1-2 The essay is descriptive and/or demonstrates little relevant analysis of textual features
and/or the broader authorial choices.

3-4 The essay demonstrates some appropriate analysis of textual features and/or broader
authorial choices, but is reliant on description.

There is a superficial comparison and contrast of the authors’ choices in the works selected.

5-6 The essay demonstrates a generally appropriate analysis of textual features and/or
broader authorial choices.

There is an adequate comparison and contrast of the authors’ choices in the works
selected.

7-8 The essay demonstrates an appropriate and at times insightful analysis of textual features
and/or broader authorial choices. There is a good evaluation of how such features and/or
choices shape meaning.

There is a good comparison and contrast of the authors’ choices in the works selected.

9-10 The essay demonstrates a consistently insightful and convincing analysis of textual
features and/or broader authorial choices. There is a very good evaluation of how such
features and/or choices contribute to meaning.

There is a very good comparison and contrast of the author’s choices in the works
selected.
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Criterion C: Focus and organization

m How well structured, balanced and focused is the presentation of ideas!?

Marks Level descriptor

0 The work does not reach a standard described by the descriptors below.
1 The essay rarely focuses on the task. There are few connections between ideas.
2 The essay only sometimes focuses on the task, and treatment of the works may be

unbalanced. There are some connections between ideas, but these are not always coherent.

3 The essay maintains a focus on the task, despite some lapses; treatment of the works
is mostly balanced. The development of ideas is mostly logical; ideas are generally
connected in a cohesive manner.

il The essay maintains a mostly clear and sustained focus on the task; treatment of the
works is balanced. The development of ideas is logical; ideas are cohesively connected.

5 The essay maintains a clear and sustained focus on the task; treatment of the works is
well balanced. The development of ideas is logical and convincing; ideas are connected in
a cogent manner.

Criterion D: Language

m How clear, varied and accurate is the language!?

m How appropriate is the choice of register and style! (Register refers, in this context,
to the candidate’s use of elements such as vocabulary, tone, sentence structure and
terminology appropriate to the essay.)

Marks Level descriptor
0 The work does not reach a standard described by the descriptors below.

1 Language is rarely clear and appropriate; there are many errors in grammar, vocabulary
and sentence construction and little sense of register and style.

2 Language is sometimes clear and carefully chosen; grammar, vocabulary and sentence
construction are fairly accurate, although errors and inconsistencies are apparent; the
register and style are to some extent appropriate to the task.

3 Language is clear and carefully chosen with an adequate degree of accuracy in grammar,
vocabulary and sentence construction despite some lapses; register and style are mostly
appropriate to the task.

q Language is clear and carefully chosen, with a good degree of accuracy in grammar,
vocabulary and sentence construction; register and style are consistently appropriate to
the task.

5 Language is very clear, effective, carefully chosen and precise, with a high degree of
accuracy in grammar, vocabulary and sentence construction; register and style are
effective and appropriate to the task.

What to expect on the exam: General
guestions about literature

The questions you will find on the paper 2 exam will not focus on any particular work
of literature. Instead, they will be broader questions about the nature of literature and
about features of literature, so that the questions can be answered with reference to a
wide variety of works in all four literary forms. You might, for example, get questions
such as these:
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1 How do two of the works you have studied portray characters’ efforts to solve problems!?

2 Some literary texts convey ideas that challenge the reader to see a new viewpoint. In
what ways is this true in two of the works you have studied?

Discuss how two works you have studied present contrasting views of right and wrong.

4 Referring to two works you have studied, discuss how the author has created a setting
that contributes to the meaning of the work.

These questions illustrate a variety of the type of questions you might be called upon

to answer. The first focuses on character development and theme. The second focuses
on the relationship of the reader to a literary work, and the role of a work of literature
in portraying universal human experience. The third topic focuses on theme again;
however, this time it also asks you to consider how different characters and/or the
narrator of a work perceive the world around them. It also suggests that you need a work
that portrays different perspectives, so that the author might have a different perspective
from the narrator and/or some of the characters, and the characters, including the
narrator, might have different perspectives from one another. The fourth question is
about literary techniques. You are asked to identify and analyse the tools the author
used to create a setting that helps the reader understand the meaning of the work.

You can see how these questions might be answered with reference to many different literary
works. The chart that follows shows some potential pairs of literary works that could be used
to answer each question. We have given you two possible pairs for each question to illustrate
the fact that many choices of titles and literary forms will be possible. It is important for you
to remember, however, that when you write your answer for paper 2, you will have to write
about two of the works that you studied in your course. If you did not study any of the works
that we discuss in this book, you will not be able to use them in your exams!

Question Work 1 Work 2 Potential connection

1 How do two of | Poems by Between the | Both of the Plath poems feature narrators who are trying to cope with
the works you have | Sylvia Plath: World and Me, | the loss of a dead father — an effort that is obviously doomed to failure.
studied portray ‘Colossus’ and | by Ta-Nehisi | Coates’ autobiographical work is a letter to his son, in which he, Coates,
characters’ efforts | ‘Daddy’ Coates tries to help his son understand what it is like to be the parent of an

to solve problems? (non-fiction) | African-American male, and the struggles that both the parent and the

son will face in a society that is still in many ways deeply racist.

The End of The Good Each of these books has a narrator who is struggling to resolve the problem
the Affair, by Soldier, by of having discovered that his personal perspective on a tragedy he has
Graham Greene | Ford Madox | suffered was wrong. In The End of the Affair, the narrator has come to
(novel) Ford realize that he was terribly wrong about the woman that he loved, only
(novel) he found out too late. In The Good Soldier, the narrator is unreliable. He

is trying to explain why the main subject of his story, a friend who had

an affair with the narrator’s wife, is still a good man. In the first book, the
narrator wants others to understand. In the second book, the narrator is,

in essence, trying to avoid understanding what he claims he is trying to
explain.




2 Some literary
texts convey ideas
that challenge the
reader to see a
new viewpoint. In
what ways is this
true in two of the
works you have
studied?

3 Discuss how two
works you have
studied present
contrasting views
of right and wrong.

The Winter's
Tale, by William
Shakespeare

(play)

Like Water for
Chocolate,

by Laura
Esquivel

(novel)
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The Winter’s Tale was written in the early seventeenth century in
England, while Like Water for Chocolate was written in the twentieth
century in Mexico. Despite the dramatic differences in time and place,
these works share a common theme: in both, a person who falls in
love and wishes to marry must choose whether or not to defy a parent
in order to do so. In The Winter’s Tale, the child is Florizel, the son

of the king of Bohemia, and his father is enraged when he finds out
that his son wishes to marry a shepherd’s daughter. He demands that
Florizel break off the relationship and assume his duties as heir to the
kingdom. In Like Water for Chocolate, Tita, the youngest daughter in the
family, is forbidden to marry Pedro, her true love. In fact, Tita's mother
arranges for Pedro to marry Tita's sister in order to ensure that Tita will
be required to stay at home and care for her mother throughout her
mother’s life. The conflict between children and parents, particularly in
terms of a child’s desire to live an independent life, is a universal one.
Each work challenges the readers to understand the problem from two
viewpoints — that of the parent and that of the child.

Ella Minnow
Pea, by Mark
Dunn

(novel)

Poem by Robert
Browning: ‘My
Last Duchess’

The Marriage
of a Thousand
Lies, by S.J.
Sindu

(novel)

A Gentleman
in Moscow,
by Amor
Towles

(novel)

The
Handmaid'’s
Tale, by
Margaret
Atwood

(novel)

Pride and
Prejudice, by
Jane Austen

(novel)

Although these two novels are quite different from each other in tone,
style and setting, each deals with the universal idea of the individual
who is under the power of a tyrannical government and who has few
options for escaping that tyranny. The former is a satirical novel about
the power of language, the rule of government and the obsessive
devotion to religion, while the latter is a historical novel about a
member of the former Russian aristocracy under house arrest during the
rule of the Soviet Union. In the first novel, the reader is challenged to
consider a world that does not exist — but could — while in the second
novel, the reader is challenged to imagine what life might be like under
a governmental system that is alien to a great many readers.

Browning's poem features an unreliable narrator who has done a
terrible thing, but who is bragging about it to a visitor to his home. The
speaker doesn’t think what he has done is wrong, but we, as readers,
standing in for the visitor, are appalled. The contrast in viewpoints
shows us that good and evil are matters of individual perception.

The author’s perspective in this case, however, matches our own. In
Atwood'’s novel, we are shown a dystopian, post-apocalyptic society
in which women are entirely subjugated to the will of men, and the few
remaining fertile women, the handmaids, are farmed out to wealthy

men to bear their children on behalf of the men’s wives. We get the story
from the perspective of one of these women, and we see that what is
happening in this culture is terrible; however, the men in power do not
think that what they are doing is wrong — nor do the wives, who, though
they cannot bear children themselves, get a baby out of the arrangement.
As with Browning's poem, our perspective is shared with the author.

Sindu’s novel is the story of two characters who marry each other
only so that they can present the world with the (false) image of a
couple conforming to societal expectations. Both the husband and
wife are gay in a society that considers homosexuality to be abhorrent.
Their perspective with regard to what is good and right, obviously, is
quite different. In Austen’s novel, there is a similar conflict between
what individual characters believe is good and right and what society
believes is good and right. We see that some characters think that
daughters should marry for the economic good of the family, while
other characters believe that the only right basis for a marriage is love
and respect.
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4 Referring to two | Shards of A Museum in | Bujold’s novel is a work of science fiction, set in a universe in which
works you have Honor, by Lois | Baghdad, by | different societies inhabit different planets or systems of planets. Space
studied, discuss McMaster Hannah Khalil | travel is obviously not a convincing element of today’s world; however,
how the author has | Bujold (play) Bujold creates a convincing universe by adhering to the conventions of
created a setting | (novel) science fiction in terms of space travel, and by involving her characters
that contributes to in very familiar problems such as demonizing a perceived enemy,

the meaning of the betrayal by supposed friends and allies, and individuals falling in love
work. with each other. The setting contributes to meaning because as the

action moves from one place to another, the understanding of the main
characters changes. The spaces between the planets symbolize the
distance between the characters and the societies around them. The
play by Hannah Khalil also has very many unrealistic elements; however,
Khalil creates a convincing world by using a real-world historical
situation, including some real-world historical figures. Like Bujold, Khalil
also relies on common human experiences such as women trying to
find a role in a world that offers them few opportunities, individuals
struggling to accomplish something for a community in the face of
obstacles from the government, and conflict between characters who
are trying to save important cultural artworks and those who think

that saving people’s lives and ensuring that they have food and shelter
are more important. The setting contributes to meaning because the
same place persists though several different time periods — the setting
represents continuity.

Essays by E.B. | Essays by Both of these works are autobiographical essays, and they share the
White: ‘Once Kathleen main technique, which makes for a meaningful world: the detailed
More to the Jamie: ‘The observation by the narrators who see symbolism in the settings around
Lake’ Woman in the | them.
Field'
Key terms

Unreliable/Unreliable narrator — An unreliable narrator is one who believes that he or she
is telling the story of what actually happened, but is wrong. Often an unreliable narrator is
suffering from some sort of mental or emotional dysfunction: a need to deny the facts, self-
importance or simple ignorance about the situation.

Satirical — A satire is a work that criticizes people or institutions. Often humour is used to
illustrate the absurdity or wickedness of the target. Satire is often social satire, pointing out
problems in a particular community.

Dystopian — A dystopian work is one that presents a society that is the opposite of a utopia,
or paradise.

Post-apocalyptic — A post-apocalyptic novel is one that presents an imagined society that
exists after some catastrophe — a natural disaster, a virulent disease or a massive war, for
example — has destroyed culture as we know it now. Very often a post-apocalyptic society is
dystopian.

You can see from these samples that a wide variety of choices will be available to you
for this exam paper. Notice, too, that you can choose works of the same literary form or
you can choose works of different literary forms, and you can choose works written in
English or you can choose works you studied in translation — or one of each.

One important consideration: in the examples above, we sometimes included only one
essay or poem. While it is possible that you might score very well on a paper 2 that
compares and contrasts only one poem or essay with one other poem or essay (by a
different author), it would require a truly spectacular analysis to pull that off. You should
actually aim to discuss three or four poems by each poet you choose, and you should aim
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to analyse at least two essays by each essayist you choose. Remember, too, that you must
choose works by two different authors, so under no circumstances can you write a paper 2
essay in which you compare and contrast short stories, essays or poems by only one
author.

LEARNER PORTFOLIO ACTIVITY 3.1

Now you try it:

1 Choose one of questions 1-4 on page 70, then choose two of the works that you
have studied in your language A: literature course that you could use to answer that
question. Write some notes about how those two works could be used to answer
that question.

2 Now swap out one of the works for a different work and do the same thing.
3 Finally, answer these questions:

m How did you go about deciding which question you wanted to answer? Did you
decide on the question first? Did you think of books first? Did you think of a
question and then one book?

m Did you change your mind about either the question or one or both of the books
as you were working? Why, or why not?

m Which of your two pairings of works made for a more interesting response to the
question and why?

From doing this activity, you will begin to understand some of the skills and strategies
needed for choosing a question and a pair of works to create a successful paper 2 essay.
We will be working at developing these skills and strategies more as we go through

this chapter. For now, you should save this activity in your learner portfolio because,
although you will not get the questions you have seen here in your exam, you have
actually done some work that could help you in your exam when the time comes,
because you have begun to consider how these works relate to each other.

Since you will have studied at least 13 (HL) or 9 (SL) different works of literature during
your programme, and since you will have 10 (HL) or 7 (SL) of those works available

to you for your paper 2 essay, you will need to narrow down your options before you

go into the exam. If you tried to spend time during the exam thinking through all the
possibilities of pairs of works for four questions (which works out to as many as 180
different possible configurations!), you would not have time to write the essay. Your
preparation in advance, both over the long and short term, therefore, will be critical to
your success on this assessment task.

Long-term preparation for paper 2

Since you can use any of the works you study in your language A programme for paper
2 (always excepting those you choose for your individual oral and your HL essay, if you
write one), you may wish to write about works you studied during the first year — even at
the beginning of the first year. This means you will need to study all of those works in
such a way that you can remember them well and that you have notes that will help you
to review the works right before the exam without having to start all over again. As you
saw in the introduction to this book, your learner portfolio will be an invaluable tool in
helping you to achieve both of these goals.

As part of your long-term preparation for the paper 2 exam, you should undertake

a number of activities to consider various aspects of each literary work, and to start
considering how each one compares and contrasts to all the others. You can then store
these notes and observations in your portfolio for later reference.
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In addition to the kind of study that you undertake in your class, and the notes and
activities that your teacher assigns you for your learner portfolio, there are two kinds of
activities in particular that will help you in your long-term preparation for paper 2:

1 Activities that improve your knowledge and understanding of the literary works you
are studying: paper 2 is first a test of your knowledge of the two works you choose
to write about. You will not be able to take either of the works themselves or any
notes about them into the exam room with you, so you must be able to draw on your
detailed knowledge of them as you write the essay.

2 Specific activities that focus on how each work compares and contrasts to others
along the lines of elements that might be asked about on paper 2: in this chapter we
will explore some activities that can help you develop this skill.

Perceptive knowledge and understanding

In order to accomplish the in-depth knowledge of texts required, you will need to attend to
the works in detail as you study them. Criterion A from the rubric indicates that examiners
will be looking for your work to demonstrate ‘perceptive knowledge and understanding’ of
the two works, as well as a ‘persuasive interpretation of their implications’. This means that
you must know the facts of the work in detail — the plot, the characters, the setting, and so
on — but you must not stop at recounting plot. Indeed, you do not want to expend a lot of
words in your essay retelling the story. We will take a look at an effective summary later in
the chapter when we examine a sample paper 2 essay.

Take thorough notes
To ensure that you have perceptive knowledge and understanding of the works, it is
always a good idea to take thorough notes during any class discussion of them, paying
special attention to ideas about the meaning of each work, the function of a wide
variety of literary strategies in helping to create that meaning, and the relationship
between author, text and reader. These notes should go into your portfolio for later
review. In the introduction to this book, we provided a summary sheet you could use at
the end of your study of each work. That exercise will be invaluable to you later in the
course when you are ready to prepare to take paper 2.

Create a detailed summary of the work
One other activity you may wish to undertake at the close of your study of each work
is the creation of a detailed summary of the work — in your own words — as a review of
the characters, plot and settings. Although you will not write a detailed summary of the
work in paper 2, you will have to provide a small amount of summary, and you will have
to demonstrate that all claims you make about the work throughout your essay are, in
fact, correct. Writing a thorough summary at the end of your study of each work will
save you having to reread the works in detail when the time comes to prepare for the
exanm.

Finding links/pairing works
Another activity that you might wish to undertake as you work through your course is

developing ways to pair the works you are studying. You can do this as you study each
individual work, rather than waiting until the end of the course, just before exams.

Let’s look at one sample, using two works that we hope many students will be very
familiar with: Romeo and Juliet, by William Shakespeare, and Pride and Prejudice, by
Jane Austen. What's the first thing we always think of when we think of Romeo and
Juliet? It’s a famous love story. So let’s see if we can compare and contrast that play with
Austen’s novel in terms of their roles as love stories:
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Romeo and Juliet Pride and Prejudice

In R&J, there i\ The parents know \
only one romantic | f about some of the .
relationship, and it | relationships, but not

-' : / - /
ends tragically. \ Elizabeth’s with Y \
~ Mr Darc_}i'_____?,#d’;{‘__ - Ty
H/j,— | |
The parents don't Real love is a quiet,
| know about the | Both are love deeply felt |
relationship stories. experience, but not
between R&J. wildly dramatic.
e = B

Love is an \
. extremely

passionate
experience.

.
.,

In P&P, several
couples end up I,

happy, or at least /
contented.

. >
w

B Romeo and Juliet and Pride and Prejudice — both are love stories

So far, we can see that these two works of literature do have something in common

in that they are both at least in part about love and marriage. There are some obvious
differences — even the most failed relationships in Austen’s novel, Lydia’s ill-advised
marriage to Wickham and Mr Bennet’s marriage to his rather silly wife, are not tragic. No
one dies for love — or for want of it, as both Romeo and Juliet do in Shakespeare’s play.

If we imagine what kind of exam question this comparison/contrast plan might answer,
however, it’s hard to think of one that we could expect to encounter on an IB exam:
maybe ‘Compare and contrast the ways in which love is depicted in two literary works
of your choice.” That does not seem to be all that interesting of a question, and it might
be a bit too obvious for an IB exam. We never know what we will see, but since we have
a plan in mind of how to address that fairly simple question, we might consider how we
could develop our ideas for a more sophisticated question.

Let’s imagine next that the question wasn’t quite that straightforward. Instead, let’s
imagine that it was something like: ‘Explore the ways in which authors of two works of
literature depict conflict in love affairs.’ This question, unlike the first one, goes beyond
content or theme, and asks you to consider literary techniques. In such a case, our
diagram might look something like this:

Romeo and Juliet Pride and Prejudice

Shakespeare uses
a tragedy to show
that feuding
destroys love.

Austen uses multiple
relationships in order

Qprovide contrastyJ

R e e
S

—— -
- /
/ Austen uses changes

Both are love | in setting to help her

stories. \ characters learn. /

__,a-—"____ _———-_____h \\ = _.:-'"'FF-FF
o e, o —
'a-""‘fﬂf

Austen uses \

| comedy to reveal |

t\foolishness and stupw

Shakespeare shortens
the time frame to heighten
the drama of young
love that ends in tragedy.

Shakespeare
makes the families
enemies to generate
empathy.

——

B Romeo and Juliet and Pride and Prejudice — both depict conflict in love affairs

This plan seems more interesting because it is more insightful. We could probably come
up with some more techniques that the two authors used. It’s a little difficult at this
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point, however, to see what sort of conclusion we could draw, because we have identified

so little in common between the two works.

One of the most common mistakes that students
make on paper 2 is the failure to create a truly
integrated essay. Instead, they write two short essays,
one about each work, and the only connection
between the two is one central idea related to the
question. In the case of our second try at comparing
and contrasting Romeo and Juliet and Pride and
Prejudice, we are setting ourselves up to make that

mistake. If we look at our chart, we can see that it
would be very easy to write an essay that says, in
effect, "Here are two works about love relationships.
Shakespeare’s work is a tragedy, and he used

these various techniques to characterize the love
relationships. Austen’s work, on the other hand, is
not a tragedy, and she used these various techniques
instead.’

So let’s try another strategy. Let’s see if we can think of a richer connection between
these two works of literature. One thing we might think of is that in both of these
works, parents play a significant role in causing problems for their children, whether
intentionally or not. Parenting is perhaps not the first thing that people think of
when considering either of these novels, but it is a significant element. Here’s what a
comparison/contrast of these two works based on that topic might look like:

Romeo and Juliet

Pride and Prejudice
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B Romeo and Juliet and Pride and Prejudice — both are about parent/child relationships in

which the parenting is ineffective
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In both cases,
the parenting is
ineffective.

This comparison/contrast plan is more original than the former plan based on the idea
that both books are love stories. We also see that now there is an idea that connects the
two works, rather than just a topic: both of these works show how ineffective parenting
leads to significant problems for their children. Romeo and Juliet, of course, end up
dead, while Lydia Bennet ends up in a permanently failed marriage. Elizabeth and

Jane, though escaping into happy marriages, decide to live far from their parents so as
to avoid the kind of difficulties that arise from having to deal with them all the time.
There is a sense of loss implied, even in the happy ending.

We might imagine some questions we could encounter on a paper 2 exam for which this
comparison/contrast study might be appropriate:

m How do two authors whose works you have studied depict parent—child relationships?
m What role does betrayal play in relationships in two works you have studied?

m How do two authors whose works you have studied explore questions of what makes
successful relationships?
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Notice that this last comparison/contrast idea touches on some of the course concepts as
well: perspectives and identity. The course concepts are a good source of potential ideas for
the exam questions. Even if the terms themselves are not used, the ideas might appear.

All three of the questions opposite imply contrasting perspectives among the
characters, and the idea that the authors see these parents as failures also implies a
difference in perspective between the authors and at least some of their characters.
We might consider too that the questions also get at the idea that the influence — or
lack of appropriate influence — of the parents helped to shape the identities of their
children.

If you studied both of these works in your literature course, you could undertake this
series of exercises, and then you could put them in your learner portfolio. When the
time comes to prepare for your paper 2 exam, you will then have these notes and
developed ideas to help you review.

LEARNER PORTFOLIO ACTIVITY 3.2

Before you begin the activity, review the kinds of questions we identified on page 70.
We noted that in the specimen questions there were questions about character, about
theme, about the relationship of the reader to the author and text, about perspectives
and about the use of literary strategies. These are not the only possible types of
guestion you could encounter — for example, you might find a question about a specific
literary technique, such as the use of structure, setting or allusion, or you might find a
question about the cultural or historical context of a work.

A good exercise to undertake is for you to write as many potential exam questions as
you can about the works you study, to help you anticipate what is important in the
works you study. Now you try it:

1 Choose two works that you have studied in your course. Develop a Venn diagram
that depicts a comparison/contrast between those two works.

2 Write the question that comparison/contrast might address.

3 Evaluate that question: is it one you might legitimately expect to see in the paper 2
exam? Why, or why not? (Remember the types of questions you saw in the sample
examination questions on page 70.)

4 Try again. You can begin either with a question you think might appear in an exam
or with another Venn diagram, and then proceed as before.

5 Once you've got some solid ideas about how these works might effectively be
compared and contrasted, store those notes and Venn diagrams in your learner
portfolio for review later.

Short-term preparation for paper 2

As the time approaches for you to take your paper 2 exam, you will need to take

some time to prepare the works you are intending to use. You are required to study a
minimum of 13 works of literature for an HL course. After your individual oral (IO) (see
Chapter 1) and your HL essay (see Chapter 4), you will have at least 10 works left that
are eligible for you to use on paper 2. SL students must read a minimum of nine works,
and you will have used two of those for your IO, so you will have seven works available
for use on the paper 2 exam. As you prepare for the exam, your main job will be to
narrow those options down to three.

You will have to complete a form listing the works you used on the IO and the HL essay
(if you wrote one), as well as the three works you plan to use on the paper 2 exam. This
is not to say that you couldn’t change your mind at the last minute during the exam,
however that is not really the wisest move strategically speaking.
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You will be much better prepared to write the exam essay if you have made a thoughtful
choice of three works and then spent your time preparing them carefully. You can easily
imagine that if, during the exam, you suddenly changed to a work that you did not
prepare, you could not do as good a job of writing about that work as you could writing
about works you did prepare carefully.

Your short-term preparation for the exam has two steps, then. First, you have to decide
on the three works to focus your energy on, and then you have to explore those works
in detail, to anticipate and plan ways that you might compare and contrast them.

Making a good choice of three works

Here are some things you should take into account in deciding how to narrow down
your choices to three:

® You should choose works that you know very well. You will not be allowed to take
the works or notes into the exam, so you will need to know them without needing
those props.

®m You want a collection of works that, between them, display a variety of important
aspects of literature, including strong themes, striking or individual use of literary
strategies, and structures that contribute to meaning.

m Consider the narrators: does your set of three include at least one first-person
narrator! If you can include an unreliable narrator, that too could provide excellent
material to write about.

m Most importantly, you want a collection of three works you can connect to one another
because they have some things in common. Perhaps they offer different insights into
similar topics. Maybe they use the same allusions in different ways. Or maybe they
provide you with a set of interesting, but contrasting, structures or narrators.

ACTIVITY

One activity that you can do in order to consider which works lead to interesting
comparison/contrast work is to challenge yourself to find connections between works
that do not seem, on the surface, to have a lot in common. You can put the names of all
the works you have studied in a bag and draw two at random. Then brainstorm a list of
similarities and differences between those two works. Circle any that strike you as being
particularly insightful and interesting — ideas that not everyone would automatically
think of when considering those two works as a pair. Repeat this activity as many times
as necessary to help you choose a group of three. You undertook a similar exploration
for Learner portfolio activity 3.1.

To really get the most benefit from this activity, push yourself to pair works that don’t
seem, on the surface, to have much to do with each other. These pairs sometimes make
for the most interesting essays — and show your thinking and understanding to be quite
sophisticated. Let’s consider the works we have examined in this chapter. We considered
Romeo and Juliet along with Pride and Prejudice, but that pairing is fairly obvious because
they are both love stories.

In the section on exam planning on page 80, however, we discuss the novel Frankenstein
in Baghdad, by Ahmed Saadawi. That novel is a retelling of Mary Shelley’s Frankenstein,
set in modern Iraq during the Iragi war. The monster that is created in that novel

arises from a collection of body parts of many different people — all that was left after
explosions had destroyed the rest of their bodies.
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At first glance, Romeo and Juliet and Frankenstein in Baghdad would seem to have
nothing in common, but after a little thought we can realize that both of these literary
works are about victims of war. Romeo and Juliet were victims of the feud between the
Capulets and Montagues, while the monster in Saadawi’s novel was made literally of
victims of the war in Irag. The authors use their victims to make quite different points:
Shakespeare shows how a great-enough tragedy — the loss of an entire generation of
heirs — can bring an end, at least temporarily, to war, while Saadawi’s work suggests,
instead, that war breeds a cycle of war, because his monster goes on a spree to avenge
the people of whom he is formed. We can see that, actually, this pair of works could be
the basis for a quite interesting comparison/contrast essay.

As you work through your language A course, try to develop as many pairs as you can
that are as interesting as this. Even if you can’t use your exact ideas when the day of the
exam comes, you will have thought deeply about each work you have studied in context
with others, and you will have practised the kind of creative and critical thinking you
need in order to succeed on paper 2.

LEARNER PORTFOLIO ACTIVITY 3.3

1 Create two different sets of three works from those you have studied so far. Do not
reuse more than one work. Write a short paragraph explaining your rationale for
having grouped these three works together.

2 What features do you think make them good candidates for comparing and contrasting?

3 Once you have done that, decide which set of three makes the best candidate to
prepare for paper 2 and write an explanation of your choice.

4 Keep these notes in your portfolio until you are ready to prepare to write your actual
paper 2.

Preparing the three works you chose for the exam

If you have completed the chart from the introduction to this book that we suggested
you complete for each work, these charts will make a great starting place for your exam
preparation. The information on the charts will not be sufficient on their own for your
preparation, but it will give you a good start when it comes to remembering the works
without having to reread each one.

ACTIVITY

You will have three possible pairings of three works: A and B, B and C, and A and C.
Working with each of the pairs one at a time, generate as many ideas as you can about
what kind of question that pair could be used to answer. The more possibilities you come
up with, the better prepared you will be once you see what the exam questions actually
are. As you work, refer back to the works themselves to refresh your memory of details
and to identify more examples of literary strategies that you did not include on your chart.

Remember that if you are working with poetry, you should be prepared to write about
at least two poems in terms of how they represent the body of work of poetry that
you studied. If you are writing about essays or short stories, you should be prepared to
discuss at least two in your essay.

Writing a successful comparative essay

The first step towards writing a successful paper 2 essay is to answer the question as it is
asked on the exam. You will have a choice of four questions, but you must choose one,
and then you must not alter it or ignore any part of it. The scoring criteria presume that
you do just that.
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Understanding the questions

If you review the descriptor for Criterion A, you will see that it specifically requires you to
demonstrate understanding of the work in relation to the question answered, and that the
comparison/contrast must be meaningful in relation to the question. If you were to alter the
question or misinterpret it, or to ignore part of the question, your response could not show
effective understanding under the terms of Criterion A. The first thing you want to do,
therefore, as you begin your work on the exam, is to consider the questions very carefully
and make sure that you understand what they are asking. If you don’t quite understand
one or more, then you would do well to choose a different question.

Once you are sure that you understand the questions, it’s probably a good idea to narrow
the choices to two. As you saw with the exercise with Romeo and Juliet and Pride and
Prejudice on page 74, the first idea that occurs to anyone when trying to think up
options is very likely to be the most obvious, and is also unlikely to be very sophisticated
or insightful. So rather than jump right into the essay with the first question and first
pairing of works that leaps to your mind, you can improve the quality of your essay by
spending a few minutes thinking through several options in order to choose the one
that is the most original, the most intriguing and the most insightful.

Planning your essay

You will not, of course, be permitted to take any of your preparatory notes or plans into
the exam with you, nor will you be allowed to bring in any of the texts. Since you will,
however, have been able to prepare the recommended three works prior to the exam, you
will not have to spend a great deal of your exam time making a decision. You may wish to

draw yourself a chart, and use it to make some considered notes about what combination
of works and which question will result in the most interesting essay. Follow the QR code
to download a blank chart. You obviously can’t take this into the exam with you, but it

would be good preparation for planning any essay throughout your course.

Let’s go through the process of completing a diagram. We’ll assume that, as a result of
our preparation for the exam, we identified these three works as those we intend to use:

1 The Underground Railroad, by Colson Whitehead
2 Frankenstein, by Mary Shelley
3 Frankenstein in Baghdad, by Ahmed Saadawi.

That set gives us only three possible pairings, as opposed to the 45 possible if we hadn’t
narrowed down from three works. These pairings are:

e
"'\-\.\_\_\_

Frankenstein frankenstein
Frankenstein in Baghdad
Frankenstein Un dethfoun J The
in Baghdad 9 Underground

Railroad .
Railroad

-

B Possible pairings

So once you get to the exam, you can choose the two questions you find the most
interesting and then just slot in two of each of your three pairs for those two questions
to give yourself a chance to consider which will work the best.
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First question: Discuss how two works you have studied present contrasting views of right and wrong.

First pair of works: Connecting idea:

Framkeustein omA In Framkenstein, the question of what is vight omd what is wrowg is a matter of
Framkeustein in BaghAad traditional Chvistiom ethics: mam should wot meddle in the wovks of God, amaA
. muvder is wvong.

In Fromkeustein m Baghdad, the portrvayal of what is vight amd what is wrong is also
Laivly tvaditional: waw is Aefined as wrong. Although theve ave mawmy people who will
suppovt wa, it com't veally be consideved o matter of mdividual pevception.

Second pair of works: Connecting idea:

Fromkeustein v Baghdad Fov Fromkeustein n Baghdad, see note avove.

omd The Undevground For The Undevgroumd Railvoad, the pevspective ou vight amd wrowng is similav to
Railvoad what we saw i Baghdad. The issue is not waw, but vather slavery. While theve

was om avgument over whether slavery was vight ov wrong, it played out on &
societal level, not om individual ove.

Second question: Referring to two works you have studied, discuss how the author has created a
setting that contributes to the meaning of the work.

First pair of works: Connecting idea:

Fromkeunstein oA These two novels ave very similar o each other in approach; the settings ave
Fromkeunstein in BaghAad to some degree highly vealistic, but in both cases, someone is able to omimate

) mamimate mattery, so the fantastical element is the sawme. We ave Avaum to fina
meoming in the setting by the fact that the vealism of the chavacters amd the
cveatuves offsets the famtastical elements. The wavlike setting of Framkenstein
m Baghdad veflects the couflict in the creature, amd the ‘civilized’ setting of
Fromkeustein contvasts with the wistreatment amd cruelty towavds Hhe mouste.

Second pair of works: Connecting idea:

Framkenstein in Baghdad See note for Framkenstein in Baghdad avove.

omd The Underground The Undergroumd Railvoad, on the other homd, has o completely Aiffevent
Railvoad kind of Pomtastical element: the underground vailvoad, which was simply the

nowme of o netwovk of people, is, in tHhis wovel, made into am actual physical
vailvoad Hhat vuus undevground. This is, of course, quite impossivle, as it would
hawve immediately been discovered. Both books rely on magical vealism as o
convention, voth vely on histovical events - the wawr n Ivanq, and slawvery and
the underground vailvoad in Amervica. The use of magical realism provides us
with sywmbolic understamding of the events i the novels.

We notice that the most obvious pair, Frankenstein and Frankenstein in Baghdad, which
seem to go together very well because the latter is a modern retelling of the former,

don’t really seem to produce interesting ideas. They are too similar in theme and plot to
generate much in the way of contrast, other than setting. So we can cross off this pairing.

We can also notice that we didn’t choose the pairing of Frankenstein and The
Underground Railroad for either of the two questions — for the opposite reason: they
don’t have much in common for these questions, so the resulting essay is likely to be two
mini-essays without much to connect them.

Those observations lead us to the decision that, whichever question we choose, we will
use Frankenstein in Baghdad and The Underground Railroad. Looking at the connecting
ideas, we can see that the best choice will be the second question, about how authors
create a meaningful setting.

The first question turned out to be a pretty bad idea, because the question of what is
right and what is wrong in those two works is fairly straightforward, and they portray
universal values about right and wrong rather than situations in which individuals
determine what is right and what is wrong.
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The second question, however, is interesting for both of these literary works because
both are to some degree historical fiction and to some degree fantastical. The question,
then, is a good one: how do these authors create a setting that has meaning for their
works, given that both contain events that could not exist in the real world?

Because of the pre-planning, this exercise took about 20 minutes, which leaves us plenty
of time to write the actual essay. Now that we've decided what to write about, we can
consider how to go about doing that.

LEARNER PORTFOLIO ACTIVITY 3.4

Choose two of the questions from page 70 and complete a planning chart for two pairs
of the works you have studied so far this year. You can keep this activity in your learner

portfolio because, in completing it, you will have done some preliminary thinking about
how the works you are studying compare and contrast with each other.

Organizing your essay

In order to achieve the top level of Criterion C (Focus and organization), the presentation of
ideas must be effectively organized and coherent, and the analysis should be well focused —
although the criterion does not prescribe a particular way of organizing your response.

There are two basic ways to organize a comparison/contrast essay: block by block and
point by point.

m Block by block: This describes an essay in which you would write everything you
had to say about your first chosen work, and then you would switch works and write
everything you had to say about the second work. The essay consists, in such a case,
of two blocks: one for each work.

m Point by point: The second type describes an essay in which you identify the
important points in your argument, and then you organize the essay so that you
present those points, or steps, of your argument in a logical order. For each point, you
discuss both of the works.

The diagrams below show the difference between these two organizational schemes.

BLOCK-BY-BLOCK POINT-BY-POINT
ORGANIZATION ORGANIZATION
INTRODUCTION IwkvoAuction

Fivst point in avgument:

Wovk |
BLoCk |: o o
DISCUSSION OF st pomt in avgument:
Wovk 2
FIRST WORK
Second pomt m avgument:
Wovk |
Second pomt i avgument:
Wovk 2
BLoCk 2: . o
DISCUSSION OF Thivd poimt i avgument:
WOV\C |
SECOND WoRk
Thivd point in avgument:
Wovk 2
CoNCLUSION Conclusion

B Block-by-block and point-by-point essay structures
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The point-by-point diagram includes only three different points, or steps, in the
argument, but that number is arbitrary. You should include the number of points you
need in order to make the case for the interpretation you are supporting.

You can see just by looking at the two diagrams that the second organizational scheme
is more complex, and therefore more sophisticated, than the first.

The block-by-block organizational method is simpler of the exam to plan your essay to a high degree, as
and easier than the point-by-point method. You may we saw in the short-term planning section earlier.
hear an argument that during a timed exercise, such
as your exam, the use of the block-by-block format

Is acceptable as a time-saving method. However
students who make that choice are very likely to
sacrifice marks for their organization — especially when
you consider that you have an opportunity in advance

Your ability to show your understanding of how the
two works you chose compare and contrast to each
other in complex ways will also help you to earn
higher marks on Criteria A and B.

Let’s consider what these structures might look like in an actual response to a
question. Taking the idea that we had for comparing Romeo and Juliet and Pride
and Prejudice on page 74, we can construct an outline such as the one shown here:

Introduction: Connect two works to the question

1st point: R&J: In this play, the parents are feuding, and the Capulets use the opportunity
Both plays are to marry their daughter to the prince’s relative to curry favour. The nurse and
about parenting | friar are surrogate parents; they both give Romeo and Juliet very bad advice.

P&P: The Bennets are not good parents. The mother is silly and focused only
on money; the father is bored with his wife, distancing himself from her and
abrogating any responsibility for raising his daughters. His neglect leaves
several of his daughters to develop bad attitudes and weak values.

2nd point; R&J: Shakespeare uses the conflict between the Montagues and Capulets
Use of conflict as the motivating factor for Romeo and Juliet's haste in marrying, the friar's
among characters | Motivation for marrying them and the Capulets” motivation for pushing Juliet
to marry Paris. These all lead to the deaths of Romeo and Juliet.

P&P: Austen uses the contrast between multiple romantic relationships to
show the effect of the parents’ attitudes on different daughters.

3rd point: R&J: Shakespeare uses a very compressed time frame in order to heighten the
Manipulation of | drama, and increase the effects of the parents’ ignorance of their children’s
setting feelings and actions.

P&P: Austen uses changes in setting to give her characters new perspectives
beyond those of the parents.

4th point: R&J: Shakespeare uses tragedy as the structuring device to heighten the
Overall structure | commentary on the abandonment of the children to weak surrogates.

of work P&P: Austen uses comedy as the structuring device to heighten the difference
between successful daughters (Jane and Elizabeth) and their fairly tragic sister,
Lydia, as well as with Charlotte, who marries for financial security.

Conclusion: Both works demonstrate that irresponsible parenting shapes children, often with quite
negative repercussions.

Notice that, in this case, there are four points in the point-by-point outline, rather than
the three in the basic model. You will need to decide how many points are needed in
order to make your argument effectively.
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LEARNER PORTFOLIO ACTIVITY 3.5

Using the notes you made for Learner portfolio activities 3.1 and 3.4, make an outline
to present your best idea as a point-by-point argument. You can then save the outline in
your learner portfolio.

The planning phase of your essay helps you to develop the ideas that will be relevant

to your marks on Ciriteria A and B. By choosing an approach that allows you to reveal
sophisticated thinking that is directly relevant to the question being asked, you are
addressing the demands of Criterion A. By considering how the author has achieved the
result at hand, you are identifying the literary elements that you will be able to use to
demonstrate your understanding for Criterion B. The organizational plan addresses the
demands of Criterion C, so it remains for us to consider the demands of Criterion D ...

Your use of language and style

Criterion D assesses your use of language: How clear, varied and accurate is the
language!? How appropriate is the choice of register and style?

Clarity is the gateway standard. If your writing is not clear, then it doesn’t matter how
good your ideas and understanding are. We advise you, therefore, to write straightforward
sentences using the most accurate vocabulary possible. Make sure you can be understood,
first and foremost. There is little else you can do on the day of the exam to meet the
demands for accuracy in the language and appropriateness of register and style. Those are
skills that you will develop over the course of your whole IB programme. You can develop
those skills by attending to your teacher’s advice and by reading as much high-quality
writing as you can. You will learn by exposure to good models.

Notice that spelling is not explicitly mentioned in the descriptor. This does not mean
that spelling is not important, but points are not taken off for incorrect spelling.
Spelling will, however, influence your mark if it interferes with the clarity of your
writing. The examiner must know what you are saying.

In general, however, your mark will depend on your use of a formal register, which refers,
in this context, to your use of elements such as vocabulary, tone, sentence structure and
terminology appropriate to the analysis.

One other important fact to remember is that you will not be expected to quote
directly from the works of literature, because this is a timed exercise and you will not
have access to notes or the works. You will note that there is no Works cited section
for this chapter, because we did not quote from any work, nor did we use any detailed
paraphrases or facts that would need citation. In this, we intended to model for you
the practice you will undertake on paper 2. If you decide to memorize one or two really
important quotations from the three works you intend to use on the exam, then you
may, of course, quote them in your paper — but be sure you get them right!

Student example: Paper 2

Now that we have considered all the requirements of the paper 2 exam, we will take

a look at a sample high-quality essay to see what all those requirements look like in
action. The following example of a paper 2 response was produced as an exercise, but it
was written under timed conditions.

As you read the essay, take note of the annotations and consider, based on those
comments, what you might award the writer for each criterion. Note that this response
has been reproduced here as it was originally written; any spelling or grammatical errors
have not been corrected.
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This question has been adapted from the May 2016 exam, so it is presented in the
format you can expect to see in your paper 2 exam:

How have authors in two works you have studied presented underdog
characters in order to give them a voice or even so that they are able to triumph
over circumstances and other, stronger, characters?

The essay begins with a specific . : i
tie-in to the question: the question / "€ prominent feature of the hevo tale is the tviumph of the

asked about underdogs; the essay Aowntvodden Figuve - or gvoup — against the tyvamny of some evil,
begins with a sentence about a wmove powevful, fovce. Tragedy, of course, often wovks the other
downtrodden figure pitted against @ ,y: sometimes the essence of a tvagedy is the Lailuve of the
more powerful force. Aowntvodden figuve to prevail. Athol Fugavd, i ‘Master HavolA’

Note that, in this particular .. oA the boys gives us something which ends balamced on the
essay, the writer has chosen to

discuss two plays. That is not a edge of tragedy, amd, pevhaps not suvprisingly, the downtvodden
requirement; you could choose Plgures i that play, Aespite am nitial indication that they will
works from two different Friumph, ultimately Lail to make their voices heard. Williowm

literary forms. Shakespeave, in The Wintev’s Tale, gives us what appeavs to be

The infroduction sets up both the \ the tviumph of the Adowntvodden, but he ultimately undevcuts

comparison and the contrast. We —_} T i
see that both plays are indeed whaot itlally seems to be o happy ending,

about underdogs, but we see In ‘Master Havold’ ... amd Hhe boys, Fugava sets up his ambiguous
that in one play the underdog

fails while in the other the ending by setting up competing downtvodden figuves. The play,
dowr;‘l'r'odden figure apparenﬂy set i Apavtheld South Afvica, features two black sevvomts, Sam
triumphs, but that there is omd Willie, men who cleavly vepresent the Aowntroddew in am

something which calls that

) ) : 0 ssive, abusive, bigoted society. | A ivon-fisted social
triumph into question. ppressive, abusive, bigoted society. By law and ivon-tisted socia

custom, they must wecessarily accede o whatever omy white
pevson Ademamds; thus, they ave classic figures of oppression whom
we expect to lack the meams +o make tHhewmselves heavd in any

Organizational note: the essay
begins with the first point in the
argument by assessing how each

of the two authors establishes way that might vesult in improved civcumstamces. We mitially get
dow;;\’rr'o(;iden fig_t:jr'es.TThe.fir'sT what we expect: Fugavd subjects both Willie omd Sowm to Hally’s
work under consideration is ‘- y . .

Fugard's, and the point is that he unthinking oppression as H‘o\\\y‘veevs from Briendly aacceptamce ‘
uses two underdogs to play of f of omA even comavadevie with the two men who hawve veen his
each other. The next paragraph lifelong compamions to vevbal amd even physical abuse. Fugavd,
continues the argument on the howevey, Aid uot settle Lor that stvaightforwavaA conflict

same point, but discusses how ol 1 2 oA . A
Shakespeare creates an underdog. between vight omd wrong, oppvessed amd oppressov: mmstead, he
This first point establishes a gives us m Hally &t boy who is himselt o sympathetic chavacter
contrast between the two works. because of the oppression he subfers in his own howme, omd, we
This paragraph combines summary  awve leA to believe, at school, wheve he is bullieA because of
with analysis. We don't get a big his father’s publicly embavvassing vehaviour. Hally’s pavents, we

b|°Ck.°.f summary, retelling the ave given to know, Ao not concevn thewmselves with Hally’s well-
story; instead, we get a series

of facts about the play, each one being - the Aemamds of the Aisavled, Avunken father consume
followed by its significance in the household, leaving Hally to £end for himself. The plot of
terms of the prescribed question.  ‘master Hawvold’ ... amd the boys, thew, pits o oppressov against
two Adowntvodden Pigures, but also creates o bond vetween them
because the oppressov is himseld oppresseA.

Notice how the transition
sentence directs us o —In The Winter’s Tale, Shakespeave’s povtvayal of the Adowntvodden
understand the developing Piguve is move stvaight-Lovwawd. He sets up Hevmione amd Pevditan as
argument about similarities and J e '

differences between the two the sympathetic chavacters because they ave almost grotesquely
plays. Here we know we are going Aowntvodden by Leoutes, Hevmione’s husbamd omd Pevdita's fathery,
to get a contrast between them. who Aescends mto am msame jealousy with wo provocation. Leontes’

actions, awvising from that jealousy, result in Hevmione’s imprisonment
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omd, evidently, Aeath, omd Pevdites bamishment, as in ifomt; +o
a Aistomt lomd wheve she is abandoned, presumadly to die. Unlike
Fugawd’s complex chavactevization of Hally as both oppressor ama
oppressed, Shakespeave chavactevizes Leowtes vevy simply as
tyvomt (omd evew has Hhe Ovacle s6 name him). In The Winter'’s
Tale, thew, we awve given o stvaightforwavd tale of oppressed vs.
oppressov, vight vs. wvong.

In this case, the transition tells —— Haying cveateA the context rom which the oppressed chavacters
us that this paragraph will give us = iy L o L4 goxin freedom, both Playwrights Hhew provide the
a similarity between the two plays. i T :
Aowntvodden chavactevs with oppovtunities in which to speak
/Iv\ om efPovt to gain the power they presently lack. The two
Organizational point: the next playwrights hamdle tHhose opportumities in Avamatically Aiffevent
m;efeiﬁrsgmpas T'}:“e/e;:égﬁ::n t Po\shifav\, b\owe\{ev. §b\o\\<espeowe provides Po\u\:mo\ As & suvvogate fov
which, in this case, is a comparison Hevmione. Paulina is & powevful chavacter with ne fear of amy maw,
between the two works: both up o amd mcluding the king, Leontes. Paulina speaks Aivectly to
ag’rhors pr ovide the downtrodden Leoutes, chawvging him to listen to veason oamd Aefending Hevwmione’s
figures with a chance fo speak up. honour Aivectly, but hev Aemomds only envage Leontes and Panlina
is eventually commamded from Leonte’s presence. Shakespeave
gives Hevmione hevself one oppovtumity to speak - publicly ama
eloquently — at her tvial, but hev plea, too, is Flatly Aenied. owly the
90ds, m the shape of the ovacle, have amy power to make Leontes
listew, omA evew the ovacle is mitially Aewounced. Shakespeave
cveates oppovtumities for thvee Aibfevent voices, imcluding hev own,
to speak ow Hevmione’s behalf but two of Hhose voices ave silenced,
omd the thivd owly prevails thvough the power of the divine. Pevdita,
as mbomt, must vely on others to speak for hev - both Panlina ama
Antigonus make briet eflorts, but, as with the efforts on vehalf
of her mothey, attempts to sway Leoutes’ to belief in Pevdita's
wmnocence fall onw dealf eavs. Perdita, like hev mother, has wo voice

: - : : £ 's kingAom £ G .
This transition signals an idea hev father’s kingdom Por the next [¢ yeavs

that is both a similarity and a T R e Fugawvd gives us chavacters whose effovts to

difference. negotiate for thewmselves fail, but unlike Shakespeare, Fugavd
Aoes wot silence his chavacters for amy length of time; vathey,
he lets thewm talk o, while those whowm they would swary simply
£all +o vesponad appropriately. Hally speaks Aivectly to his mother
ow the phone, making his case for why his father should be left
M Hhe hospital. He has ample oppovtumity to offer veasons, and his
wmothey, appavently, listeus to all of thewm patiently omd thew vings
off with some statement which leads Hally to believe that she
will make am effovt o his behalf. She Aoes wot Ao so, howevey,
oA whew the second phone call mPorms us that she has i fact
takew his father home, the aundience is left to think that she
nevev intended to make amy veal effort. Hally's chamce to speak
up ou his owm behalf vums aground o the vocks of his mother’s
mdAifLevence to his plight omd her weakwess in the face of his
Pathev’s Aemands.

The identification of comparisons—

within the work is sophisticated. Like Hally, Sawm has plenty of opportunity to make his case;

unlike Hally, Sam’s Lailure to make it vums afoul not of weakness
omd mdibfevence, but vather of unreasoning vage. Sowm is am
unexpected chavacter. Despite being a black mam living in
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Apavrtheld, Sowm has managed to maintain Aiguity omd seld-
vespect omd he has established a velationship with Hally which

is extrvaovdinary undev the civcumstomces: that of o survogate
Lather. As the play begins, we see that Hally vespects Saw's
judgment omd (mostly) treats him as am intellectual equal -
spawvving with him, fov exawmple, about siguificamt men n histovy.
Whew Hally's plom to keep his father Lrom coming home Larils,
howevey, Hally ceases to trveat Sam on the basis of their lifelong
velationship; instead, he Aows the mantle of bigotvy his society
has always encouvaged him to weawr. He then overtly ama
Aelibevately oppresses Sowm by demanding that he call Hally
‘Master Havold” amnd assevting that the fact that he (Hally)

is white is good enough reason for Sam to Ao what Hally says.
Fugawd uses Hally’s veaction to failure as & meams of putting
Sowm to Hhe position of Hhe Aowntvodden chavacter Hthat we
would expect amy black mom in Apavtheld to ve. Sam, howevery,
stamds up on his own behalf, fighting to retain the freedom which
avose from his sense of being Hally's equal — amd to vetain fov
Hally the freedom which would come from acting in the name

of wmoval vight, vather thoam accepting the immoral code of o
bigoted society. Unlike Hevmione - or Hally himself - Sam’s efLorts
succeed in one sense: i the end, Sam is able to make Hally see
the evvor of his ways. Hally is ultimately fovced to vecoguize
that Sam is & great moam omd that his actual father is weak
omd immoval, He is Povced, Purthermore, to vecoguize that he

has himself Lallen shovt of the stomAavAd Sam sets. In one sewse,
thevebore, the oppressed figure, Sam, wins his battle. He loses the
waw, howevey, when Hally, young, immature, amd ashamed, camnot
see his way +o make amends omd vepaiv his velationship with Sowm,
choosing instead to walk out into the stovm of the wovld beyona
the tea shop. Sam eavued vack the vespect he womteA from

o o Hally, but he failed to help Hally eavn back his own self-vespect.
Organizational note: in this

section of the essay, the author — At the end of The Winter’s Tale, we get a similaw pavtial victovy.
develops the argument one step After ¢ vears of silence omA voamishment, Shakespeare vestoves

e e s o s Heione o Pericn o tht g e b i e

paragraph, the writer of the essay We also leawves the aundience with am unsettling event - small but

infroduces another comparison significomt — which suggests that tyvauny has wot veen pevmomently
beTw_een the two works - the fact Aispelled fvom tHhe lamA. Leoutes’ very fivst act upow Hhe vestovation
that in both cases the underdogs ) " 1 ) : ]
gain only a partial victory. of his Pamily is to wield the authority gromted to him by socia

custom, amd he commomds Comillo amd Panlina to wed - vegavdless
of their Peelings in the matter. Tyvomny, it seewms, is ot dead yet.

Organizational note: now —
that three major points have

— v both plays, the Aowntvodden figures speak up — amd/ov have

been laid out as foundation for othevs speak up for them — amd n both plays those efLorts
the argument, the author of the Pail mitally voth to chhamge the mind of the oppressor amad
essay is developing the logical Hhus achieve the chavacter’s goal because both playwrights

conclusion. In this paragraph, they . . .
sum up the similarities they have pitted the Adowntvodden chavacter against o chavacter with

established so far in the essay. socially bestowed power who is also Aeeply pevsonally flaweA.
Hevmione amd Panline £all ot the homds of o tyvamt who hes
nelther self-awareness nwov contvol over his emotions. In the
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E:i;hiss‘rF:)ar‘eC‘ll'ghr;rP:\i\;hoeb‘ger‘:‘ti:i‘;\:‘h case of Hally, his pleas £all o Aeal ears because his pavents
aboug‘r th 69 two individual plays and habitually iguove l/}iW\, caunght up as they ove m Hheir oww woes.
points out the implications of what The case of Sawm is move complex: Hally, like Leoutes, lacks voth
the two playwrights accomplished  coutvol over his own emotions amd the avility to selb-veflect,

by focusing on the underdog oamd so Hally, like Leoutes, takes out his vage om inmocent pevsoms;
characters. Note, too, how the " ) X o D i

nuances of the similarities and owevey, Sam's extrvaovdinawvy capacity tov patience amd veason
differences are both discussed lead, eventually, to the vestovation of his status in Hally’s eyes
in this PGr‘Ggf'c;lI?h-bThede'Qume.nT and to Hally’s vecoguizing his own fault - o victovy achievea

is not offered in broad sweeping by & humam being, wheve a god was needed to crush Leontes’

statements.
ovevblown ego.

Hevmione, Aespite hev supeviov capacity fov loyalty ama
truth comnot prevail against her husband, whose instinctive
veliamce o his own power leaves wo voom fov soul-seavching. Sam
achieves a pavtial, but lavgely empty, victory against Hally, who
(Wndevstamndavly) lacks the wmoval Lovtitude to stama up to his
Pather omd his society omd even his own £eavs. Hally, whose own
wovst enewy is himsel, is worse off tham he was at the beginning
of the play; not ouly has he lost his Pight to keep his father n
hospital, but he has also AiscoveveA his owm moval weakwess and,
vevy possibly, walked awery fovever from the only pevson m his life
who truly had his best intevest at heavt. The message from the
two playwrights thew, ends up being vevy similaw. Both playwrights
Aemonstrate through the conblicts tHhat they genevate that
the Aowntvodden figure has vivtually no chamce to trinmph tn
Organizational note: in the A soci‘e{—y which is weighted heavily against them by.c?\s{-ovi« -
conclusion of the essay, the writer especially when custom gramts power to a pevson who is ivvational
ties all of the points made so far — ama emotionally unstable. The fact that both playwrights also
:\/%gkzh:;nl?fltﬂdi:hamd by both veveal, through the vesolution to the cowblict (ov lack theveof)
' that awy victovy by the oppressed Piguve is likely to be short-liveA
wmeams that both plays end on & note of trvagedy vather thom
triumpla,

Conclusion

The aim of this chapter is to provide you with advice that is specifically
focused on the paper 2 task. It therefore gives you only a relatively small
amount of advice about how to write a good essay. For more detailed
advice, including another example and tips for how to improve your
writing in general, you may wish to consult Literary Analysis for English
Literature for the IB Diploma: Skills for Success, by Carolyn P. Henly and
Angela Stancar Johnson, also published by Hodder Education.

By now it should be clear that your long-term preparation for the

exam is going to be extremely important to your success on paper 2.
You will need to approach each work of literature you study with an
understanding that it might one day be one of the works you want to
write about in your exam at the end of the course. You will lay much of
the groundwork for your success in the exam long before, by the work
that you do as you finish your study of every work of literature.
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Introduction to the HL essay

The HL essay is, as its name suggests, an assessment that is completed only by higher-level
(HL) students of the English Literature course. You will write a 1,200-1,500-word essay

on one work of literature that you study during your programme. This essay is specifically
not a comparison/contrast assighment; you may not write about more than one work. The
definition of a work according to the Language A: Literature Guide from the IB is as follows:

m asingle major literary text, such as a novel, autobiography or biography
®m two or more shorter literary texts, such as novellas
m 5-10 short stories

m 5-8 essays
m 10-15 letters

m a substantial section or the whole of a long poem (at least 600 lines), or 15-20 shorter
poems.

If you are studying shorter texts such as essays or poems, the whole collection must be by
the same author. Your teacher will have either selected your collection for you or guided
you to make a selection yourself, and when you write the HL essay, that is the collection
you will use. You may not bring in additional poems, letters or short stories that you
have not studied as part of the work for your class. You may, however, select any of the
works you studied — your HL essay, in other words, can be about a play, a selection of
poems, a novel, a set of essays, and so on.

You will choose the line of inquiry you will use to examine the work you select. The task
is to produce a formal essay that is well written, well organized and properly documented.
The essay needs to explore the work of your choice in a broad investigation. The task does
not, in other words, require you to engage in a narrow analysis of a literary technique or
other stylistic element. The idea is for you to demonstrate that you understand something
about the nature of literature as an artistic endeavour. For this reason, it is suggested
(though not required) that you use as a starting point one of the seven course concepts.
We will delve into what that means later in this chapter.

This assessment is not timed. Instead, you are expected to develop your essay through a
process of planning, drafting and revision, and out of work that you have done in your
learner portfolio. Later in this chapter we will suggest activities that you could use as a
preliminary to beginning your essay, which will help you prepare for the task and from
which your essay could be developed.

The skills you will develop will help you in preparing for the other assessments: reading
critically and for comprehension; making inferences and drawing conclusions; using
and interpreting a range of discipline-specific terms; writing for different purposes; and
structuring information in essays. The HL essay, however, requires you to demonstrate
that you can generate your own ideas about what is important in a work of literature,
guide yourself through a process of literary investigation and analysis, and use the
formal tools of literary publishing: appropriate research and documentation. Similarly
to your work on paper 2, because you will be choosing your own literary work and the
focus for investigation, you will also be developing self-management skills such as self-
motivation, time management, organization and long-range planning.
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Assessment criteria

The criteria by which your exam paper will be marked are included below.

Criterion A: Knowledge, understanding and interpretation
m How well does the candidate demonstrate knowledge and understanding of the work
or text chosen?

m To what extent does the candidate make use of knowledge and understanding of the
work or text to draw conclusions in relation to the chosen topic!?

m How well are ideas supported by references to the work or text in relation to the
chosen topic!?

Marks Level descriptor

0 The work does not reach a standard described by the descriptors below.
1 There is little knowledge and understanding of the work or text shown through the essay
in relation to the topic chosen.

References to the work or text are infrequent or are rarely appropriate in relation to the
chosen topic.

2 There is some knowledge and understanding of the work or text shown through the
essay in relation to the topic chosen.
| References to the work or text are at times appropriate in relation to the chosen topic.
3 There is satisfactory knowledge and understanding of the work or text shown through
the essay and an interpretation of its implications in relation to the topic chosen.

References to the work or text are generally relevant and mostly support the candidate’s
ideas in relation to the chosen topic.

q There is good knowledge and understanding of the work or text shown through the essay
and a sustained interpretation of its implications in relation to the topic chosen.

References to the work or text are relevant and support the candidate’s ideas in relation
to the chosen topic.

5 There is excellent knowledge and understanding of the work or text shown through the
essay and a persuasive interpretation of their implications in relation to the chosen topic.

References to the work or text are well chosen and effectively support the candidate’s
ideas in relation to the chosen topic.

Criterion B: Analysis and evaluation

m To what extent does the candidate analyse and evaluate how the choices of
language, technique and style, and broader authorial choices shape meaning in
relation to the chosen topic!?

Marks Level descriptor

0 The work does not reach a standard described by the descriptors below.

1 The essay is descriptive and demonstrates little relevant analysis of textual features and
the author’s broader choices in relation to the chosen topic.

2 The essay demonstrates some appropriate analysis of textual features and the author’s
broader choices in relation to the chosen topic, but is reliant on description.

3 The essay demonstrates a generally appropriate analysis and evaluation of textual
features and the author’s broader choices in relation to the chosen topic.

q The essay demonstrates an appropriate and at times insightful analysis and evaluation of

textual features and the author’s broader choices in relation to the chosen topic.

5 The essay demonstrates a consistently insightful and convincing analysis and evaluation
of textual features and the author’s broader choices in relation to the chosen topic.
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Criterion C: Focus, organization and development

m How well-organized, focused and developed is the presentation of ideas in the essay?

m How well are examples integrated into the essay?

Marks

Level descriptor

0

The work does not reach a standard described by the descriptors below.

1

Little organization is present. No discernible line of inquiry is apparent in the essay.

Supporting examples are not integrated into the structure of the sentences
and paragraphs.

Some organization is apparent. There is little development of a line of inquiry.

Supporting examples are rarely integrated into the structure of the sentences
and paragraphs.

The essay is adequately organized in a generally cohesive manner. There is some
development of the line of inquiry.

Supporting examples are sometimes integrated into the structure of the sentences
and paragraphs.

The essay is well organized and mostly cohesive. The line of inquiry is adequately
developed.

Supporting examples are mostly well integrated into the structure of the sentences
and paragraphs.

The essay is effectively organized and cohesive. The line of inquiry is well developed.

Supporting examples are well integrated into the structure of the sentences
and paragraphs.

Criterion D: Language

m How clear, varied and accurate is the language!?

m How appropriate is the choice of register and style! (‘Register’ refers, in this context,

to the candidate’s use of elements such as vocabulary, tone, sentence structure and

terminology appropriate to the HL essay.)

Marks Level descriptor

0 The work does not reach a standard described by the descriptors below.

1 Language is rarely clear and appropriate; there are many errors in grammar, vocabulary
and sentence construction, and little sense of register and style.

2 Language is sometimes clear and carefully chosen; grammar, vocabulary and sentence
construction are fairly accurate, although errors and inconsistencies are apparent; the
register and style are to some extent appropriate to the task.

3 Language is clear and carefully chosen with an adequate degree of accuracy in grammar,
vocabulary and sentence construction despite some lapses; register and style are mostly
appropriate to the task.

q Language is clear and carefully chosen, with a good degree of accuracy in grammar,
vocabulary and sentence construction; register and style are consistently appropriate to
the task.

5 Language is very clear, effective, carefully chosen and precise, with a high degree of

accuracy in grammar, vocabulary and sentence construction; register and style are
effective and appropriate to the task.
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Long-term preparation for the HL essay

Since you can use any of the works you study in your language A programme for your
HL essay (except those you choose for your individual oral (IO) and that you wish to
use for your paper 2 exam), you may wish to write about a work that you studied during
the first year — even at the beginning of the first year. This means that you will need

to study each work in your course in such a way that you can remember it well and that
you have notes in your learner portfolio that will help you to review all of the works
right before you write your HL essay. Doing so will mean that you won’t have to begin
by studying a work all over again from the beginning. As you saw in the introduction to
this book, your learner portfolio will be an invaluable tool in helping you to achieve this.

As part of your long-term preparation for the HL essay, you should undertake a number
of activities to consider various aspects of each literary work, and begin considering
which aspects of each work might provide an opportunity for an in-depth literary
investigation. You can then store these notes and observations in your portfolio for later
reference.

In addition to the kind of study you undertake in your class, and the notes and activities
your teacher assigns you for your learner portfolio, there are two kinds of activity in
particular that will help you in your long-term preparation for the HL essay:

1 The HL essay requires you to develop a line of inquiry to use in delving deeply into
one aspect of one of the works that you study in your course. One of the things that
will help you prepare for this task over the long term, therefore, is to consider, as you
study each work, what aspects of the work are the most interesting to you and also
play an important role in helping the author to develop his or her meaning.

2 Because the HL essay is not a timed piece of writing, you will be expected to produce
a well-written, well-organized and properly formatted literary analysis essay. (See
marking Criteria C and D on the previous page.) You will therefore need to work on
your writing ability as you proceed through the course.

In order to accomplish the first objective above, you will need not only to attend to the
works in detail as you study them, but also to consider them from the perspective of
techniques for literary analysis. You will, of course, be doing this through your study of
the work in class, but additionally, as an individual, you will need to consider which of
the literary aspects of each work interest you the most.

The quide for the language A: literature course recommends that your inquiry for the
HL essay should begin with one of the seven course concepts. Which course concept or
concepts will be relevant will depend on the particular work of literature you choose.

Although this is not an absolute requirement, the reason for the suggestion is

that if your essay arises from an inquiry into one of the course concepts, it will be
appropriately focused on a literary analysis (see Criterion B). The next section of this
chapter will demonstrate some ways in which you can use the course concepts to help
you develop your line of inquiry.

Connecting concepts to your works

One activity you could choose to do as you study each work would be to keep a chart, such
as the one opposite, in which you make some notes about each of the seven course concepts
as it relates to the work under study. The sample chart opposite has been completed with In
the Language of Miracles, by Rajia Hassib (2015), as the work under study.
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Concept

Connection to In the Language of Miracles, by Rajia Hassib

|dentity

The novel gives us insight into Hassib’s wovlAd view as o pevson who lived to
adulthood m Egypt amd then come to the United States o few yeavs
vefove the attack on the Wovld Tvade Center on || Septremver 2001.
The author describes hevselt as subfering shame amd guilt Lollowing
/11, although she hevself, of course, had nething whatsoever to Ao with
t+ (Pemguin Romdom House). The novel was writtew i the context of that
expevience, oma so Hhe pavticulaw pevspective Hassiv has +o offer of a
fictonal Avao family, one member of which commits o tevvible cvime, is
one that provides us with msight into the author’s identity.

Culture

Creativity

The novel was written in the context of a culture struggling
with bigotvy against Avabs in the wake of a tevvorist attack. An
mpovtomt Locus n Hhe wovel is the expevience of immigramts into the

| Americam cultuve amd the Ailficulty of trying to £it n.

The novel asks the veader to be creative n their thinking avout
what it means to be Aifferent from the survounding novm, oama
thew, on top of that, to have to vy to Aeal with the aftevmath of
the heimous behaviour of oue member of one’s own family. We ave
challengeA to cousider our own preconceptions amd viases.

Communication

Perspective

The reader’s ability to communicate with Hhis pavticular aunthor
thvough this pavticulaw text may Aepend heavily on the reader’s own
pevsonal expevience. Readers who awve thewmselves immigromts may find
the commumication of nuamced ideas omd attitudes easier +o achieve
Hhom veadevs who hawve not had Hhat expevience omA whe, on the
contvawy, may howe had some negative expeviences with some individual
wmigvomt ov someone of Avals hevitage. The novel challewges us to be
open-minded amd to view the wovld through the pevspective of the

Lomily members who ave in Hheir owm wary vickims of Hhe son's actoms.

Perspective is om impovtamt concept n this novel; we ave given anccess
to the pevspective of the fathey, the wmothey, Hhe sister and brothey,
but we ave wot given very much of Hhe perspective of the som who
committed the crime. We ave given the opportunity to see how people
W vawvious velationships with the son struggle to come to tevms with
what he Ald (ov who fail o Ao s0). We ave also given anccess to the
pevspective of the white commumnity survounding the Muslim Lamily,
omd we ave also challenged to see theiv pevspective and wherve it is
veasowable omA wheve it is not.

Transformation

Owe impovtomt aim of Hhis text seems to be to tramsform the veaders
vy challenging them to have empathy for individuals who hawve Aone
nothing wrong, but who ave associated with someone who has Aove a
tevvible wrong. We cam also be tramsformed by undevstamding that
the family members ave also in some ways victims of the son, vather
thowm people who ave equally Aangevous amd immoval. We cam also see
how the author tromsformeA hev pevsonal expevience in the wake of
9/11 Wto a AifPevent stovy with some of the same outrcomes as tHhat
histovical event-

Representation

This wovel is & highly vepresentative owe in that i+ Aepicts stvoungly
vealistic — though imaginary — events. The chavacters ave presented
as vevy bellevable people in very velievable situations. We com easily
undevstomd how Hhe eveuts of Hhe novel cam help us to view our actual
wovld Aiffevently. Hasstb has used the wide vaviety of pevspectives in
this novel to help cveate the convincing sense of veality in the wovel.
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For a more detailed investigation into the seven course concepts and how each one
contributes to literary analysis, you may wish to consult English Literature for the IB

Diploma (2019) by Nic Amy, Carolyn P. Henly, Angela Stancar Johnson and Kathleen
Clare Waller, also published by Hodder Education.

LEARNER PORTFOLIO ACTIVITY 4.1

Choose one of the works you have studied in your course and fill out a chart like the
one on page 93 for that work. When you have finished, discuss your ideas with a
classmate who has studied the same work and see if you can identify the two concepts
that seem to offer the most promising path for investigation of this particular work of
literature.

For example, using the chart and the consideration of In the Language of Miracles,

we might identify perspectives and culture as being two very important concepts for
understanding this novel. Questions we might pursue are: ‘How do the cultural contexts
of the reader and the author contribute to the meaning of this novel?’” and ‘“What do the
contrasting perspectives in this novel reveal to us about Hassib’s meaning?’

You can add this activity to your personal learner portfolio, as it is relevant to one of the
works you have studied, and you may benefit from completing a chart like this for each
of the works you study.

Developing inquiry questions
The sample questions posed above, about In the Language of Miracles, actually
name course concepts in them. Using those terms, however, is not required. You
can also approach the task of identifying a promising avenue for inquiry from
the other direction. You can notice elements of the novel that cause you to ask
interesting questions, and then you can double-check that the questions you raised
focus on effective literary analysis by seeing whether they reflect any of the course
concepts.

It is also quite possible that you might come up with an inquiry question that does
not relate directly to one of the course concepts, and so long as it does result in
literary analysis, you can use it. The chart below suggests some questions about
several literary works. The accompanying notes explain whether the questions
relate to course concepts and, if not, whether they are still suitable questions to
form the basis of an HL essay.

Literary work Question 'Notes

The Rabbit Back How Aoes the use of magical vealism This question pinpoints one of the main strategies
Literature Society, combvibute to the meaning of Hhis wovel? the author uses to tell his story. The concept of

by Pasi llmari communication is relevant here, and the inquiry would
Jaaskelainen delve into the means that the author chooses to use in

order to communicate his ideas.

Why Ao the wovds in Hhe books chomge? This question is not a question suitable for literary
investigation. It is essentially a question about plot

— about what happens in the novel, rather than a
question about the nature of art and the construction
of the novel.
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Little Fires | o veally strack by the condlict over | This is not yet a question; however, it is definitely a

Everywhere, by the adoption of Hhe Chinese baby. | good start on developing a question that would relate

Celeste Ng wonder what Hhe author is suggesting | 10 the role of culture in our understanding of a work.
Avout the importance of culture in o | We might reword the statement into a question such
hild’s libe. as: 'How might the different cultures of the author,

reader and characters influence our understanding of
the author’s purpose?’

| love the sywbolism of Hhe avtworks This question involves both the concept of identity
that Mion cveates as gits Lov the and the concept of communication. The question is,
Richawvasous. What Aces Hhe sywbolism however, probably too narrow to sustain a whole essay,
of each gilt suggest about the but it could easily be broadened to an inquiry into the
aunthov’s wovld view? symbolism used in the novel as a whole.

Convenience Store This question is not obviously connected to one of

Woman, by Sayaka
Murata

| wars most suvprised by the ending. |
expected Keiko to get her old job back
at the convenience stove, and | wasw't
sure why she Aidn't. A good question

to investigate might be: ‘How Aces the
ending of the novel avise out of the
Aevelopment of the stovy?’

the course concepts; however, it definitely focuses

on a literary aspect of the novel: the nature of a
novel's ending. We might connect it to the concept

of communication, in that the structure of the novel
relates to the means the author uses to communicate
her ideas — but, regardless, this question could be used

as the basis of an inquiry for the HL essay.

Why Aoes keiko let Shivahan come ama
live i hev apavtment?

This question is about plot. It is not a good question to
form the basis of a literary inquiry.

Poetry by Jorge Luis
Borges

The poem ‘Geneval Quivoga Rides to

His Death i & Cavviage’ (1999, page 41)
vefevs to om actual histovical event.

| am ntevested m pursuing am mmquivy
mto how knowledge of the histovical
evewt affects my intevpretation of the
poew.

This is a question that can be seen to relate to the

concept of transformation, in that a historical event has
been transformed into a poem.

Borges takes as his supject m at least
two poewms the idea of stveets: "The
Stveets’ (page ) and ‘Unkwown Stveet’
(prge 11). What is the impovtomce of
the idea of stveets i Bovges’ wovk?

This question considers more than just one poem; it
considers the work (that is, the collection of poems
studied by the class) as a whole. In an actual essay; it
would be wise to consider whether the idea of streets
— or cities — plays a role in any of the other poems
studied. This question is a literary question; it considers
the use of symbolism as a means of communication.

Notice that it was actually quite difficult to come up with a literary question that did

not relate in some way to one of the course concepts. The main way that we saw these

questions go wrong was when they were just about plot. You should also realize that

you do not have to identify a course concept in your essay. Consider the connection

to a course concept as a means for you to check that you are, indeed, writing a literary

analysis, but don’t worry too much if you don’t use the name of one of the concepts in

your question or in your essay.
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It is also important to remember that the one or two literary analysis questions suggested
for each of the works previously are not the only possible routes for investigation. For
Conwvenience Store Woman, for example, we could develop questions about how Murata
developed the characters or the effect of the narrative perspective (that of a socially ill-
adapted young woman, one who might possibly be identified as being on the spectrum
of autistic disorders). We might also consider the role of the author’s culture in creating
meaning. Murata is Japanese, and the book reflects contemporary concerns with falling
marriage and birth rates in Japan (Waldman, 2018).

With the Borges collection, we might ask a question about the role of translation,
especially as Borges’ Selected Poems is a bilingual publication, with the poems presented
in the original Spanish and then in English. A student who speaks Spanish, or who is
studying Spanish as their Language B, could investigate the effect of translation on the
poems in the work.

Finally, the value of these questions arises from the fact that they reflect a genuine
interest on the part of the student who wrote them. The HL essay will be much easier
to write, and your knowledge and understanding (see Criteria A and B) will be much
richer, if you are following a line of inquiry that genuinely interests you, rather than one
you chose just because you had to have something!

LEARNER PORTFOLIO ACTIVITY 4.2

Try to develop at least two questions that might be used as the basis for an inquiry for
your HL essay for each of the works you have studied so far. Choose aspects of the
works to focus on that genuinely engage your curiosity. Check your questions with a
classmate to ensure that they are focused on literary analysis and not on plot, and that
the questions are broad enough to sustain an essay of 1,200-1,500 words. Keep your
list of questions in your portfolio and add to the list as you study each new work of
literature in your course.

Developing your skills as a writer

The second kind of activity you might wish to undertake as you work through your
course is work to help you develop your skills as a writer. You will no doubt undertake a
number of activities throughout the course through which your teacher will guide you to
develop better writing ability. These activities can go into your portfolio.

If you wish to engage in additional practice on your own, here are some things you
might do:

m Revise your written work after your teacher has given it back to you with feedback.
Ask a friend, or the teacher, to read the revision and comment on whether it solved
the problems of your first effort.

m Develop outlines for one of the questions you created for each work you studied.
Make sure that the order of paragraphs is logical based on the content of each one as
it contributes to your investigation.

m Keep detailed class notes about each book, focusing on the concepts. This will help
you develop your understanding of the vocabulary appropriate to each work.

This book is not intended to provide in-depth instruction on how to write well, so we
do not have space here for lengthy advice. For more detailed advice on how to write
better essays, you may wish to consult Literary Analysis for English Litevature: Skills for
Success, by Carolyn P. Henly and Angela Stancar Johnson, also published by Hodder
Education (2019). Another excellent resource, particularly for helping you learn to write

clearly, is William Zinsser’s book On Whriting Well (2016).
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TIPS FOR WRITING MORE CLEARLY

Clarity is the gateway standard. It doesn’t matter how brilliant and insightful your ideas
are: if your writing is not clear and easy to understand, those ideas are meaningless.
Your first job is to convey your thoughts in a clear and logical manner to your reader —
in this case, the IB examiner. Towards that end, here are three tips for ensuring that your
writing is clear and easy to understand:

1 Your primary job as a writer is to say what you mean and mean what you say.
That may seem obvious, but it is harder to do than most people realize. In order to
achieve that end, write the most straightforward sentences you can. Don’t obscure
your meaning by losing the reader in a lot of unnecessary complexity.

2 Use vocabulary you know well and can use precisely. Criterion D on the rubric
focuses on your use of language. That criterion requires you to use language that
is clear and precise; therefore, don’t spend time hunting through a thesaurus trying
to find ‘fancy’ or ‘sophisticated’ words. The most sophisticated word is the one that
says precisely what you mean. As you develop your skill as a reader, your vocabulary
will grow, you will know more words and you will be able to use words with even
more nuanced meaning than you know right now. Until then, stick with the words
you do know. People who try to slot in words from a thesaurus inevitably miss
important nuances and end up writing sentences that do not say precisely what
they mean. Readers who know those words immediately recognize the problem and
understand that the writer was trying to fake a skill that they did not yet have.

3 Spend time on the order of your paragraphs and on the transitions between them.
Simplistic transitions such as ‘next’, ‘second’ or ‘also’ are a poor substitute for
transitions that actually make a content connection between the current paragraph
and the next one. These short, essentially meaningless, transitions function only to
string together paragraphs that have not been carefully ordered. Write full-sentence
transitions containing words that clearly tie together the two paragraphs in terms of
how the later paragraph develops the idea raised in the earlier one.

Short-term preparation for the HL essay

When the time comes for you to write the essay that you will send to the IB for
marking, you are required to undertake a process of thinking, research (if appropriate),
development and revision. Your teacher will guide you through this process, but the
following sections present some ideas for you to keep in mind at each stage of the effort.

Choosing a work

You may choose any of the works of literature that you study during your programme
so long as you have not used, and will not use, that work on any other assessment. So
if you are writing your HL essay after you did your 1O, you may not use either of the
two works that you used for your oral. If you are writing your HL essay before you do
your oral, then you may not use the work you use for the essay for your oral. You may
not use either the work for your HL essay or the two works for your oral on paper 2.

As you choose your work, therefore, you will need to consider more than just the HL
essay: if there are works that seem to you to be particularly suited to either of the other
assessments, you may wish to hold them aside for those and select from the works that
remain available to you. Since, at HL, you must study a minimum of 13 works, you will
have nine works to choose from, even after you use two for the 10 and two for the paper 2
comparison/contrast essay.

Remember that you can choose a work from any literary form — you do not have to
write about a novel. If you choose to write about a work that is a collection of shorter
works — short stories, poems or essays, for example — then it is permissible for you

to choose just one of those shorter works to be the focus of your essay. The analysis,




Prepare for Success: English Literature for the IB Diploma

however, is intended to be a broad investigation into the work as a work of art, and not
a commentary in which you focus solely on a narrow stylistic investigation in terms of
how some specific element contributes to meaning, so you will need to choose a work
that allows for rich discussion. Instead of studying how metaphors are used in a single
poem, for example, it would be better to study what the metaphors reveal about the
cultural context of the work or the author’s perspective. The examples of the Jorge Luis
Borges poems in the chart on page 95 demonstrate this. The question that focuses on
only one poem outlines a broad investigation into the relationship of reality and poetry,
while the question that mentions two poems outlines an investigation into the way that
metaphors are used in Borges’ poems as a whole — at least among those studied for the
class. The question about culture and Little Fires Everywhere leads us to an investigation
of the relationship between a work of art and the culture in which it is created - the
ways that the culture of the artist, in this case the author, contributes to meaning and
the ways that the culture of the reader contributes to understanding.

As you review the works available to you, be sure in a class can write about the same work of literature.
that you consider all the works you have studied and You will do your best work if you are writing about
that you have not already used on an assessment. literature that engaged your attention and curiosity.
One common mistake that students make is to fail Take the time to review all of the works — including

to prepare over the long term, and then, when the those you studied at the beginning of the year (if you
time comes to write the essay, they try to rely on the are writing in the first year) or during the previous year
most recent literary work that they studied because (if you are writing in the second year). Give yourself the
they remember it the best. Clearly not every student chance to remember which ones you enjoyed the most!

Developing a focus for investigation

The task requires that you develop your essay out of work you have done in your
portfolio, so if you did the learner portfolio activities described earlier — or something
similar — for each work, you should now have a bank of questions from which you might
choose, and each of those questions should represent an element of a work that you
want to know more about. You will also be prepared already to demonstrate what work
in your portfolio led you to your choice of topic.

If you do not have some prepared questions for pursuit, then your first step will have to
be to develop some questions now. Choose at least three different works about which
you would be interested in writing and develop at least two questions for each work.

Be sure to include this work in your learner portfolio. Once you have developed a good
array of options, you can choose from among them. Having a variety of choices will no
doubt result in a better experience — and a better paper — than being forced into writing
a paper on the first and only idea you had. Check with your teacher to determine which
of your choices you can use without duplicating the efforts of other students.

No two students will be allowed to pursue the same line of inquiry for the HL essay, so
your teacher will help coordinate among the students in your class. In other words, you
may not be able to use your first-choice topic, so you should have two or three you would
be happy to pursue.

Writing a successful HL essay

The first step towards writing a successful HL essay is to have a worthy line of inquiry,
so the preliminary work you have done is critical to the success of the final product.
Once you have settled on a line of inquiry, you need to ensure that your essay focuses




4 HL essay

on that investigation and does not wander off into unrelated or tangentially related
territory.

Planning your essay

During the planning phase of your project, you will need to determine whether you
need to do any research. Research is not a requirement for the HL essay, but it may
be useful, depending on your line of inquiry. The sample paper you will find later

in this chapter is an example of one that did require research. The topic was the
transformation of historical events into a play, and so it was necessary to do some
research about the historical context to be sure that the facts presented are true. In
the chart on page 95, one of the proposed questions about Convenience Store Woman
would also require research: before you could write about how the concerns of the
novel reflect the culture in which it was written, you would have to know about the
culture and its concerns with falling marriage rates. Not all topics, however, require
research. The culture and transformation ideas about In the Language of Miracles
(see page 93) suggest that you might have to do some research into the 9/11 terrorist
attacks and the kinds of bigotry experienced by immigrants in the wake of those
attacks. If, however, you look at the questions about the function of symbolism in
Little Fires Everywhere (page 95), or the use of the symbolic settings of the road in
the poetry of Jorge Luis Borges, you will see that those questions require you to delve
deeply into the literature itself, looking for patterns contained within the work.

Additional research would not be required.

LEARNER PORTFOLIO ACTIVITY 4.3

Review the questions that you developed in Learner portfolio activities 4.1 and 4.2, and
determine which would require additional research. Make notes about which and why,
and keep these in your learner portfolio for later reference.

Organizing your essay

In order to achieve the top level of Criterion C (Focus, organization and development),
the presentation of ideas must be effectively organized and the development of your
line of inquiry should be well developed; however the criterion does not prescribe a
particular way of organizing your response. The reason for this is that each essay will
have to be organized based on the demands of the particular line of inquiry. ‘Effective
organization’ is organization that delivers the response to the particular question in the
clearest, most logical way possible. The logic will differ from question to question.

Let’s consider the role of perspective in In the Language of Miracles (see page 93).
The notes suggest that the author has challenged her readers to consider perspectives
that may be unfamiliar to them or difficult to relate to. We might turn that into this
question for inquiry: “What is the role of the differing perspectives in In the Language of
Miracles, by Rajia Hassib, in shaping the reader’s experience?

We can see right off that there are two main components to that question: the differing
perspectives reflected in the novel and the reader’s experience. Both of these will

have to be addressed in the essay. To write this essay, then, you will have to be able to
articulate what the effect of the novel is on the reader, and you will have to be able to
identify and analyse which are the most important perspectives in the novel.

In terms of organizing, we can consider two options: either we can present an
argument about what the reader’s experience is like and then delve in to the important
perspectives in the novel to see how those perspectives contribute to the reader’s
experience, or we can invert those and identify the perspectives first and then connect
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them to the reader’s experience. Either one of these organizational schemes would
probably work, but the first is a bit more sophisticated, because it shows that you, as
the author of the paper, have a good understanding of the way in which the novel is
constructed in order to create an effect. It requires you to show your reader, the IB
examiner, the end result of the use of perspective and then to show how that result was
created. The second option eventually gets to the same place, but it leaves your readers
to follow along with your argument without really knowing where you are going.

Either way, we are going to have two major sections in the essay (not counting the
introduction and conclusion), and each of those two sections will have to be organized
effectively. For the section on the effect on the reader, you will have to describe that
effect and you will have to demonstrate that your description is accurate. For the section
on the different perspectives, you will have to choose the most important ones — space
available in your essay will determine how many you can deal with. You will then have
to describe them and, again, you will have to justify your claims. Finally, you will need
to have a final section (possibly just the conclusion) in which you tie the two sections
together so that what you have is analysis, not just description.

A common error that many students make when stating your idea about what the work or some
writing a literary analysis essay is that they do not aspect of it means, but then failing to demonstrate
actually analyse; rather, they either just describe or in detail how that idea arose from the facts and
they just offer their opinion. A literary analysis essay the techniques used in the work of literature — this
is persuasive in the sense that your job is to state is just opinion, not analysis.

your interpretation (which is a carefully formed and
informed opinion) and then to convince your reader
that your interpretation is justified given the facts of
the work of literature. When you write your HL essay,
then, it is important that you avoid these two things:

An important aspect of literary analysis, then, is that
your ‘opinion’ is not just some idea that sprang into
your head. Your ‘opinion” must be an interpretation,
so that it actually arises from the features of the work
itself and you know which features contributed to
just recounting the story or the facts of the work your ideas.

of literature — this is summary, not analysis

Let’s consider as another example the question about the use of magical realism

in The Rabbit Back Literature Society, by Finnish novelist Pasi Ilmari Jasskeldinen:
‘How does the use of magical realism contribute to the meaning of this novel?” This
question might seem to be a bit too narrow for a broad literary investigation; however,
if you were to use this question, you could ensure that your investigation was suitably
broad by making sure that you considered the use of magical realism in the book as

a whole, rather than in any particular scene or character. You would ultimately need
to be able to characterize the use of the technique as a generalization about what the
author was doing.

This question, unlike the question about In the Language of Miracles, does not imply
two obvious sections. Instead, it implies that you must identify multiple places in the
novel where magical realism is used, you must analyse the effect of magical realism in
each of those instances, and, finally, you must synthesize all of those analyses into a
single response to the question. Along the way, you will have to define ‘magical realism’.
You will also have to decide on the order in which you need to put the various scenes
you analyse. Here are some possible ways to organize an analysis of the role of magical
realism in The Rabbit Back Literary Society:

m Let’s say, for the sake of argument, that there are four places in the novel where
magical realism plays an important role. You could organize your analysis of each of
those four scenes in chronological order — the order in which the reader encounters
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them in the novel. That is an obvious choice, but very possibly not the most effective
one. It would probably be a better choice to order the scenes in terms of the effect of
the magical realism.

m Let’s further imagine that Jaiskeldinen had two particular aims in using magical
realism, and each of those aims was reflected in two different scenes; then it would
be wise to group the analysis so that you treat both scenes that demonstrate the
same use together. Such an organizational plan demonstrates to your reader that you
understand the significance of the use of the particular technique, and that you are
not just describing where it occurs, hoping that maybe something will come to you
eventually! Note that you would still have to decide which of the two uses of magical
realism you want to present first. That choice should not be random; you need to
have a reason for choosing what you choose.

Finally, in terms of organization, the order of your paragraphs matters. Apart from the
introduction and conclusion, which, by definition, must be the first and last paragraphs
of the essay respectively, there is no convention for ordering your body-text paragraphs.
What matters is that each paragraph leads logically to the next. Each paragraph must
be integrally related to the one that comes before it and the one that comes after it, so
that your reader cannot understand a new paragraph without having read all those that
came before it. Discovering that logically inevitable order requires you to work through
the process of thinking, investigating and trying things out. Maybe you prefer to work
from an outline, and all the trial and error of developing a specific point for each
paragraph and ordering them logically takes place before you start writing. Or maybe
you prefer to draft paragraphs first, and then go back and revise, delete or add some
more once you have figured out what it is you are trying to say. Either way, do not stop
after you scratch out your first effort! This essay is being marked on the understanding
that you had time to go through a process that allowed you to develop and perfect both
your thinking and your use of language.

Student example: HL essay

Now that we have considered all the requirements of the HL essay, we will take a look
at a sample high-quality essay to see what those requirements look like in action. The
following example of an HL essay was produced as an exercise, but it was developed
following the process described in this chapter. As you read the essay, take note of the
annotations and consider, based on those comments, what you might award the essay
writer for each criterion.

The following example essay was written about the 2019 play A Museum in Baghdad, by
Hannah Khalil. The play depicts two different eras, roughly 80 years apart: in the first,
the Iragi Archaeological Museum (also called the Iragi National Museum) was being
established under the direction of Englishwoman and archaeologist Gertrude Bell; in
the second, in 2003, attempts were being made to reopen the museum following looting
during the American invasion (Brennan, 2019).

The focus of investigation for this essay was the question: ‘How does the author,
Hannah Khalil, transform history into art in her play, A Museum in Baghdad?
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The inquiry question is directly Word count: 14358
related to the course concept of < .
transformation, as it investigates ~HOW does the author, Hannah Khalil,

the relationship between histor . . .
and art. This qﬁesﬂon also re,at’;s transform history into art in her play, A

to Theory of Knowledge. Museum in Baghdad?

In deciding how to organize the .
essay, this author recognized ____—1In the early 1920s, a British woman named Gertrude

that since the question is about Bell played an instrumental part in drawing the border
the transformation of history

into something else - art - it _ . .
would be necessary to begin by by the Kingdom of Saudi Arabia (Muhanna). She also played

establishing what the history was. | a major role in getting King Faisgl€lected as the first King
The introduction of the essay

is, therefore, important because . =S
it gives the readers information King Faisal in 1921, Bel

that will be needed To.under's’rand ultimately moved agide from her previous position of power
the rest of the analysis.

separating what would become Iraq from the territory held

of Iraq (Letters from Baghdad). Following the election of

ecame an advisor to him, but was

in governmentafaffairs and made, instead, the Director

The nature of this line of inquiry Lk . : .
meant that research into the of Antiquities and given the task of protecting the ancient
history underlying the play was artifaces of Iraq. She ultimately established the Baghdad

necessary. Arpehaeological Museum, which later became the Iraqi National

This is the first of a series of
citations included in this essay.
The HL essay is written over time,
and you are expected to cite your ~ Of Irag.
sources. At a minimum, you will be

citing the quotations you use from

the work you are exploring. Ina

case like this one, where research

was needed, you will also cite the

sources used for that research.

Museum (Lawler). Roughly 80 years later, the museum was the
victim of terrible looting in 2003 during the American invasion

Notice that this thesis sentence,
at the end of the first paragraph,
does not list the aspects of the
play that will be explored later

in the essay. The thesis needs to
focus on identifying something
about the point the author makes
in her play. The thesis provides

an answer, at least in part, fo the B Gertrude Beh in 1§00

question that guided the inquiry

into the literary work. The Iraqi National Museum is the subject of Hannah Khalil’s
In the case of this particular play, A Museum in Baghdad. The play is based on those

essay, the author decided that the
literary strategies being examined o .
were complex enough that it Bell. Khalil did not, however, attempt to document history

would be easier for the reader to  \precisely in her drama; instead, she transformed the history
have an overview - in a separate
paragraph - at the beginning. Such

historical events, featuring, as a main character, Gertrude

in order to emphasize patterns of recurring events and to

a paragraph will not always be explore the relationship between the past, the present and the
necessary, but in no case should future.

it appear in the introduction. As

this writer worked through the In order to develop her idea about the museum and

process of creating the essay, she

changed her mind several times
about the appropriate order of transformations of historical fact. Among these are 1) the

these four strategies until she choice to focus on the very end of Bell’s life, rather than on her

Sggaﬁgda‘irn’r:ne :rl‘galmc;r'rﬂe:hzlfh;gh arguably more historically significant political contributions;

logical and easy to follow. <) the incorporation into the play of three different time

its significance, Khalil undertook several significant
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periods — Bell’s 1926, the post-looting era in 2006, and an
imagined, unidentified, future time period; 3) the invention
of an important archaeological find - an unnamed statue of

a goddess; and 4) the invention of Ghalia Hussein, a parallel
character to Gertrude Bell, working on restoring the museum
in 2006.

The first way in which Khalil transforms the history of the
Iraqi National Museum is actually a transformation of the
history of Gertrude Bell. In the immediate aftermath of
Faisal’s election, Bell was ‘his indispensable advisor’ but ‘... was
later marginalized by other influence-seekers’ (Muhanna).
Her work at the museum is what Bell took up as her political
influence waned. For readers and viewers of the play who
are not familiar with Bell’s life and works, however, this play
suggests that Bell’s role as an archaeologist was one of great
significance. Bell’s introduction to readers in the cast list

of the play describes her this way: ‘Then (1926): Gertrude
Bell, fifty-seven, from Durham, presently an archaeologist’
(). That description does hint at other work, but in giving
Bell the official title of archaeologist, Khalil presents us with
a professional, an expert in her field. This narrowing and
focusing of Bell’s life and works elevates the importance of
what she accomplished through her work on the museum
where the historical sources, quite to the contrary, depict Bell’s
relegation to the work on antiquities as a demotion. Khalil,
we see, has not set out to memorialize Gertrude Bell. Instead,
she wishes to emphasize Bell’s passion for the work and
make a point about the importance of preserving a country’s
cultural heritage. The character of Bell tells us herself that
‘A nation needs to be able to look into the eyes of the past and
understand where they come from. What legacy they carry

Notice that the transition in them. (19) This is the point that Khalil wishes to focus on,
between paragraphs here makes rather than exploring Bell’s larger contribution to Iraqi history.
an explicit tie between what is

discussed in the first paragraph In addition to shifting the focus from the historical figures

and what will be discussed in the o the importance of archaeological artifacts in preserving a
next. The author has made it very nation’s sense of itself, Khalil chose to emphasize, and even
easy for the reader to follow ‘rhe\ atlo e15€ ol 1tsell, ! phasize, v
stages of the argument. invent, parallels between different historical time periods.
We are introduced to this strategy in the cast list. We saw,
above, how Bell’s description is preceded by ‘Then (1926).
The other time periods in the play are similarly associated
with characters: ‘Now: (2006), Ghalia Hussein, fifty-five, Iraqi
archaeologist and director of the museum’. Hussein then brings
in the post-American invasion time frame. Khalil also brings
in the future: ‘Abu Zaman, a character who straddles time
and space, trying to affect the future’. All of these characters

appear not only in the same play, but they also sometimes




Prepare for Success: English Literature for the IB Diploma

All the way to the end of the
essay, the writer has kept
referring back to the language of
the inquiry question. This tactic
helps keep the reader - the IB
examiner - aware that the writer
of the essay is focused on that
inquiry, and has not wandered off
into unrelated territory.

Notice that, for this particular
topic - the invention of parallel
events and people - the writer
of the essay needed to use two
paragraphs. The nature of the
discussion determined that;
there is no rule suggesting that
each literary strategy must be
discussed in only one paragraph.

appear in the same scene. Khalil does what the historian
cannot: she directly shows past, present and future as if they
are happening simultaneously. The opening scene of the play,
for example, depicts the opening of the museum in multiple
time periods. Khalil’s stage direction is labelled ‘Then/Now/
Later, and she directs that dignitaries from 1926 and 2006,
along with an unnamed third person, presumably from the
future, should be present, each with a pair of scissors to cut a
ribbon for the opening (1). In giving us multiple time periods
all at once, Khalil emphasizes the similarities among three
time periods as well as depicting the relationship between
them. The visual images show us the repetition of events in
history in a way that the linear recounting of historical events
cannot.

Khalil further emphasizes the repetition of events in different
historical time periods by her use of a central object and a
central character. The playwright invents an artifact - called
only ‘the goddess’ - whose fate is decided, in the early part of
the play, by a coin toss between Bell, who wants the statue to
remain in Iraq, and a British archaeologist, Leonard Woolley,
who wants to take it back to the British Museum where it will
be ‘safe’ (6). Woolley wins the coin toss, depriving Bell of the
piece, which she feels is an important part of Iraqi heritage -
which she feels is ‘... about creating unity, nationhood’ and ‘...
about galvanizing an identity for the people of Iraq’ (5). Later
in the play, a very similar discussion is held regarding the
same statue, which is represented in the text as an empty glass
case, which remains onstage throughout the play (1). Ghalia
Hussein, the museum’s director in 2006 (in the play - this
character is an invention), is engaged in having the statue,
which has been returned from the British Museum some time
in the intervening 80 years, moved to the basement ‘Until it is
safe enough for her to be on display’ (84).

Khalil has transformed history in two significant ways in
creating this repeated scene: the statue is an invention,
though possibly based on an important artifact discovered in
1939 called the Lady of Warka. The Lady of Warka is a head
only, believed to be a representation of the Goddess Inanna, a
Sumerian goddess, the goddess of, among other things, love,
war and fertility (Chalabi). As the Lady of Warka had not
been discovered in Bell’s time, the goddess of the play cannot
be literally that; however, it is a tremendously important
archaeological find, and its transformation into an object that
existed throughout the timeline of the play helps to create
that sense of the ongoing importance of the role of art and the
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preservation of cultural heritage. The second transformation
from history is the invention of Ghalia Hussein. There was no
woman in charge of the restoration of the museum following
the looting in 2003. The museum has been restored and many
of the artifacts returned, but this has been a piecemeal effort,
largely funded by foreign governments (Lawler). The creation
of a single person in charge, and a woman, gives us a parallel
character to Gertrude Bell, and emphasizes the repetition

of events and the haunting failure to achieve the vision of
creating for the Iraqi people a place where they can see and
appreciate their past.

A Museum in Baghdad is based in historical reality, and
We see in the conclusion that

the writer has taken us a step
further than she did in the thesis her content. She shapes those events, however, to show how

statement. The thesis statement  patterns of history - in this case, the fight over who has a
set out the general point that the

playwright was trying to make, but
nhow, having worked through the the effort to make a cultural history available to the everyday

whole argument, the writer shows  people of a nation - reveal unchanging truths about human
us what precise truth she has

found in Khalil's manipulation o
historical facts. worst forms.

the playwright, Khalil, uses the historical events as part of
right to the historical artifacts uncovered in a country and

f ___—accomplishment and human nature in both its best and its

Notice that the writer has Works cited
included a correctly formatted =

works cited page in a recognized  Chalabi, Tamara. ‘““The Lady of Warka and the Archaeology
system - in this case, MLA

(Modern Language Association)
s’ryle - as part of her essay. This Contemporary Culture In Iraq. Ruya Foundation, O7 June 2018.

is a requirement from the IB. Web. 16 Apr. 2020. https://ruyafoundation.org/en/2017/12/
If your essay does not require

research, you will still need to
include a 'Works cited' page for
the work of literature you are
investigating.

of Meanings” at the Iraq Museum.” Ruya Foundation For

warka-fiorio/.
Khalil, Hannah. A Museum in Baghdad. Methuen Drama, 2019.

Lawler, Andrew. ‘National Museum, Baghdad: 10 Years Later’
Archaeology Magazine. Archaeological Institute of America,
n.d. Web. 11 Apr. 2020. www.archaeology.org/exclusives/
articles/779-national-museum-baghdad-looting-iraq.

Letters from Baghdad. Dir. Zeva Oelbaum and Sabine
Krayenbuhl. Perf. Tilda Swinton. Between the Rivers
Productions, LLC, 2017.

Muhanna, Elias. ‘What Gertrude Bell’s Letters Remind

Us About the Founding of Iraq.” New Yorker, 18 June 2017.
Web. 11 Apr. 2020. www.newyorker.com/culture/culture-desk/
what-gertrude-bells-letters-remind-us-about-the-founding-
of-iraq.
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Conclusion

The aim of this chapter is to provide you with advice that is specifically focused on
the HL essay. By now it should be clear that, in the same way that your long-term
preparation for the paper 2 exam is critical to your success on that assessment, as we
saw in Chapter 3, your long-term preparation for the HL essay is going to be extremely
important to your success on the HL essay. You will need to approach each work of
literature you study with an understanding that it might one day be one of the works
you want to write about when the time comes to write this assessment, and for each
work that you study, you will need to consider specifically what you could do in order to
use it for the HL essay. Make notes and keep those notes in your learner portfolio. You
will lay much of the groundwork for your success on the essay long before, by the work
that you do as you finish your study of every work of literature.

Finally, one important difference between this essay and those that you will write

for your two exams is that this essay is not timed. You will, therefore, be expected

to produce much more polished work, with a carefully developed argument and
conscientious attention to clarity, including grammar, sentence structure and
organization. Your success will depend on the degree to which you commit yourself to
excellence!
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